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Founded in 1885










Hillsboro-Deering High School is part of the Hillsboro-Deering Cooperative School District that was established in 1954 by the towns of Hillsboro and Deering, New Hampshire. Today, the district serves the communities of Hillsboro, Deering, Washington, and Windsor, and services approximately 1,300 students. Located equidistant from Concord and Keene, the towns are traditional rural communities. The main campus is located on Hillcat Drive, just north of the intersection of Main Street and School Street in Hillsboro. Hillsboro-Deering Elementary School houses grades K-5 and has an enrollment of 525. Washington Elementary School covers the same grades with an enrollment of 49. Hillsboro-Deering Middle School has enrollment of 282, while the High School currently has 414 students.  The high school’s alternative program is located off campus in West Deering. There are currently 18 students enrolled in the alternative program; five of those students take classes at the high school. The staff consists of three teachers in English, math, and social studies, and one director, who is a NH certified school psychologist. 

Census data from 2011 estimates the population of Hillsboro at 6,026 (65% of the school district), Deering at 1,926 (21%), Washington at 1, 115 (12%), and Windsor at 225 (2%). The communities are economically, racially, culturally, and ethnically similar. No identifiable minority group comprises more than 0.6% of the population. The median household income is $59,152, and the district reported 40% of students receiving free or reduced lunch during the 2011-2012 school year. 

Hillsboro-Deering High School expends approximately $15,443 per student, while the state average for high schools in 2011 was $13,101. For Hillsboro, the percent of taxes dedicated to the local schools is 51%, while the state education tax is 8%. Deering dedicates 55% of its taxes to local schools and 4% to the state education tax. Washington devotes 40% to local schools and 14% to the state education tax, and lastly, Windsor commits 41% to local education and 18% to the state education tax.

Hillsboro-Deering High School includes students in grades 9-12, with the total enrollment of 414 students divided between 220 males and 194 females.  The school population has declined over the past several years. The average dropout rate for the 2012-2013 school year was 0%, down from .89% the previous year. The average daily student attendance rate for 2012-2013 was 89.24%, and the average attendance rate among teachers was 96.2%.  Currently, 68 students are home-schooled.

There are 42 teaching faculty members at Hillsboro-Deering High School, creating a student-to-teacher ratio of 12:1, with an average class size of 22 students. Approximately 66% of the students pursue post high school education upon graduation. 

All students are required to take four credits of English; three credits of math, science, and social studies, respectively; one credit of fine arts, physical education, and health, respectively; a half credit of technology; and 7.5 credits of electives, for a total of 24 credits needed for graduation. The majority of the courses offered at H-DHS are general education courses. Honors courses and Advanced Placement or Dual Enrollment courses are offered in some content areas, but all are open enrollment. During the 2012-2013 school year, 126 students were enrolled in advanced coursework, and 120 students were enrolled in dual enrollment coursework, completing at least one class in an postsecondary institution. 

During their high school careers, students are able to take courses for college credit through the NH College System’s Project Running Start and Project Lead the Way. Hillsboro-Deering High School has also established an effective partnership with New England College; juniors and seniors may enroll in available college courses, and their tuition is waived. Additionally, H-DHS has hosted several intern teachers from both Keene State University and New England College to work with our teaching staff. 

Hillsboro is geographically located in an area conducive to continuing education. Close by there are a number of colleges: New England College, Southern New Hampshire University, St. Anselm College, Colby Sawyer College, Keene State University, Franklin Pierce University, New Hampshire Technical Institute, and the University of New Hampshire-Manchester. The campuses of Plymouth State University and the University of New Hampshire are both less than 90 miles away.


Students at Hillsboro-Deering High School are recognized for achievement in various forms. Juniors and seniors with academic and social merit are awarded induction into the National Honor Society.  Students who earn Honor Roll are recognized in the area newspapers throughout the school year.   Currently, as part of the school’s New Hampshire Scholars Initiative, approximately 60 students are on target to graduate with this recognition based on their academic workload, GPA, and other requirements. These students are recognized at the school’s annual awards ceremony, are given a medallion to wear at graduation, and are recognized by the governor at a state-wide event. There are presently 49 students in grades 7-12 who are members of the Superintendent’s Club, an honor for those students who have maintained high honors for at least four terms and who continue to maintain honor roll status. These students are recognized at an annual dinner and are given a plaque by the Superintendent. Each spring, the school honors students from all spectra in an awards assembly that recognizes individual student achievement in academics, music, drama, athletics, attendance, etc. Additionally, seniors are honored each spring in the annual awards night for their academic achievements and scholarship awards.






Teaching and Learning Standard

Core Values, Beliefs, and

21st Century Learning Expectations

Narrative


1. Hillsboro-Deering High School has engaged in a dynamic, collaborative, and inclusive process informed by current research-based best practices to identify and commit to its core values and beliefs about learning.  A wave of positive transformation has washed over Hillsboro-Deering High School in recent years.  An honest core values report, in the summer of 2011, would have read negatively and might have been riddled with cynicism.  NECAP scores once ranked Hillsboro-Deering High School as the fifth from the bottom in terms of performance.  In the intervening years, concentrated efforts have led to a jump of more than 20 spots.  Back in 2011, the teachers were forced to sign a memorandum of understanding as an alternative to massive lay-offs, leaving a number of veteran teachers feeling bullied into agreeing to something they found inherently insulting.  Today, the school’s faculty is supported, empowered, and is included in the decision-making process.    The previous superintendent, principal, and assistant principal moved on before the start of the 2011 school year, and at that point, Hillsboro welcomed its fifth principal in seven years.  Nearly as many superintendents had come and gone during this time.  By the fall of 2013, stability in administration had returned.  This was the first time in nearly a decade that the principal of the building had returned for a third consecutive year.

One cannot fully understand the current values or motivations of the HDHS community without at least a rudimentary understanding of this historical piece.  The process of reviewing guiding documents and principles, surveying various community members, and reviewing the changes of the past two years, forced Hillsboro-Deering to an unorthodox conclusion.  This school’s current guiding values were not designed by forum or committee.  They have developed organically.   This is not to say that conscious thought and planning have not played a role.  Still, in a time of crisis, the school was forced to abandon rigidity and examine any possible means of improvement.  Those means now govern Hillsboro-Deering’s everyday activities.  The school’s core values are collaboration, personalization, progress, and purpose.      


It will neither be expedient nor prudent to illustrate or even enumerate all of the steps the committee has taken in this document.  They will all be born out in an examination of the evidence from the seven committees.  The faculty and administration of Hillsboro-Deering High School has implemented or improved a prodigious amount of programs and initiatives.  


Stakeholders have accepted that the school’s survival and success depend largely on an ability to communicate.  Thus, they have adopted a shared leadership model and worked diligently to improve systems of communication between faculty and administration.  Staff at all levels have also improved communication within and between departments and grade-level teams.  Vertical teaming has been undertaken to improve communication with other schools in the district.  Student Voice (the student government) wields a valued voice in decision-making; administration respects their input.  Systems have been put in place to consistently reach out to and solicit questions and feedback from parents and community members.  


Staff accepts that there are two sides to “personalizing” and education.  They have improved and implemented a great number of programs and initiatives for reaching struggling learners, providing more opportunities to further challenge students.  There is a realization that there exists a need to foster and encourage individual talents and interests.

Staff are constantly reflecting upon and improving everything they do, working to inculcate this value in students with their actions as much as with their words.  All continue to exhibit pride in the progress made in the last two years.

Of all the aforementioned values, the one in greatest need of attention is “purpose.”  A recent survey yielded that 39.7 percent of our students do not feel that their community cares about them.  There remains a need to bolster existing efforts, and to find new means to get students connected to this community and to realize that service to others and a life of purpose is essential for health and happiness.


In the fall of 2012, HDHS began the process of reassessing this community’s core values and beliefs about learning.  At that point, committee members designed a survey to assess what people’s values and beliefs were.


In preparation for the fall survey, the team consulted a number of sources.  They read and considered documents that other schools had presented as part of the reaccreditation process, borrowing heavily from Alan Blankstein’s Failure is Not an Option, Fisher’s How to Build a Culture of Achievement and Dufours’s Learning by Doing. An on-line survey was published on January 6, 2013.  

Several limitations immediately became apparent.  The team concluded that the survey needed to be redone.  A new survey was drafted at the end of February.  Several committee members presented the results from the original survey to the parent forum on March 6, 2013.  The parents and community members present reviewed the new survey draft and helped revise and critique. 


The new survey was posted on the district website on March 18, 2013.  On March 20, print copies and collection envelopes were placed at approximately thirty locations in the four towns.  The survey was forwarded to more than half a dozen town committees and organizations.  On Thursday, March 21, the survey link and an introductory letter were placed on the Class of 2016 Parents, Class of 2015 Parents, and HDHS guidance website pages.  Jim O’Rourke sent out a Connect Ed phone call and email on Friday, March 22.  He also featured the survey and its purpose in letters in The Villager and The Messenger, the town papers.  On March 23, the students began taking the survey in their English classes.   Members of the committee took physical copies of the survey to community events, such as the Taste of Hillsboro on March 23 and the School Board Meeting on Monday, April 8, 2013. 


Final survey collection and data analysis took place at the end of April.  In all, 511 people took the spring 2013 Core Values Survey.  This included 273 students, 68 faculty and staff, 116 parents, and 106 community members.  It should be noted that respondents were able to check more than one group if applicable. Final review of the survey data and comments revealed a strong cohesion with the organically developed values. 

The community ranked responsibility (81% of respondents ranked it a 9 or 10 out of 10) and respect (81%) as its highest priorities. Honesty ranked third at 77%.  Self-respect (75%), integrity (71%), kindness (64%), self-discipline (66%), perseverance (62%), and accountability (58%) finished above 50%.  Gratitude (44%) and citizenship (43%) ranked further behind, with less than 50% of respondents prioritizing them as a nine or a ten.  


Diversity (39%) ranked the lowest of any category other than “sacrifice” (33%), which may have been hurt by its ambiguity.  Although diversity scored poorly by comparison, only 19% of respondents ranked it as a five or below.  Eighty-one percent ranked it a six or above.    


From these survey results, committee members developed a scaffold of core values and beliefs about learning.  Stakeholders across the board firmly believe that communication and collaboration, commitment to continual progress, valuing and reaching out to other human beings, and trying to forge a life of purpose are the basis for health, happiness and ethical action.  

Concerning beliefs about learning, the respondents placed their highest priority on making sure that H-DHS graduates will be college or career ready, (4.44; 5=strongly agree, 4=agree) and that they are actively engaged in learning (4.44).  They also expressed the belief that “all individuals possess a uniqueness which should be valued” (4.40), “honest, transparent communication is essential to school decision making” (4.37), and that “all students have the ability to achieve” (4.32).  These seem to fit well with the school's core values of collaboration and communication, constant improvement and progress, and valuing and trying to reach every child.  This also added the element of making sure that students are prepared to be successful in the outside world.   

2. Hillsboro-Deering High School has challenging and measurable 21st century learning expectations for all students which address academic, social, and civic competencies.  We are in the process of developing school-wide analytic rubrics that identify targeted high levels of achievement.  As of the spring of 2013, the school only had one school-wide rubric.  The H-DHS school-wide writing rubric has been the subject of much work, discussion, and compromise.  The survey will guide efforts as the committee addresses the task of creating a full battery of school-wide rubrics.  That being said, the need for expanded use clearly remains.  According to the Endicott Survey, only 27% of the staff feels that the school has adopted school-wide rubrics that define learning expectations.  The community’s top priorities were “solving problems” (75% ranked this as a nine or a ten out of ten).  This was followed by “reading and comprehending varied materials” (74%), “reasoning effectively” (71%), “making sound, ethical decisions” (70%), and “working independently” (69%).  The effort expended on the writing rubric was vindicated by the fifth place ranking that “writing effectively” (69%) received.  

The school community had spoken.  Their strong belief in the necessity of developing the skills of reasoning, problem-solving, and ethical decision-making have had two effects.  Firstly, they supported the school's values of collaboration and communication.  This is how things get done in small town government.  Secondly, they really were the impetus for adding the fourth value: purpose.  All seemed to agree that H-DHS students need to be out there, in their communities, solving problems and making the right decisions.  Sixty-four percent of respondents ranked “working collaboratively” as a nine or a ten. 


“Understanding the role of the economy in society” (63%), “thinking creatively” (61%), and “applying technology effectively” (58%) rounded out the top ten.  Respondents deemed “speaking and presenting effectively” (56%) and “creating new products” (31%) as less essential than the other academic skills.  

When it came to civic and social expectations, respondents gave their highest rankings to “understanding economic issues and making wise economic choices” (66%), “understanding how to stay physically and mentally healthy” (66%), “demonstrating the ability to work collaboratively to achieve goals” (64%), and “understanding a person's role and responsibility as a citizen and member of a community” (61%).  Here we found yet more justification for a focus on communication and collaborative problem-solving.  Staying physically, mentally, and economically healthy are necessary elements of making personal progress and living a purposeful life.  Persons cannot help others when they cannot help themselves.  Interestingly, “understanding how to stay physically and mentally healthy” jumped upward in the rankings after the students began taking the survey in substantial numbers.  Clearly, this is a concern of the young people at H-DHS.   

“Understanding the local and global implications of civic decisions” (57%), “understanding environmental issues” (50%), “applying entrepreneurial skills to enhance workplace productivity and career options” (49%), and “performing community service and understanding its importance” (48%) rounded out the top eight.  

This data will no doubt play an important role in the development of new, more rigorous graduation requirements.  A senior project or portfolio is under active consideration.  The committee will align this project and/or portfolio with the school's core values.  Students will be asked to provide evidence that they have worked effectively with others, set goals and made personal progress, further explored their personal educational interests, and found “purpose” by impacting their community.  This process will be deeply rooted in increasing their understanding of their world (including environmental issues), increasing their own productivity, and serving their communities.   


“Understanding diverse cultures, religions, and lifestyles” (48%) and “building and maintaining knowledge of international issues” (41%) received the lowest rankings.  It should be noted, however, that only 63 of 511 respondents ranked “understanding diverse cultures, religions, and lifestyles” as a five or below.   Cleary, it would be difficult to teach young people to work collaboratively with others if they cannot understand and respect diverse groups of people.  Respect entails a willingness to learn about other cultures and what is going on in other parts of the world. 

Throughout the late spring of 2013, committee members labored through the process of creating a document that could fully and effectively convey the core values and beliefs mandated by the survey results.  This included the creation of a number of drafts and discussion packets.  The faculty was offered numerous chances to critique the documents and suggest revisions.  Similar discussions were facilitated with Student Voice and with the parent forum.  Always, the team members reminded themselves (and others) that no one voice or opinion could override the results of the community survey.  Members left for the summer with the school's core values in place, but with the belief statements still in need of revision.

Throughout the fall of 2013 the committee worked to refine the belief statements and to fully develop the 21st century learning expectations.  The first order of business was to use that feedback to create a new draft and submit it to the faculty for approval.  In addition, the group’s work was brought to the high school parent forum on September 23, 2013, for further feedback and discussion.  On October 2, the faculty was scheduled to vote on core values and beliefs.  Instead, a forum was held.  A fist of five vote revealed that two people did not feel they could live with the beliefs as written.  Nine others expressed serious concern.  Although eighty-two percent of the faculty members were in the support of the document, the committee felt the need to honor everyone’s concerns.  In the month that followed, members emailed the faculty to address some concerns and misconceptions, did additional research, and used the community survey to guide their work.  In preparation for another full faculty discussion, they attempted to add 21st century learning expectations to the draft.  

This process began with an examination of the results of faculty breakout sessions.  During a full day session at the end of June 2013, and again upon the return to school in the fall, the faculty had broken down what was going well and poorly at the school.  Faculty also discussed school-wide academic, civic, and social expectations.  Upon reviewing the results of these meetings, the committee determined they were really focused on what teachers expected from each other, rather than their expectations for the students or from the academic community as a whole.  Team members then turned to on-line research to view what other schools had created.  The group broke into pairs, with each pair researching and viewing learning expectations from different New England states.  Pairs then shared the compiled expectations (and language) that they liked best.  All the while, members cross-referenced findings with the Spring 2013 community survey.  They wanted to make sure that they were honoring the community’s values and mandates as they went.  


On October 30, 2013, the committee facilitated a discussion with the entire faculty.  Members distributed copies of the academic, civic, and social expectations and asked two questions:  “Is there anything here that is not measurable?” and “Is there any expectation we should be assessing that cannot fit within this framework?”  During the sixty minute session, the faculty broke out by table to review the expectations, discuss the questions, and record notes.  The faculty then convened as a committee of the whole to discuss.  At the following Core Values meeting, held on November 13, members used their notes and the comments from the discussion packets, to make adjustments and additions.


As of December 2013, the school’s Core Values, beliefs about learning, and 21st century learning expectations have been developed.  They will be voted on by the faculty (along with this report) on January 22, 2014.  If they pass, the committee will then turn to their mandate for the remainder of the year, which is the creation of a system of school wide evaluation for all of our expectations.  School-wide rubrics and a school-wide academic, civic, and social report card will be the major focus of that work.  

3. Hillsboro-Deering High School’s core values, beliefs, and 21st century learning expectations are actively reflected in the cultures of the school; drive curriculum, instruction, and assessment in every classroom; and guide the school’s policies, procedures, decisions, and resource allocations. The school values and beliefs about learning guide everything done at H-DHS, as evidenced by the 84% of students who stated that they are familiar with the school’s learning expectations in the above-mentioned Endicott Survey.  Furthermore, this high percentage is validated by the similarly high 82% of parents who responded that the school’s learning expectations are clear to their students.  However, because staff members are constantly reflecting and progressing, the potential for improvement is seen nearly everywhere.  Due to the shared leadership model, administration, faculty, and students all have a valued voice in the decisions made.  Parents have a monthly opportunity to shape those decisions at the parent forum.  Those same voices shape the school’s procedures, decisions, and resource allocations.  

Faculty and staff continue to develop and implement curriculum that is tailored to the needs and interests of students.  The school offers a multitude of supports for those who are struggling.  H-DHS continues to develop ways to foster the talents and interest of students both inside of the classroom and in co-curricular programs.  High school staff are working, along with the other district schools, on implementing Common Core standards and preparing for the Smarter Balance assessments by developing instruction and assessments that require greater degrees of knowledge.  


Communication, progress, and personalization are the sinews from which this school community has constructed the accomplishments of the last four years.  The mandate now is to continue with these, while creating more avenues for students to access their community and world, and thus live purposeful lives.  

4. Hillsboro-Deering High School regularly reviews and revises its core values, beliefs, and 21st century learning expectations based on research and multiple data sources, as well as on district and school community priorities.  The committee agreed, at the conclusion of the fall 2012 survey, that the next survey needs to include both electronic and physical copies.  The Endicott Survey was administered in the fall of 2013.  With 2014-15 as the school’s actual recertification year, the committee will most likely schedule the next community survey for the fall of 2015.  Slight tweaks will be made.  This time, the survey will center on existing core values and learning expectations, as the spring 2013 survey was simply based off research and surveys from other schools and organizations.  Other little improvements can be made.  Committee members will use brightly colored boxes or envelopes so that that physical surveys can be more easily spotted on news racks and shelves.  The print will be made larger to be more sensitive to the needs of people who have difficulty reading small print.  The electronic survey will be given a customized name so that it is easier for people to access the survey on-line.  In addition, the group needs to find some way to get a larger community representation when discussing the results.  

In the fall of 2013, as the H-DHS 21st century expectations for learning were finalized, the committee agreed that the pace of technological change demanded yearly consideration and possible revision of the expectations.  The committee unanimously agreed that representatives from the community and faculty from the middle school and elementary schools should be included in this process.  Although administrators will necessarily be relied upon to arrange the interschool communication, the committee will help to facilitate discussions and incorporate new findings and decisions into the existing framework of core values, beliefs about learning, 21st century learning expectations, and rubrics.  
Core Values and Beliefs about Learning

· Community

We can achieve greater things when working together.

Honesty, respect, courage, and active listening are essential for effective communication.
When every individual embraces responsibility and accountability, we will achieve excellence.

· Personalization

Each individual possesses unique talents and should be supported in the development of those talents.

All students have the ability to achieve.

Students must be actively engaged in learning.

Creativity, curiosity, excellence in and life-long love of learning must be embraced and supported.

· Progress

Making progress each and every day is essential for a happy, healthy, productive life.

Achieving excellence requires reflection, goal-setting, discipline, creativity, accountability and perseverance.

· Purpose

Finding a purpose in life is essential for finding health and happiness.

Gratitude, kindness, and service to others are essential for the health of individuals and communities.

Students must develop skills necessary for employment, responsible citizenship and, if they so choose, further education in order to secure their happiness and live effective lives.
Academic Expectations

Application of Real World Skills 

· Students will integrate knowledge and skills for real-world problems and applications. 

Communication 

· Students will communicate effectively using multiple forms and mediums for a variety of academic, civic, personal, career, and artistic purposes. 

Inquiry 

· Students will develop reading, research, listening, and observation skills as well as aesthetic awareness through engagement with authentic, inquiry-based experiences. 

Reason and Insight

· Students will think critically, creatively, adaptively, and reflectively to solve problems and enhance their understanding of the world around them. 

Utilization of Tools and Technology 

· Students will responsibly use tools and technology to enhance and express their learning.

Social and Civic Expectations

Work Together 
· Students will work collaboratively and form positive relationships that respect individual differences and beliefs. 

Do the Right Thing 
· Students will demonstrate ethical conduct, healthy habits and responsibility for their own actions. 

· Students will demonstrate awareness of and respect for Rights and Responsibilities.  

Get Involved 
· Students will become active and informed citizens to make positive contributions in a democratic society and a global community.

Teaching and Learning Standard

Core Values, Beliefs, and

21st Century Learning Expectations

Executive Summary
Hillsboro-Deering High School has developed and is engaged in a dynamic and inclusive process guided by best practices to identify and commit to its core values and beliefs about learning.  Steps were taken to involve the entire school community in the process that have significantly informed the school’s plan for improvement, providing a values-based rationale for all elements of school activity: curriculum, instruction, assessment, school culture, and support services.  The identified core values and beliefs about learning will move all stakeholders to better prepare Hillsboro-Deering High School students for future success. 

The school has identified challenging and measurable 21st century learning expectations for all students, which address academic, social, and civic competencies, and are or will be defined by school-wide analytic rubrics that identify targeted levels of achievement.  The current expectations are clear in their intent and specific enough for use within subject areas, but they also are defined in a way that allows for differentiation of the school’s curriculum to support student achievement.  Rubrics are being developed to clearly identify levels of acceptable and proficient achievement, rigor, and competency.   

The school’s core values, beliefs, and 21st century learning expectations are reflected in the culture of the school, are now driving curriculum and assessment design, and now are beginning to guide the development of authentic learning experiences, possibly to include a senior project/portfolio.  While the school has established a number of procedures, and the school’s core values, beliefs and learning expectations have come to the fore, the school needs to continue to clearly communicate the language of its core values, beliefs, and 21st century learning expectations to students, parents, and the community.  



The school has established an outline and supporting processes for reviewing and revising its core values, beliefs, and 21st century learning expectations based on research, multiple data sources, and in concert with district and community priorities, but the plan has yet to be put in operation. The design of the plan provides a solid framework for maintaining a dynamic Hillsboro-Deering High School Statement of Core Values, Beliefs, and Learning Expectations. 

Based on the Rating Guide provided, Hillsboro-Deering High School judges its adherence to the Standard as ACCEPTABLE.

Strengths:

· The school developed an inclusive, on-going survey and process to consistently reassess and revise its core values.

· Survey results and ensuing work were consistently brought to the faculty, the monthly parent forum, and Student Voice for discussion and feedback.

· Teachers, parents, and students were present on the committee that analyzed the data and developed the core values, beliefs about learning, and 21st century learning expectations. 

· H-DHS has developed measurable 21st century learning expectations for all students.

· The school’s expectations address academic, civic, and social competencies.

· H-DHS has developed a school-wide writing rubric.

· The faculty has researched and compiled rubrics to measure its expectations.

· The values of communication, progress, personalization, and purpose have been driving the school since the summer of 2011.

· Administrators have adopted a shared leadership model in which policies, procedures, decisions, and resource allocations are receiving consistent consideration and input from the faculty.

· A system is in place for surveying the entire community in order to gauge community priorities, values, and beliefs about learning, and the school has a solid plan for improvement based upon the examination of the previous surveys.

· The school has an outline in place for re-assessing its 21st century learning expectations on a yearly basis.

Needs:

· The school will need to align the Mission Statement with its values.   

· School-wide rubrics that fit the specific academic expectations and levels of achievement have yet to be created.

· The school will need to develop a system of how these expectations will be delegated to make sure that these expectations are assessed fully, for all students, before they graduate.

· The school will need to adopt a school-wide academic, civic, and social report card.  

· The school should further refine community service and graduation requirements so that students are exposed to purposeful living and community involvement.

· The school needs to provide more opportunities, within the curriculum, for students to explore and develop their own talents and interests. 

· The school needs to continue to clearly communicate the language of its core values, beliefs, and 21st century learning expectations to students, parents, and community as they evolve.  

· The process for reassessing learning expectations needs to be fully developed and approved by the school community.
Teaching and Learning Standard

Core Values, Beliefs, and

21st Century Learning Expectations

Addendum

January 15, 2015

The Core Values Report was approved by the faculty in January 2014.  Since that time, H-DHS has made changes in the following areas:
· The school has aligned its mission statement with its core values.  In the late summer to fall of 2014, the committee determined that the school's prior mission statement needed to be changed to match the core values.  The Team Leaders and Core Values committee determined that the core values could easily be melded into a new, cohesive mission statement.  The faculty discussed and approved this new mission statement in August of 2014.  The old mission statement was painted over, wherever it appeared, and was replaced with the new statement.  Signs were ordered so that the new mission statement, featuring the core values, could be prominently posted in every classroom.  

· All of the academic, civic, and social rubrics have been created and will be fully implemented by the third quarter of the 2014-15 academic year.  Throughout the spring of 2014, the Core Values and Assessment committees worked together to draft school-wide rubrics based on the school's 21st century learning expectations.  These began with an extensive full-faculty discussion the format for each rubric.  It was finally determined that each rubric would have four levels of achievement:  Proficient with Distinction, Proficient, Partially Proficient, and Not Proficient.  Five levels would have been two ambiguous; three were too limiting.  The labels were chosen to foster clear communication with students and parents; they also matched the testing language to which the parents and community members had become accustomed.   Rubrics were drafted by the two committees and were then brought to the faculty for discussion and feedback.  The academic rubrics were on a trial basis by many members of the faculty before receiving final approval in June of 2014.  The universal understanding was that the rubrics would be accepted by all, field-tested and subjected to continual revision and improvement.  The faculty also concurred that those revisions would need to be made as a faculty so as to prevent individual edits from eroding the integrity of the documents.  The civic and social rubric was drafted by the Core Values Committee before extreme changes were recommended by joint meeting of the Values and Assessment committees. Those changes were made over the summer, only to fall under heavy scrutiny, in October, by a meeting of the fully faculty.  Departmental team leaders then assumed the responsibility of assimilating the products of these drafts and discussions into a finalized civic and social rubric.  A school-wide academic, civic, and social report card will be implemented during quarter three of the 2014-15 academic year.  

· Throughout the fall of 2014, team leaders worked with their departments to develop a scaffold to make sure that all students would be assessed on the school-wide rubrics as they progress through their core courses at H-DHS.  That scaffold is now in place.  Teachers have clear directives as which rubrics must be consistently used within each course.  

· Throughout the last year, the school has been working to clearly communicate the H-DHS core values and 21st century learning expectations to the community.    The Core Values and 21st century learning expectations have been posted in classrooms since August of 2014.  In January of 2015, (delayed due to manufacturing errors) each classroom was supplied with a sign displaying the school's core values statements.  Administrators have been using PREP time to visit with advisories and discuss, among other things, the meaning of the school's core values.  Teachers have been mandated to include the core values on key documents, such as course syllabi.  The school website now prominently features the core values statement.  As Quarter Three begins, and the new rubrics take effect, administration will be working to explain the new report via public session, website, and periodical.   Teachers will be working to distribute and explain the school-wide rubrics for which they are responsible to students and parents.  


In summary, HDHS has achieved the following:  

· The HDHS mission statement has been aligned with the school's core values.

· School-wide rubrics that feature specific academic expectations and levels of achievement have been created.

· The school has developed a system for delegating rubrics so that all students are properly and thoroughly assessed by the time they graduate.

· The school will have a academic, civic, and social report card fully implemented by the end of Quarter Three of the 2014-15 school year.
· They school has clearly communicated its core values and 21st century learning expectations to the community and will continue to do so as they evolve.

The school has incorporated the following needs into its strategic two and five year plans:  

· The school needs to provide more opportunities, within the curriculum, for students to explore and develop their own talents and interests. 

· The school needs to continue to clearly communicate the language of its core values, beliefs, and 21st century learning expectations to students, parents, and community as they evolve.  

· The process for reassessing learning expectations needs to be fully developed and approved by the school community.

Teaching and Learning Standard

Core Values, Beliefs, and

21st Century Learning Expectations

Committee Members

Noah Denslow, Committee Chair
Jackie Clattenburg, Social Studies teacher
Wendy Dziedzic, Guidance Counselor
Alicia Langille, Guidance Counselor
Melissa List, Math teacher
Marc Payeur, Business teacher
Brian Walsh, English teacher
Diane DeLuca, Parent

Kathy Otten, Parent

Stephen Walker, Parent

Josh Gould, Student

Hanna Murdough, Student

Shannon Thomes, Student

Sarah Egner, Student
Dominque Vaillancourt, Student
Miranda Dyer, Student
Brianna Dumeny, Student
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Teaching and Learning Standard

Curriculum

Narrative


1. The curriculum at Hillsboro-Deering High School is in the process of being purposely designed to ensure that all students practice and achieve each of the school’s 21st century learning expectations. During the 2013-2014 school year, faculty at H-DHS worked collaboratively to develop and begin the implementation of 21st century learning expectations for all students. As a result of this work, the Core Values and Assessment committees developed school-wide rubrics to be used to assess proficiency of the 21st century learning expectations. In addition, the team leaders have examined each of the rubrics and assigned each department, or content area within departments, a specific set of these skills to be assessed in their courses. For example, the discussion skill will be assessed across all content areas and departments, while a skill such as public speaking may only be assessed in certain courses such as English, social studies, and business. This will ensure that all students will have the opportunity to experience and achieve proficiency in multiple areas for each of the 21st century learning expectations.  The faculty at H-DHS continues to explore ways to consistently implement and assess these skills in all areas on a more global level. 


During the summer of 2014, a large number of faculty at H-DHS worked to revise and improve curricula to reflect competency-based grading, proficiency-based assessments, course learning targets, core values, and 21st century learning expectations. Teachers will continue to revise documents, and evaluate the success of these improvements throughout the 2014-2015 school year as H-DHS transitions towards full implementation of school-wide competency-based grading. 


H-DHS has systems and programs in place to ensure that students receive the additional support, time, opportunities, or services needed to achieve course expectations and mastery of skills and various academic goals.  The faculty at H-DHS continues to explore ways to ensure that these alternative paths or programs and time options are also providing ample opportunities for students to experience and demonstrate proficiency of the 21st century learning expectations. According to the Endicott Self-Study Survey, 89% of the parents of H-DHS students agree that the curriculum provides their child with opportunities to achieve the school’s learning expectations, which is a slightly higher percentage than the aggregate data.  In addition, while H-DHS has a variety of ancillary support mechanisms in place to help all students achieve learning expectations and course goals, the faculty is still working collaboratively to incorporate the assessment of 21st century learning within these programs. 


The faculty and staff at H-DHS are currently in the process of collecting data that reflects the implementation of the newly developed 21st century learning expectations.  The data will be used to inform decisions surrounding course curricula, the program of studies, and program offerings in order to increase the amount of opportunities available to students to demonstrate proficiency of the 21st century learning expectations.  


2. Currently at H-DHS, the faculty has not implemented a common format for writing curriculum documents that includes  units of study, 21st century learning expectations, instructional strategies, and assessment practices all together. While many teachers at H-DHS have been working to revise and improve their curricula to include recent school-wide initiatives such as competencies, proficiency-based assessments, learning targets, core values, and 21st century learning expectations, the focus of this work has been content specific as opposed to an emphasis on a consistent format. According to the Endicott Self-Study Survey, data shows that 80.2% of parents agreed that they were informed about the school-wide learning expectations in each of their son’s/daughter’s classes.  This was nearly eight percent higher than the aggregate data. While commonly formatted templates and curricular documents exist in terms of lesson plans, rubrics, units of study, and instructional strategies, teachers have individually adjusted these templates and formats from previous years and initiatives to better accommodate the needs of their individual and/or departmental courses as the school transitions to competency-based grading. Beginning in the 2014-2015 school year, faculty at H-DHS are responsible for using the school-wide, commonly formatted 21st century rubrics as a means for assessing their students in their course content skills. 


3. The curriculum at H-DHS emphasizes depth of understanding and application of knowledge though inquiry and problem-solving, higher order thinking, cross-disciplinary learning, and informed and ethical use of technology through various means across departments; however, authentic learning opportunities both in and out of school continues to be an area in need of improvement.  Within the last two school years, much of the faculty’s planned professional development has focused on these concepts for the purpose of curriculum review and revision in an effort to increase the academic and cognitive rigor of all courses. Curriculum at H-DHS emphasizes depth of knowledge through inquiry and problem-solving and higher order thinking. In the spring of 2013, the faculty at H-DHS was introduced and trained in the use of Hess’s Cognitive Rigor Matrix Rubric, which is based on Webb’s Depth of Knowledge Levels (DOK) and the Revised Bloom’s Taxonomy.  Faculty members utilized this rubric to assess and evaluate the level of rigor of various sample assessments and tasks (i.e. Smarter Balance and NECAP assignments). This matrix focuses on a student’s ability to remember, understand, apply, analyze, evaluate, and create from basic recall and reproduction to extended thinking. All faculty members were asked to compile assessments, assignments, and any other materials used in a typical week of classes as a “snapshot” into the rigor of the school's curriculum. This “snapshot” was later used in a school-wide DOK analysis in which groups of teachers evaluated a variety of assignments from various content areas to determine the level of rigor according to the DOK rubric. The data collected from this analysis was reported out faculty-wide and later discussed within departments. The outcome of this “snapshot” week and DOK training resulted in the expectation that all teachers would reflect and revise their assessments and assignments. Ultimately, this process led a subsequent initiative for all faculty members to revise their final summative course assessments in order to ensure that the cognitive and academic rigor reached a minimum level three on the DOK rubric. This has allowed the faculty to revise assignments and assessments within their courses in order to reflect higher order thinking on a regular basis. Additionally, according the Endicott Survey, 78.4 % of students at H-DHS agreed that the content of their courses challenge them to think critically and solve problems, and 84.6% of staff at H-DHS agreed that the curriculum in their department/ content area emphasizes depth of understanding and application of knowledge, which is 2% higher than the aggregate data.    


Upon review of cross-disciplinary learning at H-DHS, it was determined that faculty needed more opportunities to explore and execute cross disciplinary lessons, units, and/or courses. In the spring of 2013, members of the Student Voice led a faculty meeting in which teachers were given the opportunity to meet with multiple faculty colleagues and begin cross-disciplinary discussions. The session was organized in two minute intervals, aptly named “Speed-Dating,” during which each teacher was allotted time to share the major content, skills, and themes of their courses. After the two minutes, the paired teachers collaborated in developing ideas for future cross-disciplinary learning. At the close of this faculty meeting, teachers were asked to complete an exit ticket on which they listed other teachers with whom they would be interested in furthering their development of cross-disciplinary opportunities. During the first semester of the 2013-2014 school year, the administration used the exit ticket data to create pairings among faculty with the purpose of creating and implementing a cross-disciplinary learning experience which was guided by a cross-disciplinary rubric. The cross-disciplinary work that resulted from these pairings ranged from single tasks and assessments to whole units of study, such as an art-Creative Writing unit where students paired photography and short story, and an English-Principles of Engineering partnership where Engineering students designed props detailed in an English class descriptive essay.  This initiative continued throughout the 2013-2014 school year, and teachers are now working towards additional cross-disciplinary prospects for the 2014-2015 school year, as guided by more administrative-collected data.


Many of the students at H-DHS have the opportunity to express and present their understanding of concepts, skills, and information to an audience outside their classroom. Within the Unified Arts department, students are required to create a display or performance showcasing specific skills and techniques learned throughout a course. The school music programs perform various concerts and make appearances throughout the district, community, and at various national events. Some performances also include competitions, during which students are evaluated by a panel of adjudicators. Additionally, H-DHS art courses require students to compile project-based assessments into both a physical and digital portfolio to be shared with peers, parents, and community members. There are various modalities by which the students’ work is shared in both online art galleries and competitions. Starting in the 2012-2013 school year, a group of faculty members used these experiences as an example in the creation of  a school-wide Student Showcase. Several teachers, courses, and extra-curricular groups created displays and performances to be shared at a community event. The event creators invited an audience of students, parents, other district employees, school board members, and community members to view the work that was being done by students in various courses and activities. Many students were present in order to share and explain the projects and information they had created for their courses. Due to the success of the First Annual Student Showcase, the faculty organized and planned the Second Annual Student Showcase for the 2013-2014 school-year and intends to continue the annual event.


Elected class officers, who are part of a larger community in the building known as Student Voice, are often called upon to participate in various presentations and discussions within the building, at School Board meetings, and at other leadership conferences. A student representative is also elected as a fully participatory member of the School Board. These students prepare, create, and share ideas with various audiences using the knowledge and skills acquired throughout their course curricula. 


As previously mentioned, H-DHS has identified the area of authentic learning opportunities as an area in need of monitoring and improvement.  While 66% of students agreed that H-DHS provides opportunities for learning off campus, according the Endicott Survey, the faculty feels that there is room for additional experiences for authentic learning and assessment. However, these student results are 17 percentage points higher than the aggregate data. Some of the existing authentic learning experiences include field trips, use of the science department live touch tank, blast shield experiments, internships, and college level courses; however, the faculty is committed to expanding the range of experiences through which students can demonstrate mastery of knowledge and skills outside the written curriculum. 


At H-DHS, the Program of Studies reflects a range of challenging coursework for all students. Enrollment for all courses is open, provided that all non-grade pre-requisites have been met. Presently, there are multiple core courses and elective courses which consist of heterogeneously grouped students. The honors-level courses currently offered remain open to all students, indicating that a student can enroll in an honors-level course without having previously completed honors coursework. There have been many additions to the Program of Studies among all departments within the last two school years and for the current 2014-2015 school year.  One of the newly introduced ideas for 2014-2015 school year is a focus on extended learning opportunities, which addresses an earlier concern for authentic learning experiences. 


While courses are continually being developed at H-DHS, the faculty along with the library/media center staff, is improving and implementing new technological resources that support the curricula throughout the building. Students have access to an abundance of print sources, including books, magazines, newspapers, and other periodicals. In addition, the high school has recently updated its technology to include two mobile laptop carts, two mobile iPad carts, and two full computer labs for large group instruction or assessments. In addition, there are multiple technological devices, such as Kindles, Kurzweil software, AlphaSmarts, Interactive Projectors, Mimio Hardware, document cameras, and a green screen, which are available to students and staff in order to meet individual student needs or specific curricular needs. The Endicott Survey results showed that 80% of the students at H-DHS agreed that they are knowledgeable about the ethical use of technology, and 84.6% of staff agreed that the curriculum emphasizes the informed and ethical use of technology, which is nine points higher than the aggregate data. 


4. Hillsboro-Deering High School (H-DHS) has identified a consistent method to ensure the clear alignment between the written and taught curriculum, resulting in active staff participation as departments progress through the various stages of implementation.  According to the Endicott survey administered in the fall of 2013, 81% of staff agreed that the written and taught curricula are aligned. The remaining 19% did not disagree but were undecided in their response, which could be attributed to the developing utilization of a specific method.  In November 2012, a group of staff members attended a conference in Boston from which all H-DHS teachers received a copy of the Solution-Tree text, The Teacher as Assessment Leader. This book was the catalyst in beginning the conversation and implementation of course specific learning targets, which later resulted in unit specific learning targets, developed by the faculty of H-DHS to directly drive instructional practices. These learning targets reflect course competencies while also being aligned to other curriculum documents and state/national standards of proficiency. The mathematics, English, and social studies departments have incorporated the Common Core in target development, and teachers spent multiple work hours during the summer of 2014 developing extensive curricular documents to reflect these targets and revised course competencies. Teachers are expected to include the learning targets in their common school-wide course syllabi documents, which are distributed to students in each course. These are also communicated to the students prior to the beginning of a unit of study in documents such as unit overview sheets or labelled on individual assignments. They are displayed by the faculty as daily lesson objectives for student reference and tracking purposes. This method allows both students and teachers to regularly collect data in regards to student achievement and progress throughout each unit. Teachers are expected to use the aforementioned data as a formative tool to revise and modify instructional practices and/or assessments, assuring further accuracy at a summative level. The implementation of the learning target initiatives ensures an active and ongoing participation by all staff in the clear and consistent alignment of the written and taught curriculum. 


In addition to the teachers’ responsibilities in communicating their learning targets for their courses with their students, the H-DHS administrative team plays a role in ensuring the consistency between the written and taught curricula through the implementation of the Professional Growth and Evaluation Model. Through the 2013-2014 school year, a component of this model included continuous walk-through evaluations of all faculty members throughout the year. The walk-through evaluation form provided opportunities for administrators to observe classes and assess the correlation between the visible daily learning targets, instructional practices, and corresponding learning activities. 


A group of faculty members consisting of one member of each department, as well as a Faculty Voice representative, was established and currently serves as the team leaders of the faculty. Team leaders meet regularly to discuss curriculum, instruction, assessment, and other administrative initiatives. The team leaders are responsible for informing and leading members of their department in the aforementioned initiatives. Some of the areas the faculty has worked on with their team leaders include common assessment practices, development of common curriculum documents including learning target documents and data, and analysis of student work in regards to classroom instruction and assessment. Team leaders have guided changes and improvements to common assessments by implementing common formats and consistent expectations surrounding the depth of knowledge and rigor. For example, all final exams in the 2012- 2013 school year were required to reflect a level four depth of knowledge according to the Webb’s DOK Rubric  that was introduced by the Director of Curriculum, Instruction, and Assessment throughout various professional development sessions. While final exams have been deemed optional as of the 2014-2015 school year, the expectation remains that faculty shall incorporate a level four depth of knowledge in the development of summative assessments.  Departments have created various documents that reference the learning targets; all departments are at various stages of development. These documents include course calendars, syllabi, unit overview sheets, exit tickets, and formative and summative assessments with identified learning targets. Much of the work done to ensure the alignment of written and taught curriculum is reviewed by departments through the process of a newly implemented Student Work Share Protocol. This protocol allows a department to examine and discuss the functionality of assessments in relation to their designated targets. It includes an additional reflective piece in which teachers compare levels of student proficiency on the specific assessment. 


With the implementation of the learning target system, H-DHS teachers have made significant developments and improvements to the alignment between written and taught curriculum. The work completed throughout this process continues to be reviewed and further advanced across departments and as new curricular initiatives are introduced. As a result, the successes in the creation and progression of learning targets and common documents will continue to be shared both horizontally and vertically. 


5. H-DHS demonstrates strong curricular coordination and communication between all academic areas within the school and within departments; communication with sending schools within the district is growing. The district’s Director of Curriculum, Instruction, and Assessment created and shared a document titled “SAU 34 Curriculum, Instruction, and Assessment 3-Year Plan.”  The document outlines themes and areas of focus for professional development and curriculum revisions planned for the next three years.  This is a working document that has been updated to reflect progress made, Common Core implementation, and cognitive rigor improvements throughout the district.


In the 2011-2012 school year, the faculty was given the opportunity to select a Professional Learning Community (PLC) that targeted an area of focus or interest.  The PLCs developed within the faculty targeted school culture, advisory programs, 9th and 10th grade collaborative teams, student achievement data, and 21st Century curriculum, instruction, and assessment.  The PLCs met monthly to collaborate and develop initiatives for the purpose of improvement and increase student achievement in each designated focus area.  These PLCs have currently transitioned their attention to meet the needs of the NEAS&C process.  Committees have added community members, students, and parents to increase involvement and improve the communication among all stakeholders. In addition to these PLCs, the faculty of H-DHS also frequently participates in department, vertical, and faculty-wide collaborative sessions and professional development opportunities. As communication grew between sending schools, the district experimented with district-wide Single-Start Days to increase time allotted for curricular alignment and vertical articulation. 


The goal of the district vertical team meetings is to review, revise, and evaluate the curriculum in order to provide a continuum of student learning expectations and K-12 curriculum guides that include current initiatives such as Common Core State Standards, competency-based curricula, and the transfer of skills between sending schools and grade levels. The results and products of vertical team meetings are communicated regularly to the Director of Curriculum, Instruction, and Assessment in order to maintain updated district-wide curriculum guides, documents, and goals. In addition to reviewing and revising curricular documents, the vertical teams and departments work collaboratively to align curriculum across and within disciplines.  The faculty at H-DHS has been working to increase the level of cross-disciplinary work by providing more opportunities for teachers to meet and discuss curricular crossover across disciplines. 


6. According to the Endicott Survey, the staff at H-DHS consistently agrees that staffing levels, instructional materials, technology, equipment, supplies, facilities, and the resources of the library/media center are sufficient to fully implement the curriculum, including co-curricular programs and other learning opportunities. Throughout H-DHS, individual teacher loads and class sizes are sufficient to implement the curriculum both school-wide and by academic area, with class sizes ranging from four students to twenty-five students. The Web2School grading software is able to create reports that indicate all course sections, number of students assigned to the section, and the maximum enrollment allotted for each course based on staff resources. 


While the SAU #34 budget allows for each high school department to access a specific amount of funds, the school has received additional funding for the last three year period through the School Improvement Grant (SIG) in order to expand the level and variety of instructional materials, technology, equipment, supplies, and library/media resources used to support the curriculum. Many of the resources purchased through the SIG are intended to be sustainable even as the SIG funding is no longer available. The department budget requisition documents indicate an itemized list of the needs and costs of equipment and supplies for the upcoming school year.  


Given that the average class size does not exceed twenty-five students, the facilities adequately support the delivery of curriculum and all course experiences. The Endicott Survey indicates that 81% of staff agree that the facilities support the implementation of the curriculum, compared to the aggregate data at 53%. Additionally, 86% of parents also agree that the facilities adequately support the programs at H-DHS. The science laboratories, art rooms, and technology areas are in working order to allow for implementation of curricular tasks and assessments. The facility’s floor plan indicates the location of all classrooms, laboratories, and technology areas. There are relatively equivalent classroom sizes throughout the building, and other school offices are sufficient for their respective daily operations. 


In order for students to participate in project-based learning, the laboratories are kept up-to-date and in working order, as visible in the photographs. There are two designated computer labs, a library/media center equipped with computers, and four mobile technology carts containing a total of 32 laptops and 40 iPads. These resources are available to students and staff throughout the school year and can be requested for reservation through shared Microsoft Outlook Calendars in order to accommodate classes, instruction, and assessments.  The library/media center also keeps a detailed record of the programs and resources available to supplement and support the curriculum, as well as assist in project-based research. The library/media center staff regularly updates the rest of the faculty on new resources that have arrived and can be used for the implementation of curriculum. 


The staff at H-DHS, including the Alternative Program, is comprised of four administrators, forty classroom teachers, thirteen support staff, and seven para-educators. The seven para-educators are available to assist classroom teachers in daily classroom procedures and supporting individual students in meeting their academic goals. The Endicott Survey notes that 83% of the staff agrees that the school has sufficient staff to implement curriculum. This statistic is 33% higher than the aggregate data. In referencing the aforementioned class sizes and school scheduling matrix, it is evident that there is both sufficient staffing and classrooms available to fully support the school’s program of studies. 


The budget for several co-curricular programs and other learning opportunities include stipend positions and allotted funding for materials or programs. This includes the online learning program, NovaNet, which is utilized for credit recovery. In addition, the students and faculty all have access to a virtual program known as Study Island, which is designed to be a supplemental resource for various curricula. The SIG has also provided other learning opportunities for students to travel to leadership conferences in Chicago and Washington D.C.; students were able to attend workshops and seminars focused on student leadership. These leadership conferences allow the students of H-DHS to collaborate with representatives from other schools in order to share and collect ideas surrounding school culture, shared leadership, decision-making, and fundraising. The students then bring this information back to H-DHS to be implemented and further discussed. 


The district technology department is staffed by four personnel who work to ensure that the staff at H-DHS has adequate access to a variety of technological resources.  As of the fall of 2014, one of these department members is specifically allocated to the high school to provide constant attention to building and faculty needs. In addition, a Technology Committee has resurfaced throughout the district to include input and feedback from multiple sources. The technology department, in conjunction with this committee, has also developed a detailed Technology Plan, which specifies the policies and procedures of internet and technology use throughout the district. The Technology Plan describes the current status of technology, indicates the goals for the development in the future, and outlines an action plan to achieve the goals listed. In addition, the technology department promptly responds to the needs and requests of the staff at H-DHS through the use of the SchoolDude request program, while consistently notifying the staff of software updates or changes to the network accessibility. According to the Endicott data, 71% of parents agree that the school’s technology resources are adequate, compared to 65% agreement in the aggregate data. 


7. The professional staff at H-DHS is provided with sufficient resources and opportunities for ongoing and collaborative development, evaluation, and revision of curriculum.  Additionally, within the last three years, the staff at H-DHS has had increased opportunities for professional development stemming from the funds provided by the School Improvement Grant (SIG).  The Hillsboro-Deering School District (SAU #34) provides leadership for curriculum coordination and articulation through the position of the Director of Curriculum, Instruction, and Assessment (CIA).  This employee is responsible for facilitating curriculum development, alignment, and implementation at the high school and all sending schools. The Director of CIA is also responsible for coordinating professional development in the district, including in-service training programs for staff and other personnel. In the district, this person has also provided direction and leadership for the 2013-2014 single start vertical team meetings. The Director of CIA is responsible for overseeing and teaching the Induction with Mentoring Program for new teachers in the district.  Through this program, new teachers (both first and second year) are paired with a mentor teacher of similar content or department in order to assist with the curriculum coordination, articulation, and implementation.  They also provide supports with instruction, classroom management, and professional responsibilities in accordance with the H-DHS Professional Growth and Evaluation Model. 

Along with the responsibilities for professional development, the position of CIA also requires planning and presentations of the budget for curriculum, instruction, and assessment.  In the past three years, there has been sufficient funding for the areas of curriculum development, evaluation, and revision, as evidenced by the itemized three-year plan presented by the Director of CIA. Within this plan, there is funding for professional development opportunities, travel, supplies, in-service trainings, professional membership association fees, and contracted service for monitoring student progress and providing additional support to staff for development. As previously mentioned, there was a significant amount of money devoted to additional professional development trainings and opportunities from the SIG throughout the last three school years.  These professional trainings and developmental experiences have allowed a range of faculty members in the building to become more knowledgeable in curriculum development and evaluation.  These faculty members are now able to share their knowledge and learned practices with colleagues in order to continue the development school-wide.

Teachers and administrators at H-DHS use and cite professional research to inform the development and revision of curriculum. In December of 2012, all instructional staff at the high school participated in a professional development discussion based on the book Teacher as Assessment Leader, by Thomas R. Guskey.  Several faculty members had previously attended a conference based around the practices outlined in this book.  These faculty members presented the knowledge gained from the conference to the rest of the staff.  As a result of the knowledge gained form this material, the faculty began the process of curriculum development and revision by using this literature as a guide to unpacking course standards and competencies in order to create unit specific learning targets for each of their courses. In addition to literature-based research, the faculty and staff of H-DHS have frequent opportunities to attend conferences and professional discussions focused on the areas of curriculum development, evaluation, and revision.  Some of these conferences include Quality Performance Assessment hosted by the Center for Collaborative Education as part of New Hampshire Education Networks, Statewide Educator Conferences hosted by the Department of Education, including The Changing World of Teaching and Learning, and the Charlotte Danielson teacher evaluation workshops, which resulted in the most recent Professional Growth and Evaluation Model. All of these professional development opportunities and experiences are based on current initiatives and research-based findings in the areas of curriculum, assessment, and Common Core State Standards. 

Although the 21st century learning expectations were only just developed and introduced to the staff during the 2013-2014 school year, teachers have been measuring student performance through the requirements of the Professional Growth and Evaluation Model.  In this plan, teachers are required to develop and track student growth in one or more categories, concepts, or skills related to their course.  Each teacher at H-DHS develops a Student Learning Objective (SLO) to meet this requirement and is responsible for tracking individual student progress and growth throughout the duration of the course.  Many teachers already include the 21st century learning expectations in their curriculum and assessments; however, not all teachers have yet included these in their SLO or other daily data tracking systems.  Teachers are working to revise curriculum documents to more explicitly include the newly introduced school-wide 21st century learning expectations. In addition, teachers have utilized the student work share protocol throughout the 2013-2014 school year in department meetings in order to review student performance on various learning expectations and assessments.  Teachers use feedback from colleagues and their findings of the performance reviews and SLO data to inform their decisions regarding curriculum revisions, and instructional or assessment practices.

The district calendar, including the H-DHS school calendar, is an accurate reflection of the regularly scheduled time for faculty to meet with curriculum leaders in order to review the success of their curriculum and instructional practices, and to complete work for specific initiatives or outcomes. These are referenced as Late Start Days and all-day Professional Development Days to allow for collaboration of faculty surrounding curriculum, instruction, and assessment both building-wide and vertically. During the 2013-2014 school year, district administrators added Single Start Days to the calendar in addition to the Late Start Days. This allowed for teachers to meet vertically to discuss a continuum of learning expectations and curriculum K-12. The district calendar also evidences the  aforementioned mentor program, in that first-year teachers meet frequently with curriculum leaders and mentors to review the success of their curriculum and instructional practices. 
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Curriculum


Executive Summary

Hillsboro-Deering High School has completed a massive overhaul of curricular practices both within the building and with sending schools. H-DHS staff members have dedicated hours of professional development time in building a target system, developing new competencies, increasing rigor of assessments and instruction, and transitioning to competency-based grading.  In this process, new school-wide rubrics, 21st century learning expectations, and core values have been created and are in the process of being implemented in the 2014-2015 school year. With this in mind, the school has not yet completely integrated the brand new 21st century learning expectations to all areas of curriculum, but will begin to do so in the span of the coming year. 

The results of this increased curriculum focus have allowed faculty and staff to develop assessments and instructional strategies that truly engage students via inquiry-based and higher order thinking activities.  All faculty members are expected to engage in a cross-curricular activity with a colleague each semester, an expectation which has increased the overall cross-disciplinary learning opportunities available to students. This curricular initiative within the high school building has strengthened the curriculum within current courses in preparation for a future increase in authentic learning opportunities both in and out of school. 

H-DHS faculty have actively engaged in consistent communication when it comes to curriculum through vertical team meetings, team leader meetings, department meetings and various other PLCs. Curriculum documents are used regularly by teachers to reinforce everyday lesson planning and execution.  

Across the board, H-DHS teachers, students, and parents feel that staffing levels, materials, equipment, and resources are more than sufficient to develop, revise, and implement the curriculum and other learning opportunities. 


With both this and the rating guide in mind, and despite significant growth within this category, the Curriculum Committee determines that H-DHS is LIMITED in this standard.
Strengths:

· Expectations and rubrics for 21st century skills have already been developed and are ready for full implementation.

· H-DHS has school-wide rubrics for the 21st century skills and 21st century learning expectations.

· Instructional practices and documents are updated and revised, but no longer follow a common format.

· H-DHS has curriculum that consistently emphasizes depth of understanding and application of knowledge through multiple learning experiences and opportunities. 

· The school has had an increase in cross-curricular opportunities.

· The H-DHS faculty has spent a significant amount of time and professional development to develop a learning target system in order to ensure a clear alignment between the written and taught curriculum.

· H-DHS demonstrates strong curricular coordination and communication between all academic areas within the school and within departments. 

· Communication with sending schools within the district is growing, and there are practices, systems, and methods to ensure vertical articulation and communication between sending schools.

· The resources at H-DHS have been ample in providing materials to fully implement the curriculum, including co-curricular and other learning opportunities.

· H-DHS excels at providing professional staff with time and resources for ongoing and collaborative development and revision of curriculum.

Needs:

· H-DHS needs to implement the 21st century skills.

· The school needs a common format for the new or updated curriculum documents that include learning target sheets, unit plans, and lesson plans.

· Some work has been done to promote and increase authentic learning opportunities, but this needs to continue and improve to include more opportunities.
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Instruction
Narrative

1. At Hillsboro-Deering High School, teachers’ instructional practices are continuously examined to ensure consistency with the school’s core values, beliefs, and 21st century learning expectations.  Teachers are clearly familiar with the school’s beliefs about learning and often reference them when making decisions about which instructional strategies to employ. H-DHS adopted the new core values, beliefs about learning, and 21st century learning expectations in the fall of 2013, which are as follows: "H-DHS commits to building COMMUNITY, providing a PERSONALIZED education, encouraging continual PROGRESS, and inspiring PURPOSEFUL lives."  These beliefs were gathered in an extensive process to ensure that they reflected Hillsboro-Deering and its stakeholders.  Teachers have posted the core values and the school’s beliefs about learning in their classrooms so that students will start to recognize their importance and gain familiarity with the language. Yet, the core values and beliefs about learning are neither new to the students nor the faculty.  They grew out of the school’s Rights and Responsibilities, in which students and faculty are well versed.  The school has newly adopted rubrics for 21st century skills, and in keeping with their beliefs about learning, each department has chosen which rubrics melded with their curriculum the best.  Each teacher will use the rubrics to evaluate the students by the second semester of the 2014-2015 school year. Faculty members also use the school’s beliefs about learning to guide open dialogue about curriculum and practices; this helps teachers remain consistently open to feedback, which, in turn, helps them improve their instruction and strengthens the school climate.  The way the school is implementing grade reform is another example of how teachers and administration use the core values and beliefs about learning to make decisions which drive instruction.  When a challenge, question, or concern about a practice in the building arises, administration sets the parameters for the discussion, teachers discuss their beliefs about the scenario, teachers and administration identify places of agreement and dissent, and then policy is created.  While instruction cannot happen this organically in every classroom all of the time, the fact that this is how decisions are made helps all teachers take ownership and understanding of the school’s core values and beliefs about learning.  It clarifies the purpose of directives moving forward.

Teaching practices in all classes consistently and overtly support the core values and beliefs about learning. One example of how teachers use these values during instruction is the Match.com project.  In the spring of 2013, students, faculty, and administration recognized the school could be stronger across the board in its implementation of cross-curricular activities, so students set up an activity for teachers that they called “speed dating," where teachers spoke with each other one-on-one for a period of five minutes, discussing their curriculum.  This created an open path of communication about co-curricular design.  After the activity, administration paired teachers up based on common interests discovered during the “speed dating” event and encourage teachers to work together to make a co-curricular lesson happen. The activity has continued this year as well, with teachers continuing to be paired based on their common interests and dialogues resulting from these discussions. One Match.com lesson combined math, chemistry, and English teachers together, basing a project on a fictitious company.  The company’s core values were the same as the school’s, and students used those values to drive their vision in completing the assignment.  This is one way teachers link their activities to the school’s core values, beliefs about learning, and the 21st century learning skills.  

An example of one of the school's core values, personalization, during instruction can be found in the music classes, where students create puzzle pieces which reflect their individuality and symbolize how many people come together to create an ensemble. In addition, personalization can be found in the Life Skills program, where students learn a range of skills, such as tracking attendance and arriving on time, or adhering to a budget, which is done in a variety of ways appropriate for each individual student.

Teachers engage in activities to ensure progress and that their instructional practices are in line with the school’s beliefs about learning and the 21st century learning expectations.  As part of the professional evaluation program during the 2013-2014 school year, teachers were required to take part in at least one peer evaluation and reflection per semester, and many teachers integrated the use of the 21st century learning expectations and beliefs about learning into this process. Teachers referred to 21st century learning skills and the core values and beliefs about learning as the area in which they could improve.  Whether it was through looking at classroom management, grouping, or instructional practices, the teachers asked for feedback from observations, looking to the community of teachers to progress in their skills.  In addition, each department is required to review student work at least once per month.  In these meetings, the departments identify strengths and needs in their programs in a non-judgmental way.  The team leaders revised a protocol to ensure everyone is comfortable sharing, and the conversations are focused on improving instruction and assessment in each department.  This dedication to progress has helped set the path for the success the school has had in recent years.

Teachers are also required to create a Student Learning Objective (SLO) each year.  Teachers can create their own objectives independently, but many use school-wide and department initiatives to guide them in choosing their objectives. In addition, many of those initiatives are based on the school’s core values, beliefs about learning, and 21st century learning expectations.  For example, the English department has chosen grammar as an area of focus to bring students’ ability to communicate successfully in a 21st century world up to par; therefore, many English teachers selected grammar as their objective.  Each teacher submits the SLO for approval by administration to verify that the objective meets school-wide expectations.   The school also creates a school-wide objective.  The classroom and school-wide SLOs are so closely linked that, for the past two years, the evidence of success on the school-wide objective has been a high percentage of teachers achieving proficiency in their classroom SLOs.  Last year, the school met the objective with 86% of teachers reaching their individual SLOs.  This shows how committed teachers are to helping students achieve the standards of the school values. 

According to the Endicott survey that was administered to staff, students, and parents in the fall of 2013, 73.1% of staff agree that they continuously examine their instructional practices to ensure consistency with the school’s core values and beliefs about learning, which exceeds the aggregate of 64%. Sixty-four percent of parents agreed that their son or daughter’s teachers personalize instruction to support their achievement of the school’s learning expectations, which was three percent higher than the aggregate.

2. Teachers’ instructional practices frequently support the achievement of the school’s 21st century learning expectations by personalizing instruction, engaging students in cross-disciplinary learning, engaging students as active and self-directed learners, emphasizing inquiry, problem-solving, and higher order thinking, applying knowledge and skills to authentic tasks, engaging students in self-assessment and reflection and integrating technology. 


Personalization is important to Hillsboro-Deering High School.   According to the Endicott survey that was administered to staff, students, and parents in the fall of 2013, 83% of staff agree that they personalize instruction to support student learning expectations, while  35% of students agree that teachers personalize their instruction.  H-DHS does personalizes instruction, and though there is a discrepancy between the staff and student perception of personalization, the school is improving its level of personalization daily.

Teachers work closely with students to help ensure their success.  They meet routinely with individuals and small groups of students to address individual learning needs. This happens across curricular areas.  In the art classes, teachers meet with table groups daily to assess progress and troubleshoot individual needs while working on long-term projects.  In the work internship program, the teacher, student, and workplace mentor meet routinely to assess the progress and needs of the students to help them achieve not only their goals, but those of the workplace as well.  Many teachers meet with students after school individually or in small groups to re-teach skills.  These meetings lead teachers to select and employ appropriate instructional approaches to address the various learning styles of their students.  

As a school, H-DHS has developed a Response To Intervention (RTI) model concurrent with a shift to competency-based grading that increases personalization for each student.  H-DHS uses a daily 42 minute PREP (Plan, Reinforce, Enrich, and Prepare) block as a tool to implement RTI.  During PREP, each classroom teacher is an advisor to approximately 15 students that he or she may or may not have in class.  Each Monday, the advisor and each student have a discussion about the student’s progress and create a plan to help the student succeed, scheduling students to see various teachers during PREP period for the rest of the week based on the strategies and needs identified during that discussion.  A tiered system for how students are scheduled allows teachers to meet with specific groups of students almost on a daily basis.  This personalized approach helps many students become more accountable and succeed in their classes.  Though the system is new and not without its faults, it does provide a framework for teachers to individualize instruction during the school day.

In 2012, a group of teachers conducted an audit to gather information regarding instructional methods staff members were using at various time in each class throughout the day.  They selected 120 students, with 30 students from each grade level, and audited three days of instruction.  The results showed that teachers at H-DHS employ a variety of teaching styles which respond to the many intelligences and diverse learning needs in the school's classrooms, and this remains true today.  For example, the history and special education teachers in a co-taught history class created a system to make the class content accessible to everyone during instruction.  In working the accommodations into the instruction, in addition to the assessments, they are personalizing the instruction for all students--not just the students who are identified with learning disabilities.  The audit showed that, on the whole, teachers are using strategies like this in their classrooms during instruction.  The audit also revealed that, during instruction, many students were engaged in project-based learning and group work, which could be tailored to individual student needs.  

  
During the 2009 school year, H-DHS implemented a new professional evaluation program, which attempted to ensure consistent personalization in classes.  The professional evaluation program required administrators to conduct walk- through evaluations.  As part of this process, administrators assessed the level of professionalism, which included positive rapport and respect teachers demonstrated in day to day conversations with students.   In the spirit of the core values, many teachers have adapted this form for students to use to evaluate classroom instruction.  Although it is no longer required, the spirit of the form can be seen in the interaction between teachers, students, parents, and administration.  Some teachers are still asking the students to fill out the form to assess instruction in the classroom.  This is an example of personalization because it allows the students to assess the effectiveness of the instruction, and the teachers to make changes based on that feedback.

In addition, the H-DHS faculty participates in the extracurricular life of the school by coaching sports, advising clubs, and participating in many other activities.  Many of the clubs and athletic teams at H-DHS were created based on student interest, and the list of each keeps evolving.  This year, there is a new film club, a programming club, and a NHIAA football team.  In addition, H-DHS has a drama club, a math team, a National Honor Society, the New Hampshire Scholars group, an anime/manga club, an equestrian team , H-DHS Pride, the Live Poets Society, a chemistry club, a chess club, a Dungeons and Dragons club, FBLA, DECA, and Student Voice. Many of these clubs were created because students requested them.  These clubs provide strong mentoring for our faculty and an opportunity for students to find their place in the H-DHS community.  In addition, they add an opportunity for enrichment of skills and reinforce the school’s beliefs about learning.  

All teachers at H-DHS engage students in cross-disciplinary learning.   All teachers took part in the 2013 cross-disciplinary Match.com activity, which continues to engage all faculty during the current school year.  Administration continues to organize the matching process based on teacher requests. All teachers are paired and given time to collaborate and plan.  At the January 28, 2014 faculty meeting, groups reflected on their experiences and shared what they learned with colleagues. Some examples of successful lessons involved collaborations in math/music, art/English/Spanish, business/ French, Spanish/history, and P.E. and music.  The activities strengthen the sense of community in the building because members of the faculty get to see how their colleagues in different departments design and implement instruction. The overwhelming sentiment is that students and faculty enjoy the activity, and that it helps them improve instruction.  There are some creative assignments, and administration supports the design and implementation of these lessons.  Administration reminds the faculty that time and space can be adjusted to allow activities to happen.  There has been a lot of discussion among faculty to keep previous activities alive in future years.  Many teachers go above and beyond the required Match.com activities and work with other teachers throughout the year to show how content can extend across other disciplines.

Teachers help students to see how a given topic or lesson extends across the content areas.  Civil Engineering and Architecture is one example of this.  In that class, students created a set of utility shed drawings using the Autodesk REVIT Architecture software.  The lesson combines connections to other disciplines, such as art and math, so students see that computer literacy is not an isolated skill, and neither is art, math, or design.  In a history classroom, students engage in art analysis to identify predominant philosophies in various periods of history.  In the math and science classes, students conduct experiments to apply mathematical analysis to live data derived from exercise and other health-related activities to see the impact of exercise on power in real time. In Financial Literacy, students create and budget a meal so that they can learn the financial and health benefits of cooking for themselves.  

Teachers frequently engage students as active and self-directed learners.   According to the Endicott Survey, 54.9% of students said that teachers give them opportunities to choose their own assignments.  At Hillsboro-Deering High School, students take on an active role in learning and are not constantly sitting passively at their desks.  Disciplines such as history, art, music, physical education, technology education, science, and English have courses where students are regularly participating as active learners.  According to the instructional audit administered in 2012 by the faculty, over the course of the three days sampled, students participated in a range of activities, such as student-led discussions, cooperative learning, hands-on projects, and oral presentations in their education at H-DHS. Students also reported that many teachers lectured during those classes; however, on the whole, the lectures did not last the entire class.  Most classes which lectured in one-third of the class had student-centered activities in the other two-thirds, and vice versa.  Perhaps one reason for the discrepancy between teacher and student perception of personalization on the Endicott Survey is because teachers are lecturing and giving more traditional instruction and assessment methods in addition to activities which engage students as active and self-directed learners.

Students are engaged in hands-on, project-based learning and discovery lessons in each department. Some examples of specific lesson plans where students are active and self-directed learners are in Financial Literacy.  Students incorporated the authentic tasks of budgeting and saving into creating an actual meal where students planned, budgeted, purchased, and cooked for their families. After the meal, students and parents reflected on the outcome of the meal and on the overall project.  This asked students not to merely theorize about the money and work involved in preparing wholesome meals, but actually gave them the experience of doing so.  In health, students learned about reproductive processes and their relation to anatomical functions.  Students then worked with partners to create an artistic creation demonstrating these processes, eventually sharing the product with a peer group, where feedback was given.  Finally, students reflected on the activity and the lesson. Another example of active, self-directed learning is in the student internship class.  The internship class is project-based, and students are required to reflect upon the success of their learning during and after completing the activity.   In Technology Education, students engage in modeling activities to evaluate the effect of the forces of nature on buildings.  In English, students engage in discussions to identify tropes in film as well as classical literature. In history, students learn the process of amending the Constitution by creating their own amendments.  All of these tasks are examples of students actively working with the information they are learning.   

Teachers are actively facilitating lessons and acting as coaches by asking students to do independent research, work in cooperative groups, and apply knowledge to the real world.  In the internship class, the teacher coaches the student through the experience, working cooperatively with the job placement.  In the Life Skills program, the instructor coaches students in interview techniques, and students then work cooperatively in mock interviews.  In music, the teacher guides students in the real world activity of planning a budget for buying a guitar.   In history, the students assess the validity of primary source documents using the strategies of historians and work together to write an essay as a group.  In a math course, students plotted statistics of cell phone plans in order to make informed decisions about which plan to purchase.  

Teachers consistently emphasize inquiry, problem-solving, and higher order thinking. According to the Endicott Survey that was administered to staff, students and parents in the fall of 2013, 88.5% of staff and 77% of parents agree that teachers emphasize inquiry, problem-solving, and higher order thinking to support the achievement of the school’s learning expectations. Teachers constantly evaluate the Depth of Knowledge (DOK) they are asking students to show, which is evidenced by the use of rubrics in every class.  Each department examines student work on a monthly basis to ensure the students are reaching a sufficient level of DOK and that the instructional practices are effective. Teachers regularly ask students to apply knowledge and to analyze what they have learned, to synthesize concepts, to compare and contrast, and to evaluate.  One example of this in practice is in Introduction to Sculpture.  In a unit on Mexican art, students analyze several artists and works of art.  At the end of the unit, students evaluate the artwork while comparing and contrasting the pieces. In an English lesson, students compare and contrast reading versus acting in regards to The Merchant of Venice, which helps students consider not only the playwright’s choices, but those of the actors as well and how one feeds the other.  In Chemistry, students make hypotheses based on whether items would sink or swim and complete an experiment in which they learn about density and test their hypotheses. In math, students use mathematical models to compare the value of cell phone plans.

Teachers at H-DHS instruct students to apply knowledge and skills to authentic tasks.  According to the Endicott Survey, 60.9% of students agreed that they have opportunities to apply what they are learning outside the classroom.

Students engage in meaningful project work that leads to formal presentations often involving audiences beyond the school. For example, the Live Poets Society participated in the community library’s poetry night. Students shared their work with an adult audience from the community.  Teachers ask students to share portfolios with parents and critical friends.  All students enrolled in the art courses create a digital portfolio using the online site www.artsonia.com.  Having an online portfolio enables students to share their work with the greater community.  Students who take part in the internship program create a portfolio of their experience. In the Life Skills program, students learn interview skills and strategies and then go on professional interviews where they hope to get a job.  Beginning in the spring of 2013, teachers and students participate in an annual Student Showcase exhibiting work from the English, art, business, technology, science, and health departments.  Students in Advanced Ceramics share their portfolios with the community at the Student Showcase.  This is open to the public, and students are there from classes and clubs discussing their own work.  In addition to events like the Student Showcase, the Financial Literacy class presented a workshop to the staff on identity theft.  Later, the group organized a spaghetti dinner and presented the workshop to the greater community.  The Annual Harvest Dinner, which has been running for five years, is an event in which students in the Alternative Program host a dinner for the community.  Last year, the theme was cross-curricular, involving culinary arts, chemistry, visual art, community outreach, and English.  The vocational program through Concord Regional Technology Center allows students opportunities for authentic learning, and in addition, students can take courses for college credit enrolling not only in Advanced Placement courses, but also through Project Lead the Way, or through local colleges, such as New England College.  

Teachers engage students in self-assessment and reflection.  Teachers routinely ask students to reflect on their work and self-critique.  According to the Endicott Survey, 70.8% of students agreed.  In the visual art classes at H-DHS, student reflection and self and peer critique is part of every summative assessment. In the music courses, students often self-assess, reflect, and then revise their work.  In science, students examine results of labs, self-assess, and reflect on their findings as well.  Teachers clarify for students that assessment is a part of the learning process, not simply an evaluation at the end of an activity.  Assessment is embedded in how teachers teach and learn at H-DHS.  Teachers are required to have learning targets on the board each class. They discuss these with the students and work with the students to assess progress on the formative assessments, gauging whether students have met the learning target.  Many teachers develop and implement unit overview sheets to help both teachers and students evaluate progress toward the goals of a unit and to help the students prepare for the summative assessments.  All teachers at H-DHS use learning targets for each unit to show students the destination before they begin, how formative assessments are mapped to the units, and how the daily learning targets are linked to a unit learning target.  After the lesson and unit are completed, both teachers and students are asked to reflect on the unit.  As part of the professional development plan during the 2013-2014 school year, teachers were required to include a unit with learning targets and a reflection of the effectiveness of the instructional strategies in their portfolios.  In addition, teachers had to include a reflection on their SLOs in their portfolios as part of the professional evaluation plan.   

Teachers routinely and regularly ask students to reflect on their own work, write about how they would make improvements or changes, and to critique their own work as well as their peers'.  In English, students take part in the writing process, where works are revised and improved upon by students, peers, and instructors before they are submitted. They are asked to fill out the rubric themselves and participate in post-assessment reflections. The writing process is one of the English department competencies. In math, students are asked to re-teach concepts and evaluate how clearly they taught them. In health, students reflect on activities and draw conclusions between those activities and the decisions students make in their lives. In art, students complete post-assessment reflections and critiques.  In social studies, students are required to participate in post-assessment reflections and explain how completely they answered the guiding questions in their presentations. 

Teachers integrate technology into instruction.  At H-DHS, teachers use appropriate technology to enhance instruction.  According to the Endicott Survey, 69.5% of students reported that teachers asked them to use technology in their assignments.  Most classrooms have interactive teaching technologies, such as interactive whiteboards, document cameras, DVD players, and/or projectors. The school owns many graphing calculators and other domain specific pieces of technology, such as probes, scanners, etc. Many teachers integrate technology into their teaching as a tool for differentiation in their classrooms.  Many teachers allow students to use phones, iPads, and other electronic devices to take notes and complete assignments.  H-DHS has two iPad carts, which are utilized frequently.  Many classrooms have computers available for student use.  The visual art department has an online art gallery and students post their portfolios online. The photography and yearbook courses incorporate digital cameras and professional editing software such as Photoshop.  Some art, science, social studies and English classrooms use Edmodo and technologies like a backchannel (an online live discussion) to have discussions and complete assignments online.  In doing so, H-DHS is teaching internet and computer literacy authentically in many departments.  All teachers get professional development, which provides them with knowledge to employ technology as a means of involving students in inquiry, problem-solving, and higher order thinking.  New for the 2014-2015 school year, administration has a technology and instructional strategy "share" at every staff meeting.  Teachers have shared how to take advantage of the library to help create effective web-quests, use backchannels, take collaborative notes online with Evernote, and other instructional strategies. Teachers are trained in the use of Web2School so they can use the grading software to effectively communicate progress to the students and parents. In addition, administration is supportive of teachers who want to go to training to bring specific technology to their classrooms and to the school.  Some teachers have gone to iPad trainings and have been working with other teachers to integrate iPads into their classrooms.  Other teachers are turning class content into iBooks and teaching their colleagues to make them as well. This helps make content accessible to students while teaching them 21st century skills.  All teachers are expected to use technology to enhance learning.  H-DHS has removed most rolling TV carts in favor of requiring faculty to use the interactive projectors integrated in the classrooms.  All teachers use document cameras in lieu of overhead projectors as well.

Teachers routinely involve students in using appropriate technology to extend learning.  The library is used as a resource center, and the librarian is knowledgeable and helps teachers design lessons around relevant topics. The librarian helps teachers and students use iPads, laptop carts, and desktop computers to complete assignments of a high DOK level.  Students are familiar with the website Edmodo, which they use to research, organize, and discuss content.  This allows them to learn how to communicate online in an appropriate manner.  Other teachers use Quizlet to provide a vehicle for students to study concepts, giving instant feedback.  Some teachers also post classroom notes online.  Some teachers use their iPads as note-taking devices, while others use Splashtop Desktop to allow students another way to interact with information on the board. At the end of a survival unit at the alternative program, students published a food blog of meals they cooked in order to survive and savor in the wilderness.  Unfortunately, technology does not always function smoothly at H-DHS, and, as a result, some teachers shy away from it at times, and some students become frustrated.  Teachers are required to have websites and update them. However, the district website is difficult for students, parents, and teachers to update and access.  The district is improving its implementation of network resources, and the school is looking into taking students’ technological literacy farther with both a bring-your-own device policy and a one-to-one device policy as goals in the three and five year plans, respectively.

Though the school-wide rubrics are in the stages of implementation, and the teachers are still in the process of understanding the Smarter Balanced test, teachers are preparing students for 21st century learning through personalization, consistently engaging in cross-curricular activities, increasing rigor through high expectations, , creating specific learning targets and helping students achieve them, and  increasing technology in their classes.

3. Teachers adjust their instructional practices to meet the needs of each student by using formative assessment, especially during instruction time, strategically differentiating, purposefully organizing group learning activities, and providing additional support and alternative strategies within the regular classroom.   According to the Endicott Survey administered to staff, parents, and students in the fall of 2013, 86% of parents agreed that teachers engage students as active learners, and this was well above the aggregate of 76% of parents.  On the same survey, 64% of parents agreed that teachers adjust instruction based on 21st century learning expectations, which was above the aggregate of 53%. 

At Hillsboro-Deering High School, teachers use formative assessment, especially during instructional time.  In the last couple of years, H-DHS has made huge strides in the development and use of quality formative assessments and using assessments to drive instruction.  As a faculty, teachers agreed that students needed to know how they were progressing before a major summative assessment was due, not after it.  The first move was to agree on a 70/30 split between summative and formative assignments.  Administration provided teachers with instruction and support in the process of understanding, creating, and applying effective summative and formative assessments.  This was accomplished during staff and department meetings.  The expectation was that teachers would regularly assess each student’s learning throughout the lesson by employing a variety of assessments.  The next step was to have each department look at the efficacy of the assessments being used to see if those assessments were really evaluating the skills the teacher taught.  After that, departments identified competencies targeting the skills required to succeed in each class.  As the grade books switched to competencies, the 70/30 split was revised.  Currently, summative assessments are a clear majority of a student's grade, and formative assignments count as a minority.  All formative assignments are expected to be clearly linked to the learning targets of a unit, and compliance grades have been removed from students’ grade point averages.  

There are numerous examples of formative assessments driving instruction, and in each of these examples, teachers discuss specific misconceptions he or she is able to identify based on the students’ performance on the formative assessment.  For instance, in math, it is that X=2 is a point rather than a line.  In social studies, it is that students would use a tool in the class after the teacher unveiled it.  Each teacher then changes his or her instruction based on the performance. This happens in many classes, and during the 2013-2014 school year, was ensured based on teachers’ professional portfolios in which teachers were required to show how they use formative assessments to drive a specific unit.

This data is used to inform instruction and to assess ongoing progress towards learning objectives.  Grade books are required to be updated bi-weekly, ensuring that feedback is timely.  Learning targets and unit overview reflections ensure that progress is the clear purpose of these assessments. Many teachers regularly use unit overview sheets with learning target progress goal check-ins to help drive instruction. Professional development was given to staff on the formulation and purpose of learning targets in order to help teachers understand how formative assessments drive instruction.   Feedback is specific and immediate to help students improve. Most teachers use rubrics with assessments to provide students with detailed feedback in a timely manner. Some formative assessments are immediate, such as Polleverywhere.com, exit tickets, and feedback forms.  An example of a common regular formative assessment is an exit ticket given to students at the end of the class. In art, for example, exit tickets assess students’ abilities to create pop art.  These are examples of quick assessments teachers use to see where students are during a particular class to inform instruction moving forward in the unit.  During the faculty's discussion on grade reform, teachers came up with policy by department about late work and retakes of assignments.  Some teachers discuss how they use scaffolding to help students achieve difficult tasks, and then remove the scaffolding as students begin to become successful.  An example of this can be seen in math, where teachers scaffold by providing hints during in class work.  As the teachers get to the end of the unit, they gradually remove the scaffolding, helping the students become more independent. 


Teachers at H-DHS strategically differentiate their instruction.   Teachers at Hillsboro-Deering High School regularly analyze formative assessments and other information collected about individual students and devise and employ instructional strategies specifically to help individual students learn the concepts and skills being taught. Once teachers have information about the individual students’ learning styles, preferences, and skills, they adjust their instruction based on the data they receive.  For example, in Spanish class, students are asked to conjugate verbs in isolation, in sentences, and based on an illustration.  In business classes, even during a lecture, the teacher uses assessments to evaluate whether the students understand the concepts accurately.  He then adjusts his style or information accordingly.  In English, students are asked to compose Tweets as different characters from Romeo and Juliet to assess student understanding of plot and characterization. A science teacher uses formative assessments to identify how well students can utilize blood splatter analysis to evaluate a crime scene.  He corrected misconceptions right on the sheet, in addition to correcting misconceptions in the next activity. 


Because the Department of Education recognized that differentiation was a weakness of the district in the past, the district created a plan to ensure each teacher in the district is effectively differentiating during instruction, developing a quick check sheet to help teachers understand the appropriate accommodations for each identified student in his or her class. The sheet concisely explains the accommodations teachers are required to implement during instruction in addition to assessment.  The sheet corresponds to a manual of accommodations a teacher may use to help a student succeed. However, if any student is not accessing information correctly, teachers are encouraged to differentiate using some of the accommodations in the accommodation manual.  Teachers are reminded that the accommodations are appropriate for any student, whether he or she has an identified learning disability or not. This protocol is currently in place, allowing teachers to have many simple techniques to help them reach students if they see students failing to grasp certain concepts in class.  According to the Endicott Survey, 82.7% of teachers agreed that they use differentiated instructional practices to meet the needs of students.

Teachers purposely organize group learning activities.   According to the Endicott Survey, 81% of students reported that teachers used group activities in their classes. Teachers plan group learning activities designed to engage students in in-depth learning and to assist students in collaboration. In addition, in every department at H-DHS, teachers use strategic grouping as an accommodation to help ensure that all students understand the information being taught.  Teachers note that the time of year impacts the way students get grouped in class. In the beginning of the year, teachers are assessing strengths and weakness of the students; therefore, much of the grouping is random or through student choice.  As the year progresses, many teachers arrange groups for a balance of learning strengths to ensure student success.  Some teachers do still allow student choice if it fits the activity and desired outcome.  Students may be more likely to participate and voice opinions with a group if they are comfortable. One example of strategic grouping is in history, where the teacher uses an “Inside Out” discussion protocol to ensure that each student can work with someone of a differing ability and have a chance to develop and explain his or her opinion on the topic.  In the science classes, the groupings are almost always based upon lab strengths, and in math, the groupings are based on strengths as well.  Teachers at H-DHS repeatedly discuss how strategic grouping helps their students achieve success.  

Teachers, for the most part, provide additional support and alternative strategies within the regular classroom.  On the Endicott Survey, 86% of parents agreed that teachers provide additional support when needed, compared to 79% for the aggregate. Teachers use different strategies to support their students in the classroom.  One opportunity teachers use to provide additional support in the regular classroom is during grouped activities.  During these, the teacher is free to go through the room and help students understand misconceptions and strengthen knowledge. In addition, many teachers utilize the strengths and diversity of skills the individuals offer the group.  In some classes, like science and English, each class begins with a bell ringer or silent reading activity, which provides time in class to touch base with students who need help.  Most teachers build alternate means of instruction in addition to alternate means of assessment into their daily instruction by teaching concepts in many different ways.  Some teachers discuss how effective certain strategies were with certain students.  For example, the Freshman Team gets together bi-weekly to discuss student successes in the classroom and to communicate across departments about intervention strategies teachers can implement in class with specific students, cohorts, or the entire freshman class.  This allows its teachers to provide an extra level of in-class support to help ease the transition to high school for freshmen.

The PREP block was designed as an opportunity to implement RTI strategies with students.  Classroom teachers are able to sign students up for PREP before the student meets with his or her advisor on Mondays.  This way the teacher is able to see who is falling behind and remedy the fact quickly.  Most teachers take advantage of this feature of the PREP program. In addition, H-DHS offers an academic center after school, and teachers also have the option to sign up their students to receive tutoring if needed.  Students may also choose to attend of their own volition.  The after school tutoring teacher and classroom teacher communicate with one another to ensure the student’s objectives are met. Teachers are available after school based on student need to provide additional support to students who need more time to develop alternative strategies, one-on-one work, or extended time outside of the regular classroom. 


On the whole, teachers effectively adjust instruction based on the needs of the students by identifying and communicating learning targets prior to instruction and developing appropriate formative assessments to evaluate students’ progress toward those targets.  Teachers strategically group students together so skills complement one another and so teachers have the ability to interact with students to help them achieve the learning target.  Teachers implement accommodation strategies in the classroom to help students achieve the learning targets. Teachers utilize PREP and the academic center if in-class accommodations do not help the student succeed.

4. Teachers, individually and collaboratively, improve their instructional practices by using student achievement data from a variety of formative and summative assessments; examining student work; using feedback from a variety of sources, including students, other teachers, supervisors, and parents; examining current research; and engaging in professional discourse focused on instructional practice. 


Teachers at H-DHS use student achievement data from a variety of formative and summative assessments to improve their instruction.  According to the Endicott Survey administered to staff, parents, and students in the fall of 2013, 88.5% of staff agree that teachers use achievement data to improve instruction, which was well above the aggregate of 73%.  On the same survey, 48% of students agreed that their teachers make learning exciting and interesting.  Teachers at H-DHS have regular, formal time to meet to review assessment data through professional learning opportunities, critical friends groups, and at faculty and department meetings.  This meeting agenda is purposefully designed to include the review of assessments.  Starting in December 2013, every department has been required to regularly do a student work share.  Teachers use a school-wide protocol to examine student work during department meetings.  This year, administration supported the move to examining student work during PREP time once a month. H-DHS also had formal Professional Learning Communities (PLCs) for two years, which focused on student achievement; school culture; curriculum, instruction, and assessment; data; ninth grade; tenth grade; advisories; and 21st century curricula. Currently, the ninth grade team meets biweekly, and the advisory PLC still meets on an as-needed basis. Many of the groups have moved into NEAS&C committees; however, the entire school functions as a PLC.  The PLCs were created to improve instruction and school climate at H-DHS based on various forms of data. On March 13, 2014, the Data Team presented information about Performance Pathways, how to access it, and how to use data to enhance student performance.  Many department decisions are derived based on looking at student data, and students take Measure of Academic Progress (MAP) tests in ninth and tenth grade level English and math courses.  Teachers also examine local assessment data, including assessments which employ the school-wide rubrics, common assessment data, individual teacher assessment data, and modify their teaching practices based on what they have learned from this examination of data.  In addition, administration provides data about recent standardized test results and asks teachers to formulate hypotheses on the implications of that data on instruction at H-DHS.  For example, the English department used this data to drive their vision when creating their department competencies and to identify department goals for the next few years, specifically choosing to increase rigor, grammar skills, and writing. 
Teachers meet once a month within their content area and across content areas to examine student work. According to the Endicott Survey administered in the fall of 2013, 78.8% of the staff agreed that they had formal time to meet to examine student work to improve instructional practices.  In December 2013, the team leaders developed a student work share protocol that was made for each department to consistently follow when they share student work. Each meeting, one member shares his or her students’ work with a particular topic for discussion. (Typically, the teacher chooses). This activity has become a standard in department meetings and is accepted into agenda as a regularly occurring item.  Though not as frequent, teachers also meet at faculty meetings to share and examine student work across content areas. In 2013, during a late start day as well as during a full professional development day, teachers met as a faculty to share student work and examine the DOK levels across content areas. This work drives the vision of departments throughout the school to help students achieve the increased DOK of the Common Core and Smarter Balanced tests.
At H-DHS, many teachers use feedback from a variety of sources, including students, other teachers, supervisors, and parents.  According to the Endicott Survey, 39% of parents agree that their students’ teachers have asked for feedback on instruction, compared to 24% of the aggregate; 56% of students reported that teachers asked for their feedback. At H-DHS, teachers gather feedback from students in a variety of methods, such as the walk-through form, which some teachers have modified for student use, Polleverywhere.com, surveys, course evaluations, SLO data, self-evaluations or reflections, peer evaluations and feedback, student performance on formative assessments, IEP meeting feedback, and the Youth Risk Behavior Survey.  Teachers gather feedback from other teachers through peer evaluations and the mentor program, and receive feedback from supervisors through formal--and, until the 2014-2015 school year, walk-through evaluations. This feedback is given in a timely manner because it is gathered digitally and put into the school’s professional development website (MyLearningPlan.com). As soon as the feedback has been written by the administration, teachers receive the notification through an email. Administrators also send staff articles to review pertaining to instruction.  There is a clear path and list of resources to help a teacher if he or she gets an unsatisfactory walk-through. While official walk-through evaluations no longer occur, teachers still undergo formal observations with timely feedback. Teachers gather feedback from parents through conversations at conferences, email, and phone.  During IEP meetings, teachers receive feedback from parents about instruction and communication.  Many teachers gather feedback from parents and make adjustments to their instruction. During the 2013-2014 school year, it was required that teachers contact parents, and keep a record of or examples of parent contact through phone and/or for the teacher’s professional development portfolio.  The online grade book is a place where parents can go not only to see their child's grades, but also to contact teachers directly.  A few teachers also email all of the parents to explain what is happening in class, and to request feedback.  H-DHS has a monthly Parent Advisory Night, at which there is a representative of the faculty to talk about events at H-DHS and answer questions from parents.  This is an opportunity for parents to give feedback to the school; however, it is not always highly attended.  


Teachers at H-DHS examine current research.  The entire faculty reads journal articles and books on current research and best practices, and they engage in academic discussion.  According to the Endicott Survey, 85% of teachers reported that they had improved their instructional practices by engaging in professional discourse focused on this topic.  In the past few years, the district curriculum director and the leadership team have chosen several books and articles for teachers to read to assess their practices, help teachers instruct, and assist students in demonstrating a higher level of DOK.  Some examples are Teacher as Assessment Leader, and Assessing Critical Thinking in Middle and High School.  Once the faculty has read the books, there are discussions and practices are evaluated.  The school’s professional library provides books, journals, and links to websites on teaching pedagogy. There is a section of the library which stocks material for faculty to read to help improve their instruction.  Teachers have formal time for the review and discussion of research and best practices during in-service days and department meetings.  Decisions in the school are reflective of this review of current research.  After reading Teacher as Assessment Leader, the H-DHS community decided that all summative assessments would reach a DOK of a 3 or 4 to achieve greater rigor.  School leadership communicates an expectation that improving instruction is essential, and professional discourse contributes to that improvement. Time is allotted by administration for professional discourse, and administration supports the faculty by inviting them to conferences, and by being a member of many initiatives run by the state.  For instance, faculty and administration were members were part of the Quality Performance Assessment group, which helped create and implement a body of sample Quality Performance Assessments.  The State Department of Education uses those as examples of effective Quality Performance Assessment Tools. Teachers at H-DHS continue to research to improve their instruction.  Administration not only supports this; they find it essential to the success of the school.  As a whole, the faculty asks for feedback from parents, students, administration and peers to help refine and perfect instructional practices.  H-DHS has established a culture where faculty feels safe and encouraged to discuss instructional practices based on the level of professional discourse, which is expected on a monthly basis at a minimum.

5. Teachers at H-DHS, as adult learners and reflective practitioners, maintain expertise in their content area and in content-specific instructional practices in a variety of ways.  According to the Endicott survey administered to staff, parents, and students in the fall of 2013, 100% of staff, as compared to 87% of the aggregate, agree that they maintain expertise in content and instruction practice; 85% of parents agreed. This aligns clearly with the school’s core values of Purpose and Progress.

Teachers regularly read content-specific literature designed to help them use strategies specific to their subject.  Many instructors at H-DHS share books or other references they read to strengthen their instruction.  Teachers in math, business, P.E., music, science, foreign language, English, and special education all described literature which helped them use specific strategies to help them reach their students.  The examples range from The Yellow Wallpaper to The Harvard Business Review.  In the summer of 2014, many teachers went to Advanced Placement summer institutes to further their knowledge of their content areas, even though not all are currently teaching an AP course because the administration wanted teachers to gain the appropriate knowledge in order to be able to successfully feed the AP courses in their content areas. 

Teachers regularly reflect on their reading of current literature and best practice. In addition to their conversations with colleagues and feedback provided by administrators, parents, and students, teachers read books in order to implement best practices.  For example, the Spanish teacher read 50 Strategies for Improving Vocabulary Comprehension and Fluency: An Active Approach.  The P.E. teachers read Coaching Management, High School Today, and Bigger, Faster, Stronger.  Teachers are implementing the strategies they learn in these books.  This is evident through the discourse which follows the walk-through forms, student evaluations, and the student work protocol. It is also evident in the discourse in the regular department meetings. 

Teachers also attend conferences and programs to improve their learning. The administration at H-DHS is incredibly supportive in helping strong teachers become even stronger through their commitment to professional development. Not only do the administrators invite teachers to attend conferences, they require teachers share strategies that they learned with members of their department or with the faculty as a whole. Teachers go to conferences, take classes as departments, and participate in online professional discourses.  For example, the entire English department took a course in which they explored the teachings of Penny Kittle, and they also learned about Kelly Gallagher, which changed the way they implemented mentor texts as a department.  The administration sponsored attendance at a Quality Performance Assessment training, CPR certification (which has now evolved into a class students can take), attendance at a Common Core Summer Institute, attendance at iPad implementation conferences, DECA and FBLA leadership conferences, which are attended by students and faculty, the NHAEA conference, the NH Social Studies Conference, the St. Johnsbury AP Summer Institute, and the Math Common Core conference. These are just a few.  If a teacher wants to attend a conference but cannot find funding, there is a Duncan-Jenkins trust set up for the district to help a teacher expand his or her abilities to teach students.  It is clear that H-DHS administration is committed to improving the instruction in H-DHS.  

From 2011- 2014, all teachers at H-DHS maintained portfolios which evinced their own work and self-reflection.  As part of that professional evaluation plan, teachers assembled yearly portfolios showing evidence of improvement in the four Danielson domains.  Teachers met with the principal yearly to discuss and reflect on their work as instructors and the progress of the teacher’s individual SLO. New teachers create a self-directed project using research to improve and benefit their instruction and student learning in the classroom.  This allows for people new to the building to learn how the school’s core values of community, personalization, progress, and purpose clearly do drive life at H-DHS.


At H-DHS, every member of the faculty and administration engages in professional discourse.  It is how decisions are made, it is how the teachers implement the core values in their departments and their classrooms, and it is how teachers perfect their craft.  The administration not only understands this, but expects it. 

Teaching and Learning Standard

Instruction
Executive Summary

Though Hillsboro-Deering High School has just recently solidified its core values, beliefs about learning, and the rubrics for the 21st century learning skills, teachers are consistently familiar with all three and use them to make instructional decisions.  This is because administration involved the community to help create the documents from which the core values and beliefs about learning originated, ensuring that the documents were already aligned with the way the majority of the faculty was making instructional decisions.

Teachers at H-DHS support the achievement of the school’s 21st century learning expectations. Though not all students agree that their teachers personalize instruction, teachers at H-DHS continuously examine their practices through peer observations, student surveys, and student work shares in each department. Teachers frequently utilize inquiry and problem-solving strategies and attempt to help students attain achievable learning targets, which are clearly defined.  H-DHS utilizes an RTI model to help students grasp these targets.  All teachers at H-DHS have access to technology through the media center.  Though the integration differs by classroom and reliability is not always consistent, many teachers have access to technology in their individual classrooms.  Teachers at H-DHS utilize iPads, computers, Smartboards, Vernier models, calculators, student portable devices, and many other devices to enhance their instruction.

Teachers utilize formative assessments across the board and many do so during instructional time.  Most teachers design their classes so they have informal time to clear up misconceptions during the class and to allow for teachers to make appropriate adjustments during instruction.

Teachers frequently engage in both formal and informal cross-curricular assignments.  Some school-wide rubrics are new and are still in the process of implementation.  However, each department is ready to utilize them and all teachers frequently use rubrics in their classes. This implementation will be consistent by second semester of the 2014-2015 school year.  Teachers are well-versed in their content areas and are continuously working to ensure they use numerous techniques to consistently reach all students through a variety of authentic tasks, which challenge students to reach a high level of depth of knowledge.  Many teachers organize activities which ask students to share their work with the public.
Teachers at H-DHS are expected to adjust their teaching styles to meet the needs of each student.   A school-wide instructional audit revealed that students are frequently engaged in student-centered instructional activities.  This provides an opportunity for teachers to help students succeed in the classroom.  Although lectures do not take all class, some teachers do spend time lecturing, usually balancing this by engaging in student-centered activities during the same classes.  In addition, many teachers implement strategies which address a diverse set of student needs in the classroom.  Teachers purposefully organize group activities to enhance instruction and support the learning of concepts. 
H-DHS functions as a PLC, and in that community, each department is required to review one assessment per month.  The department uses this data to evaluate instructional and assessment decisions.  

Teachers consistently maintain expertise in their content areas.  In order to improve their instruction, teachers consistently engage in professional discourse and enriching their understanding of both instructional practices and content related information.  Administration supports the success and extension of teachers' instructional practices by not only supporting teacher participation in off-campus workshops, but ensuring that teachers share the information they learned with the H-DHS community.


Hillsboro-Deering High School meets the Instruction Standard at an ACCEPTABLE level.
Strengths:

●  
Teachers are clearly familiar with the school’s values and beliefs about learning.
●  
Faculty members use the core values and beliefs about learning to make instructional decisions.
●  
Teachers are committed to provide personalized instruction for students by providing meaningful and structured time in classes, within RTI, and after school.

· The school is structured as a PLC, which assists in making instructional decisions. 

· There are high instances of individualization through group work and addressing numerous learner preferences.

· Strategic grouping of activities extends and enhances instruction.

· The use and availability of technology enhances instruction.

· The school benefits from full faculty participation in design and implementation of cross-curricular assignments.

· Teachers consistently use of a variety of formative assessments.

· The differentiation manual is specific and easy to access

· Teachers are committed to examining current research and engaging in professional discourse focused on instructional practice.

· Teachers and administrators are committed to maintaining expertise in their content area and in content-specific instructional practices throughout the school.

Needs:

· The 21st century rubrics are new and need to be consistently implemented.

· Classroom websites are not as effective as they could be for students, parents, and teachers.

· Authentic assessments are consistent, yet more of them need to be presented to the public.

· The school needs a method of ensuring that teachers consistently provide formative assessment during instruction time.

· Methods of ensuring past practices, which led to consistently effective instruction, need to continue.

Teaching and Learning Standard

Instruction
Committee Members

Lyn Paolino, Committee Chair (2012-2014)

Jacob Roth-Ritchie, Committee Chair (2014-2015)

Joseph Donnelly, Science teacher

Natalie Gehrig, Art teacher

Laurie Haynes, Math teacher

Margaret Jenkins, Social Studies teacher

Karla Luhtjarv, Social Studies teacher

Phil Swasey, Physical Education teacher

Karen Pellicano, Parent

Kathy Pepper, Parent

Hazel So, Student

Kym Bergstresser, Student

Nicolas Casavecchia, Student

Deviroux D’Errico, Student

Brittany Perez, Student

Meridyth Smith, Student


[image: image3.png]





Teaching and Learning Standard

Assessment
Narrative

1. Hillsboro-Deering High School teachers and administrators are in the process of formalizing the process of assessing school-wide and individual student progress in achieving the school’s 21st century learning expectations.   The Core Values committee and the HDHS faculty, after an intensive research and discussion with the school and community, finalized the school’s 21st century academic and social and civic expectations in December 2013.  In February and March of 2014, a committee of faculty members from all subject areas used that information from the Core Values and extracted from it the list of academic skills that would need to be assessed through the use of school-wide rubrics.  The committee drafted the academic rubrics, which were submitted to the faculty late in the spring of 2014.  In addition, the English department had written a school-wide writing rubric based on Six Traits, which has been in use since the fall of 2012.  All rubrics, including the writing rubric, were then redistributed to faculty at the start of the 2014-2015 school year, with the expectation that faculty would be using them to assess students' 21st century academic expectations.  The committee also emphasized to the faculty that the rubrics were designed to be user friendly, allowing faculty members to use either a complete rubric for an assessment, a partial rubric, or combinations of indicators from different rubrics that would be appropriate for specific assessments.  For example, an assignment requiring a presentation might incorporate elements of the public speaking, research and inquiry, and writing rubrics. Although the Endicott Survey indicates that only 56% of staff reported understanding how to assess school-wide learning expectations and that only 33% of the staff said that they used the school-wide rubrics to assess student work, this is largely because--until the end of the 2013-2014 school year--the only school-wide rubric the faculty members had was the writing rubric. Now that the rubrics have been completed, each department has chosen two to three 21st century skills that they will be responsible for assessing each year, with the understanding that they will be using the school-wide rubrics as the tool for assessing these skills.  The use of the rubrics and the assessment of 21st century skills has been part of a larger discussion on grading reform and the use of competency-based grading and assessment, with the reporting of these skills set to roll out in the second quarter of the 2014-2015 school year.

 2. Hillsboro-Deering’s professional staff communicates both individual student progress and the school’s progress in achieving the school’s previous academic expectations to students and their families.  For the past decade, H-DHS staff members have entered student grades into Web2School, an online grading program, which has allowed both students and parents to access their grades online since 2010.  Because the school has shifted its grading philosophy to assessing students through course competencies, the majority of staff now have their gradebooks set up in a manner that allows teachers, students, and their parents to see how a student is doing in each area of competency.  The administration has established the expectation that grades must be updated weekly in Web2School, and each week during PREP time, homeroom advisors sit down with their students and review a student’s grades prior to scheduling them for enrichment or re-teaching time.  This ensures that all students get weekly updates on their progress in achieving the school’s academic expectations.  In addition, every four to five weeks, the school sends home a progress or quarter grade report, informing the students and their families of each child’s academic progress.  Furthermore, the staff of the school counseling center meets with all students who take the PSATs and provides them with a printout of their individual scores in each area, apprising them of their specific strengths and weaknesses.  According to the Endicott Survey, 73% of parents agreed that the school provided them with information about their child’s progress in meeting the 21st century learning expectations.

As a result of Hillsboro-Deering High School’s work on grade reform and of the newly created school-wide analytical rubrics, each department will be responsible for assessing two to three 21st century skills and will report on individual student progress on those skills, beginning in the second quarter of the 2014-2015 school year.  The staff used professional development time during the 2013-2014 school year to determine the academic descriptors for “Proficient with Distinction,” “Proficient,” “Partially Proficient,” and “Not Proficient,” all of which will appear on the newly designed report card in January 2015.  This report card will inform parents and students about specific student achievement in the course competencies as well as student progress in the 21st century skills.

The leadership team for Hillsboro-Deering High School has communicated the school’s progress in achieving the previous academic expectations to the school community in a variety of ways.  The high school administrative team hosts a monthly Parent Advisory meeting, during which time they have reviewed student achievement on the state or national standardized tests, such as the reading, writing, math, and science NECAP exams, providing information as to how the high school students compare to the students across the state in every category.  In addition, results are presented at School Board meetings, where members of the public attend, and at the deliberative sessions for the district school budget.  When the current principal was hired, he instituted an incentive plan for students taking the NECAP tests; consequently, scores improved, and he shared the corresponding results with the community at various meetings throughout the year.  The district’s Curriculum, Instruction, and Assessment Director has also communicated the school’s progress in achieving academic expectations at School Board meetings, as well as publishing the results in the district’s annual report, which is available both in hard copy format or on the district’s website.  Numerous articles about the school’s progress have been reported in the local papers, such as The Villager and The Messenger.
3. The professional staff at Hillsboro-Deering High School collects, disaggregates, and analyzes data to identify and respond to inequities in student achievement.  According to the Endicott Survey, 84.6% off staff members report that they use data to respond to inequities in student achievement, which is much higher than the aggregate response of 50%.  At the beginning of each school year, all staff members determine what an appropriate Student Learning Objective (SLO) is for a class (or classes) and track students’ progress in meeting that objective throughout the year.   Data used includes pre- and post-tests for units or courses, diagnostic or mock exams for AP courses, MAP testing data, Study Island pre- and post-testing results, using benchmarks on writing rubrics in English and science to chart growth, item analyses of test results, or portfolios, particularly in art courses.  In addition, the Special Education department teachers use AIMSWeb to track student progress via weekly tests to chart their growth.  The school counseling center collects data about seniors’ post-secondary plans and works with students to help them meet those goals.  The health office also works to track data in regards to immunizations and has seen a huge improvement in the number of immunized students as a result.  Collecting and analyzing this data allows teachers to identify possible misconceptions that students might have about course content or skills so they can then use that information to re-adjust lesson plans as needed.  Some teachers also allow students, after they re-taught certain skills or concepts, to redo portions of exams in order to demonstrate competency.  Re-teaching is often done using different teaching strategies to facilitate student understanding.  MAP testing results in reading have provided teachers with data to support shifting book choices to teach certain skills or concepts in English classes, and MAP and NECAP testing data in math is also used to place students in the appropriate math classes.  This data is also used by the freshman team to appropriately place students in classes or to plan for instruction.

4. Prior to each unit of study, teachers at H-DHS communicate to students the school’s applicable 21st century learning expectations and related unit-specific learning goals to be assessed.  During the opening days of each course, teachers distribute syllabi that indicate the course competencies in which students will be expected to become proficient, and many teachers incorporate the unit-specific learning goals or targets here as well. Course competencies and syllabi are also expected to be posted on each teacher’s website.  Within the Web2School grading program, course grades are communicated to both students and parents via assignments listed under course competencies.  For example, the English department has seven competencies that it uses to assess student work, the social studies, science, and performing arts departments list five, and math and visual arts focus on four.  Business, foreign language, and health classes include a varied number of competencies that are course specific. In the fall of 2012, several teachers attended an assessment workshop that focused on the book The Teacher as Assessment Leader, and, upon their return, lead professional development activities on the creation of learning target overview sheets.   Since then, the use of target overview sheets is increasing among staff as a way to communicate to students the learning targets for each unit.  In addition, the administration has set the expectation that the faculty will write their daily learning targets on the board or to communicate the target in some other way for each class, and all faculty have committed to doing this.  According to the Endicott Survey, 80% of students and 79% of parents felt that teachers communicated both the learning expectations and rubrics prior to starting each unit, which is a respective 13% and 18% higher than the aggregate.

5. Prior to summative assessments, teachers at Hillsboro-Deering High School provide students with the corresponding rubrics.  According to the Endicott Survey, 78% of students report that their teachers consistently use rubrics to assess their work, with 76% stating that they understand the rubrics their teachers use, and 81% agreeing that they understand in advance what work they need to accomplish on an assignment.  Fewer parents (59%) agreed that they were familiar with the rubrics that their children’s teachers used to assess learning.  The English Department has developed a school-wide writing rubric, based on the 6-Traits philosophy, and this rubric can be adapted for a variety of writing assignments in most departments.  Prior to its implementation, the faculty provided feedback in the ease and effectiveness of the rubric throughout the course of the 2012-2013 school year, and since then, English department teachers have been implementing its use in their courses, using the rubric for almost every summative writing assignment that is given, whether it is a simple paragraph or a persuasive essay.  In addition, in March of 2014, the school created several other school-wide rubrics, which are used to assess students in reading, discussion, public speaking, research, performance, problem-solving, technology use, financial literacy, and physical and mental health; however, as implementation did not begin until later that spring or in the fall of 2014, the use of the school-wide rubrics is somewhat limited.   

Teachers regularly use individual assignment-specific rubrics when assigning summative assessments, devoting time in class to reviewing the requirements as detailed on the rubric when the assignment is first given; in addition, some teachers post assignments and rubrics on their web pages, Edmodo, or class Facebook pages.   All art classes provide students with the rubrics prior to assigning any projects.  For example, Introduction to Drawing students complete a photorealistic self-portrait, with both the learning target self-assessment sheet and the rubric given to them on the first day of the project.  The music teacher routinely uses Google Voice as a way to assess Band, Chorus, and Guitar students individually, and they are given the rubric for the particular piece several days prior to the due date.   Students in Pre-Algebra are required to choose a topic on which they must research 30 data points, creating a poster that incorporates a stem-and-leaf plot, a histogram, and a box-and-whisker plot to communicate and analyze their data, and each portion of the project has a rubric that corresponds to the four mathematical competencies.  Robotics students, whether they are completing the Obstacle Course Challenge or another assignment in the class, receive the same rubric each time, allowing the student and teacher to chart growth in the required competencies for robotics.  In an interdisciplinary unit between the Sports Literature and Current Affairs classes, students were given the task of debating whether or not an individual’s life decisions should affect his or her professional career; they were assessed on their ability to research, speak publicly, and write effectively, all using the school-wide rubrics.  In the Principles of Business class, students were tasked with educating the rest of the class on an ethical issue in a business case; they were graded using rubrics on both their written discussion of the case and their visual, which consisted of a critical thinking flowchart.  The science, health and physical education department incorporates rubrics into their assessments, whether it is for lab reports, PowerPoint presentations, or projects, such as building a trebuchet.  

6. In each unit of study, teachers at H-DHS employ a range of assessment strategies, including formative and summative assessments.  According to the Endicott Survey, 98% of faculty reported using a variety of summative and formative assessments in their classes.  The philosophy held by the high school staff is that formative work is designed to prepare students for the summative assessments; therefore, teachers provide numerous options for students to demonstrate what they know and are able to do.  Teachers use classroom warm-up exercises, exit tickets, verbal check-ins, writing prompts, drafts, pre-tests, question and answer sessions, class discussions, problem-solving, homework, quizzes, informal observations, and games, as formative assessments.  In addition, teachers use a variety of summative assessments, including lab reports, simulations, essays, oral presentations, portfolios, research papers or projects, and tests.   


In science classes, chemistry students complete a chemistry problem of the day, while physical science students might find themselves analyzing hydration or the simulation of energy transfers or conducting formative labs.  Summative assessments include more formal labs and lab reports, quizzes, tests, and presentations.  The physics classes completed a trebuchet project, focusing on projectile motor calculations.  Forensics students paired up with Criminology students in an interdisciplinary project designed to test students’ abilities in identifying and classifying evidence presented during a criminal case.  

In social studies, teachers routinely conduct class discussions, provide writing prompts, and ask students to analyze primary source documents.  AP Modern European History students created iMovies that explained the political polarization that took place during the sixteenth and seventeenth centuries.  The Psychology class completes a case study as a summative assessment of the work learned throughout the course.

English classes use a variety of assessments to determine students’ proficiency in various competencies.  Most English classes typically begin with a warm-up activity of some kind, whether it is silent reading, vocabulary or grammar exercises, or the brain teaser of the day.  Class discussions give the students the chance to articulate their understanding of the literature that they are reading and allow teachers to assess for both comprehension and analysis.  Most English classes incorporate some kind of daily writing assessment which may range from vocabulary sentences to paragraphs or essays to speeches.  During The Great Gatsby unit, students use information from a 1920s WebQuest and a passage from the novel to portray a “character” at a Gatsby party, which serves as their introduction to the book.  Once the book is finished, students complete summative assessments such as writing the opening statement of a trial, creating a 12 Bar Blues song, giving Gatsby’s eulogy, or designing a poster that “tracks” a theme from the novel.

Music students are required to learn minor and major scales, with formative assessments such as worksheets and questions, while the summative work consists of an exam and the playing of those scales.  Performances, such as parades and concerts are also considered summative work.  Art students are constantly asked to reflect and critique their work and that of their peers, and they must complete other formative work such as exit tickets, responses to questions, or in class demonstrations, while the creation of portfolios or individual art work serves as a summative assessment. 

7. H-DHS teachers collaborate regularly in formal ways on the creation, analysis, and revision of formative and summative assessments, including common assessments.  According to the Endicott Survey, 89% of staff stated that teachers meet formally to discuss and improve both formative and summative assessment strategies.   Departments share common assessments for common courses and use department meeting time to review, critique, and revise assessments.  The Life Skills program and special education department frequently show evidence of collaborating with other teachers.   Teachers of common courses collaborate on the creation and revision of formative and summative assessments.  Math and science teachers collaborate as departments to make sure that all summative assessments are similar across all common classes, and science teachers collaborated to create the department-wide lab report rubric.  Co-teachers in the English department plan all learning objectives, activities, and homework together on a weekly basis.  

Additionally, the faculty is encouraged to collaborate within and beyond their curriculum areas.    In the spring of 2014, the “Match.Com” cross-curricular planning activities began, and teachers were paired up using a “dating service” and began creating activities that yielded a variety of lessons, projects, and assessments that bridged curriculum areas.  Art and English collaborated on a lesson entitled “The Things We Carry,” during which students wrote essays and created altered book sculptures connecting to the themes of their essays.  In another lesson, students took pictures in photography, after which the English students wrote a passage inspired by the photographs. The Music Composition and mathematics teachers collaborated in a lesson to compute musical intervals to find out their ratios and frequency, and together wrote an assessment rubric for the performance task.  Math and science teachers collaborated via email to design a lesson on slope and unit weight. World Cultures students researched Spanish explorers and wrote journal entries, which were then translated in Spanish class.  Hospitality and Tourism and French classes created a French-themed restaurant while simultaneously learning about French culture. Health and Business merged a lesson on insurance and first aid, including the cost of student-made first aid kits and the insurance implications of performing first aid.   Criminology and Forensics created a crime scene case study.  Chemistry and World Religion classes developed a “Science or Religion” activity during which students watched a film, and then used evidence from the film to explain the influence of religious beliefs on theories in science.  Geography and health classes combined to explore HIV and Sub-Saharan Africa, where students analyzed the current events regarding the HIV situation in Africa and the United States.   Physical Education and Health classes partnered up to research information about a target workout and then gave a media presentation on the topic.

8. Teachers at HDHS provide specific, timely, and corrective feedback to ensure students revise and improve their work.  Many teachers incorporate feedback or commentary either on the graded rubrics or mark student work directly.  As a result of consensus reached during a faculty discussion on grading policy, the faculty is committed to allowing students multiple opportunities to demonstrate what they know and are able to do.  Students are required to complete all formative work prior to any retakes and are sometimes provided with material aimed at fixing specific individual weaknesses.  

Social studies teachers use Quizlet to provide instant feedback.  Chorus and Band classes make use of section leaders, who are given basic feedback for their group and allowed to make specific requests based off of this feedback.  An application called NoteFlight, used in Music Theory, allows students to compose pieces and receive instant feedback from the teacher as they are writing.  Tagging other class members allows them to get additional feedback from their peers. One math teacher uses a specially designed three-step feedback process to review essays written to discuss math topics.  Physical Education students write, in conjunction with their instructor, a personalized exercise plan based on their physical ability tests.  Art teachers provide time in class to give students informal critiques, where students receive feedback not only from the teacher but also from other students in the class; once the critique is completed, they continue to practice the skill until they feel they have mastered it.  English teachers use a variety of methods to provide feedback. The comments section in Microsoft Word provides an opportunity for electronic feedback on papers, which can happen either during class or after school; in addition, others use the comments section in Edmodo to do the same thing.  Feedback written directly on student work also occurs, and teachers create time during class or PREP period to schedule writing conferences with students in order to provide time for conversation about the work.  The Spanish teacher also schedules conferences with students during the writing process in order to examine their progress, correct their conventions, and to discuss their plans for the remainder of the piece.  In addition to comments written directly on papers or distributed via Edmodo, science teachers also schedule students to meet during PREP in order to review problems on quizzes, tests, or labs, and to provide students with extra practice time before allowing retakes on those assessments.

As a result of the numerous forms of feedback given, 80% of students reported that they felt their teachers offered suggestions to help improve their work, which was 16% points higher than the aggregate, and 78% of parents stated that they believed their children’s teachers provided timely and corrective feedback.  Students differed somewhat in their assessment of teachers’ timeliness in providing feedback, but a majority of them (65%) said that teachers were prompt in furnishing suggestions or corrections on work.  In addition, 70% of students felt that their teachers’ grading was fair and consistent.

9. Teachers at Hillsboro-Deering High School make extensive use of formative assessment methods to inform and adapt their instruction for the purpose of improving student learning.  The use of a variety of formative assessments enables teachers who teach common courses to make timely adjustments to both the curriculum and their instructional practices.  The foreign language department uses conjugation assessments to judge appropriate course speed and choose which type of guided practice to use.  The art department makes use of exit tickets with both self and teacher reflection sections to address specific problems.  In general, the math department uses formative assessments as scaffolding to prepare students for the next assignment.  If students are having difficulty with one formative assessment, they are not ready for the next one.  Some English teachers make use of tweets as a formative assessment to judge how far students have gotten in a reading.  Physical education asks students for an inventory on injury assessment to judge how strenuous a student’s physical activity should be.

Best teaching practices include formative assessment.  Hillsboro – Deering High School is committed to using the best teaching practices, including formative assessments, in an effort to increase student performance.  It is clear that the different departments in our school all use a wide variety of formative assessments in order to reach a greater range of learners.  This gives all students the opportunity to demonstrate the knowledge that they have gained and provides the teacher the opportunity to discover which students are in need of reinforcement.   

10. Teachers and administrators at H-DHS, individually and collaboratively, examine a range of evidence of student learning for the purpose of revising curriculum and improving instructional practices.  Beginning in the 2013-2014 school year, after establishing a protocol for the examination of student work, formal time was allotted for this task during monthly department meetings.  During this process, teachers share assignments given to students—along with the work produced as a result of the assignments—while the other members of the department assess the work for its strengths or weaknesses.  This activity allows for both analysis and reflection on teachers’ instructional strategies, enabling staff to determine strengths and needs within their curriculum and instruction.  These forums also provide calibration and validation of assessment practices and serve as a springboard for the creation of new methods of instruction.  For example, the English department uses this time to score student responses to various writing prompts in order to determine direction for writing and grammar instruction.  Although the Endicott Survey found, in the fall of 2013, that 75% off staff members agreed that they examined a variety of work to revise their instructional practices, as a result of this department time, the percentage is now likely to be much higher.

Many staff members collaborate on the creation and revision of common course and grade-level assessments, as well as on the analysis of the results of those assessments.  Although midterm and final exams are now optional as the staff moves to a competency-based grading system, teachers with common courses have previously given common midterm and final exams, and within departments, agreed on common formats for those exams.  There is regular communication to ensure that, regardless of which teacher a student has, common assessments for shared courses are given to students, and some departments also use the Student Work Protocol as a vehicle for analyzing student results on common assessments.  For example, the math department regularly examines student results on tests or exams in order to determine which types of questions or concepts students are grasping and which ones students are struggling with.  After attending an AP conference, one member of the social studies department has shared the AP-PARTS primary source analytical tool with the rest of the department in order to provide a common tool for students to use when examining historical documents; this shared instructional tool allows them to have a common format and expectation when assessing student work.   

In addition, teachers are required to submit syllabi for each school year that share a common format and set of expectations, including the scope and sequence, course expectations, learning targets, competencies, and major assessments for each course.  Teachers with common courses were expected to work together.  For the 2014-2015 school year, syllabi and learning targets were revised and submitted to administration after examining requirements within the Common Core and looking at student work in order to determine how to best help students meet the learning targets.

As of November 2014, each department has finalized the set of 21st century skills that it is responsible for assessing.  Beginning in the second quarter, teachers in each department will be responsible for assessing two or three of the 21st century skills using the school-wide analytical rubrics and reporting them to students and their families on the newly designed report card.  Some teachers have already begun using the school-wide rubrics to assess skills.  In the business department, the International Marketing class is required to problem-solve by analyzing real data from foreign markets to convince a “board of directors” to move a U.S. company to a foreign country.  The Music Composition class, through its composition assignment involving the Noteflight online music notation software, requires students to apply real world skills in the act of composing, to communicate feedback to other members of the class, to problem-solve issues in their musical scores, and to successfully and responsibly use the technology to create their compositions.  English teachers have been using the school-wide writing rubric to assess student writing for the past two years, so it is a regular component of classroom feedback.  Additionally, the use of a reading rubric allows them to communicate student performance in reading comprehension and analysis.  

Teachers examine student learning through a variety of assessments, including portfolios, culminating projects, and competency-based projects.  For instance, Chemistry students are required to complete an electron configuration rotation and orbital rotation of various elements and are assessed using the problem-solving rubric.  The Chemistry teacher also conducts a lab in which students must apply their knowledge of chemical element names and their abbreviations in order to successfully—and safely—create a chemical reaction.  Photography students must examine and assess characteristics and merits of other photographers based on their understanding of photography concepts, and their final assessment is a digital portfolio and reflection that is all competency-based.  Students in one English class complete a “scrapbook” analyzing a character’s quest, pairing visual imagery with literary analysis, and they are assessed using the writing rubric.  College Marketing students create a newsletter for the local Chamber of Commerce completing an analysis of the economic impact of marketing activities on individuals, businesses, and society.  According to the Endicott survey, 82% of students agreed that their teachers used a variety of methods to assess their learning; 80% of parents concurred.

Administration and staff examine the results of the state standardized test, the NECAP (soon to be Smarter Balanced) when they are released in the winter to see where the school’s strengths and weaknesses lie.  Both the principal and the district’s Curriculum, Instruction, and Assessment Director present their findings to the staff, school board, and public, so that, as a whole community, the school can make improvements.  As a result of these examinations, the math department has worked to increase student learning in response to test scores, creating several math courses that meet on a daily basis, rather than every other day, in order to better assist students who need additional practice time in math.  The use of a special education co-teacher in some math classes has also proved beneficial in increasing student learning, as evidenced in student growth in both MAP and NECAP testing scores.  The English department also redesigned lessons in the freshman, sophomore, and junior years in order to familiarize students with the types of questions and skills that students would see on those assessments.  While the school has been very focused in helping students to improve in the state assessments, administration has also examined and shared analysis of PSAT data with the English and math departments.  Both departments have spent meeting time analyzing the types of questions students struggled with or were successful in answering, and, as a result, decided to bring back the SAT Prep class to better prepare students for these national exams.  Some teachers have also begun using the SAT Prep Question of the Day as another way to familiarize students with the types of questions that will be on the exam.  Finally, AP teachers receive the results of their students’ results on the AP exams taken in May and use those results to inform the following year’s lessons.
The freshman team math and English teachers work with teachers at Hillsboro-Deering Middle School to provide a smoother transition for freshmen entering the high school.  Teachers use data from eighth grade MAP and NECAP testing and teacher assessments to place students in appropriate math and English classes.  The school does not receive any information about its instruction or assessment practices from post-secondary institutions.  While there is no formal survey process to gather data from students and alumni about our instructional or assessment practices, informal feedback from students going off to college has been positive, as several students have contacted teachers through Facebook or other social networking sites to state that they felt well-prepared for the work that they were doing.  

11. School-wide grading and reporting practices, which align with the school’s core values and beliefs about learning, are being revised and reviewed.  Teachers at H-DHS began a review of school-wide grading practices four years ago with the introduction of formative and summative assessments, with most teachers using formative assessment as 30% of a student’s grade, while summative assessments counted for 70%.  This marked the beginning of a shift in a philosophy of determining students’ grades based on what they knew and were able to do.  From there, particularly after staff, students, parents, and community members agreed on the school’s core values, it was a logical progression to move to competency-based grading, and after several discussions during faculty meetings and professional development days, the staff reached consensus on this issue.  Teachers’ individual grading policies have been revised to reflect the school’s philosophy and core values.  Summer curriculum work has helped many departments align their curriculum and assessment practices with competency-based grading, 21st century learning expectations, and Common Core state standards, but this is still a work in progress.  According to the Endicott Survey, 71% of the staff agreed that the school’s grading and reporting policies are regularly reviewed, which is a much higher percentage than the aggregate’s 47% and is certainly attributed to the ongoing discussions surrounding grading reform.  Parents, too, agreed that their children’s teachers’ grading policies are aligned with the school’s learning beliefs.

Newly designed report cards, expected to roll out during the second quarter of the 2014-2015 school year, will report on student progress in achieving 21st century skills.  The next phase, which will be implemented during the 2015-2016 school year, will have report cards listing course grades by competencies.   At the moment, H-DHS uses a 100 point grading scale, with students receiving grades of A through F; however, the school is beginning the process of converting grades to a four point scale to match the competency descriptors of “Proficient with Distinction,” “Proficient,” “Partially Proficient,” and “Not Proficient.”  While it is anticipated that it will take the school three to four years to complete this shift, the use of the competency-based grade books, along with the use of the school-wide rubrics, is expected to help facilitate this change.  

Teaching and Learning Standard

Assessment
Executive Summary


Hillsboro-Deering High School teachers and administrators have worked diligently over the past two to three years to transition to a system of assessment that supports the school’s core values.

Teachers and administrators are in the process of formalizing the process of assessing school-wide and individual student progress in achieving the school’s 21st century learning expectations using the school-wide analytic rubrics developed by the staff.  The school’s previous reporting system, using the online grading program, will continue, with report cards and progress reports being distributed to families every four to five weeks.  As a result of the school’s work on grade reform and of the newly created school-wide analytic rubrics, each department will be responsible for assessing two to three 21st century skills and will report on student progress on those skills, beginning in the second quarter of the 2014-2015 school year.  In the following school year, this report card will also delineate specific student achievement in course competencies.  The leadership team will continue to communicate school-wide progress in meeting the school’s academic expectations and 21st century skills through meetings with parents, the school board, and the community, as well as through media outlets such as the local papers and the school website.


Teachers at H-DHS collect, disaggregate, and analyze data in a variety of ways to respond to inequities in student achievement, with all teachers using SLOs to track student learning.  Teachers consistently communicate the school’s 21st century learning expectations and unit-specific learning goals at the start of each class or unit, whether it is through syllabi, course competencies, target overview sheets, or learning targets written on the board.


In each unit of study, teachers at H-DHS employ a range of assessment strategies, including formative and summative assessments.  They regularly collaborate with other staff in the creation, analysis, and revision of those assessments, working with faculty members within their departments, as well as in cross curricular areas.  The staff is committed to using formative assessments to inform and adapt their instruction of student learning and works to provide timely and corrective feedback to students in order to help them improve their work.  Prior to summative assessments, teachers communicate assessment and learning expectations by providing students with the corresponding rubrics.  


Examination of student work for the purposes of revising curriculum and instruction practices has become regular practice at H-DHS, with departments allotting time each month for collaborative work on this task, and departments, individual teachers, and administration all examine summative assessments, student progress towards 21st century skills, and student achievement on standardized tests to revise curriculum and instructional practices.  

Based on the Rating Guide for the Standard on Assessment of and for Student Learning and the work done in the past two to three years to meet the standard, Hillsboro-Deering High School judges its adherence to the Standard as ACCEPTABLE.

Strengths:

· The faculty has developed practical, universal, school-wide, analytical rubrics.

· The school does a good job of reporting on students’ achievements and the school progress through school board meetings, the H-D district annual report, and in the local papers.

· Because teachers create yearly Student Learning Objectives, they are constantly analyzing data and responding to inequities in student achievement.

· Teachers consistently communicate goals and objectives and learning targets prior to each unit of study.

· Teachers use and explain rubrics to communicate how they will assess student work.

· Teachers use a wide range and variety of formative and summative assessments and use those assessments to gauge student progress and guide instruction.

· Teachers regularly engage in cross-curricular collaboration in assessment creation, analysis, and revision.

· Feedback on assessments is specific and corrective.

· The reform stage of grading has begun and teachers have re-aligned grading policies to be in line with the school’s core values.

· A newly developed report card, beginning in the second semester and continuing in implementation in the 2015-2016 school year, will communicate more specific information about course competencies and progress in meeting 21st century skills to students and their families.

Needs:

· The school needs to fully implement the formal reporting process of student progress in achieving 21st century learning expectations and course competencies.
· Teachers need to be more consistent in using the school-wide rubrics now that they have been developed. 
· The school needs to develop a process to regularly review the school-wide analytical rubrics and revise them, if needed.
· Teachers need to be more consistent with the timeliness of their feedback.
· The school should gather feedback from current students and alumni about its instruction and assessment practices.
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Support Standard

School Culture and Leadership
Narrative


1. The Hillsboro-Deering school community has consciously and continuously built a safe, positive, respectful, and supportive culture that fosters student responsibility for learning and results in shared ownership, pride, and high expectations for all over the years.  Over the last three years, Hillsboro-Deering High School faculty and administration have identified three areas to focus on with the goal of overall improvement.  One of those three areas is culture and how H-DHS can improve all levels of school culture.  This included adopting a “Rights and Responsibilities” code for the students, faculty, and staff.  In addition to being reviewed at the beginning of the year, these rights and responsibilities are also posted in classrooms.  The school handbooks are modified each year and incorporate the “Rights and Responsibilities,” as well as the school's discipline policy.  The discipline data at H-DHS has changed dramatically over the past few years, supporting the belief that the school's culture is improving.  In 2010, there were 170 incidents of students cutting class, as opposed to 24 infractions in the 2012 – 2013 school year. One hundred and forty-eight reported incidents of “disruptive behavior” in 2010 have dropped to five in 2013.  Ninety-eight instances of verbal abuse have dropped to nine in that same span.  These numbers indicate that students are starting to appreciate the need to be in class and to remain focused and attentive while there.  The members of our Student Voice meet monthly with the administration to address areas of concern.  This student empowerment has resulted in a student-driven dress code and cell phone policy, and they are currently working with the Director of Food Services to address the meals being served in the cafeteria.  According to the Endicott Survey administered in the fall of 2013, the school is safe, positive, and supportive; only 8.3% of students, 3.7% of parents and 1.9% of staff disagreed.  A new procedure for the faculty to discuss student work is being developed so that teachers can make student work analysis a regular part of their practice, increasing rigor in our classrooms and expectations for all students. 


2. Hillsboro-Deering High School is equitable, inclusive, and fosters heterogeneity, where every student, over the course of the high school experience, is enrolled in a minimum of one heterogeneously grouped core class (English/Language Arts, social studies, mathematics, science, or world language.)  Every student is enrolled in multiple heterogeneously grouped core courses.  As illustrated in the Program of Studies, students are required to complete a minimum of 24 credits covering the four core content areas and electives.  All students are enrolled in heterogeneously grouped courses each year, and enrollment for all courses is open, as long as the pre-requisite courses have been met.  Hillsboro-Deering currently offers the following heterogeneously grouped required courses: World Cultures, Civics, Economics and Physical Science.  In addition to those courses, H-DHS also offers four full credit and six half credit English electives, two full credit and five half credit social studies electives, two full credit and five half credit science electives, which are all heterogeneously grouped.  All courses in the business/technology, art, music, world language and PE/health departments are heterogeneously grouped.  For the honors and AP courses currently offered, and for those additions planned for next year, prior honors course work is never a pre-requisite.  According to the Endicott Survey, 81% of all staff and 88% of all parents feel that the high school provides heterogeneously grouped courses for all students.  


3. There is a formal, on-going program through which each student has an adult in the school, in addition to the school counselor, who knows the student well and assists the student in achieving the school’s 21st century learning expectations.   As of the 2012-2013 school year, Hillsboro-Deering High School utilizes a Response to Intervention (RtI) model for its advisory program.  At the beginning of each week, teachers meet with their homeroom students and discuss their current grades in all classes.  Teachers and students collaboratively make a plan for the week, and students use that time period over the remaining days to meet with teachers they need to see to make up work and remediate concepts.  It is also a time where students who are doing fine academically work in a subject area in which they would like additional enrichment.   Forty-two minutes a day are devoted to this program.  The students stay with one advisor for their four years, allowing teachers to get to know their students well and assist them in achieving the school’s 21st century learning expectations.  According to the Endicott Survey, all three cohorts (students, parents and staff) acknowledge that H-DHS has such a program.  


4. In order to improve student learning through professional development, the principal and professional staff:

· Engage in professional discourse for reflection, inquiry, and analysis of teaching and learning;

· Use resources outside of the school to maintain currency with best practices;

· Dedicate formal time to implement professional development; and

· Apply the skills, practices, and ideas gained in order to improve curriculum, instruction and assessment.


Hillsboro-Deering High School continuously aims to improve student learning.  As part of the Memorandum of Understanding (MOU) at the high school, the administration and faculty worked collaboratively with the State of New Hampshire Department of Education and the Danielson Group to create and implement an evaluation system that focuses on student learning.  At H-DHS, teachers have also had weekly meetings, which have been on a rotation that includes Department Meetings, Faculty Meetings, Professional Learning Committee (PLC) meetings, and most recently, NEASC committee meetings.  The Hillsboro-Deering School District has a new teacher induction program that instructs new teachers on Danielson’s Domains, the evaluation plan in the district.  Up until the current school year, the evaluation plan also required an annual professional portfolio, where the teacher reflects on, and provides evidence supporting Danielson’s four domains: Planning and Preparation, Classroom Environment, Instruction, and Professional Responsibilities.  According to the Endicott Survey results, almost 70% of the staff believes that the school's professional development allows them to acquire and utilize skills.  Teachers at H-DHS have applied these skills in an effort to improve the quality of their instruction, including work with Depth of Knowledge (DOK), and creating cross-curricular units. 


5. School leaders regularly use research-based evaluation and supervision processes that focus on improved student learning.  Through the development of the Teacher Evaluation Plan, student learning was pushed to the forefront.  The new plan requires that student learning is taken into account when determining teacher effectiveness.  Throughout the development process, the administration and a group of teachers worked with the Danielson Group to make that happen in a way that was equitable and meaningful.  According to district policy, all administrators who do evaluations must be trained and prepared prior to conducting evaluations.  In addition, the H-DHS leadership team, after working with New Hampshire Performance Network on Quality Performance Assessments (QPA), has developed a Student Work Discussion Protocol to help facilitate department-level discussions on student work and how to improve the quality of the assignment, assessment, and feedback. 


In addition to the teacher evaluation program, Hillsboro-Deering High School also uses a mentoring model for newly hired teachers.  Through this program, newly hired teachers are paired with a mentor, and they attend monthly meetings to discuss best practices and share experiences.  This work is intended to improve student learning.


6. The organization of time at Hillsboro-Deering High School supports research-based instruction and the learning needs of all students.  The current block schedule allows students to meet with their teachers for 77 minutes a class on a rotating A-day/B-day basis. Students have up to four classes each day for a total of eight possible courses per year.  Some courses meet each day, depending on student needs and/or content.  There are assisted study classes for students who need extra academic support or who have difficulties completing the workload for eight courses per year.  As part of the high school restructuring Memorandum of Understanding (MOU), the faculty has met weekly as a department, in full faculty meetings, or in various Professional Learning Community (PLC) groupings to work through the given agenda.  There is flexibility within the schedule to allow for implementing other initiatives and also allows the administration to reach the full student body at once.  For example, earlier in the winter of the 2013-2014 school year, it was identified through two separate surveys that the level of bullying perceived by students at H-DHS is unacceptable.  In response to that survey, students were grouped by grade-level and watched an anti-bullying movie.  Following the movie, teachers and students had a general discussion within their advisory groups.  The schedule also provides time to for the PREP (advisory program) block to meet each full day.


7. At Hillsboro-Deering High School, student loads and class sizes enable teachers to meet the learning needs of individual students.  The class size district policy reads that the district “…will strive to achieve a class size of no more than 25 students per teacher.”  At the high school, class sizes vary from one to twenty-four students, with the exception of band and chorus, which have forty-three and sixty-five students respectively. Some class sizes are capped at a maximum number to maintain proper safety requirements.  


Students who are unable to manage eight credits have the option to take an assisted study course and still meet graduation requirements.  The PREP program and the alternative high school program are other ways that  H-DHS addresses individual learning needs of students.  According to the Endicott Survey, over 80% of faculty and students feel that the size of the classes are reasonable and allow for the faculty to meet the needs of the students.  


8. The principal, working with other building leaders, provides instructional leadership that is rooted in the school’s core values, beliefs, and learning expectations.  When the current principal, Jim O’Rourke, was hired, H-DHS changed for the better.  The H-DHS community had come from a period of administrative instability.  In the five years prior to his hiring, the high school had four different principals. Mr. O’Rourke provided stability to the position, and a level of competence not seen in years.  Using the consensus model, and a decision-making matrix, Jim O'Rourke worked with his administrative team, faculty, and an external consultant to develop shared values, which were similar to the school's recently developed core values.  Jim O’Rourke also worked with a group of teacher leaders to develop an evaluation plan which fairly evaluated teachers, incorporating Student Learning Objectives as one of the criteria for evaluation.  The administrative team, with support from the faculty, developed incentives for students taking the state test, encouraging them to do their best and take the test seriously.  Everything that this administration does involves other constituency groups: holding Parent Advisory programs that seek input from the parents, utilizing the Student Voice organization for genuine purposes, and reinstating the team leader positions so there is a leadership team helping to make decisions for the school.  Nothing this administrative team does is in isolation.  According to the Endicott Survey, 89% of students feel that this principal is clear about his goals, and 90% of the staff feel he provides sufficient instructional leadership.


9. At Hillsboro-Deering High School, teachers, students, and parents are involved in meaningful and defined roles in decision-making that promote responsibility and ownership.    The administration utilizes a shared leadership model with the students and faculty.  Administration meets monthly with the Student Voice group to discuss issues concerning student behaviors.  The dress code policy and cell phone policy are two policies that were written by the Student Voice, and they are currently working with the administration to review and revise the Student Handbook.  Surveys are given to students to get their perspectives on areas of focus, such as classroom activities, assessments, and the success of school events.  Beginning in the spring of 2012, members of the Student Voice began to serve on faculty hiring committees, and the president of the organization represents the student body at the school board meetings.  There are team leaders that meet bi-monthly with administration to provide direction and make decisions. These team leaders also meet monthly with their departments, providing a connection between faculty and administration.  Concerns from those department meetings are brought back to the leadership teams.   Many decisions are put into the hands of the full faculty, which utilizes a consensus model for decision-making.  The administration also holds monthly Parent Advisory meetings to provide and receive information from parents on a variety of issues. Parents have been invited to participate in various committees, such as School Improvement and NEASC. In addition to committees, parents are involved in the athletics boosters and music department. According to the Endicott Survey, 83% of staff and 74% of parents feel they have a role in decision-making.  


10. Teachers at Hillsboro-Deering High School have many opportunities to exercise initiative and leadership essential to the improvement of the school and to increase students’ engagement in learning.  The high school currently has a team leader from each department, and one at-large, who serve as a conduit between the faculty and administration.  Those six team leaders are also responsible for assisting the administration in decision-making and tailoring of programs being implemented at H-DHS.  This current school year, the team leaders and the departments they represent have worked to develop a protocol for examining student work, and are researching practices for grading reform.  As part of the previous teacher evaluation plan, teachers needed to have peer evaluations, which can help improve student engagement.  All teachers are free to take initiative in all aspects of the school.  Last school year, a Student Showcase was proposed by two teachers, and a committee of eight teachers worked together to organize the event.  This school year, a member of the faculty proposed a Program of Studies Fair, where students could talk with teachers to learn more about courses being offered and use that information to help them determine which classes to sign up for; this was also implemented.  Teachers are given the opportunity to discuss various issues at faculty meetings and any other times that are convenient.  Teachers also serve on hiring committees.  In the classroom, teachers are encouraged to innovate.  There are faculty meetings dedicated mostly to technology, where teachers can showcase the technology they use in their classroom.  Through those meetings, faculty members were introduced to Edmodo, Quizlet, Smart Board applications, and various other technologies.  

  
11. The school board, superintendent, and principal are collaborative, reflective, and constructive in achieving the school’s 21st century learning expectations.  The superintendent and principal work well with each other.  The superintendent meets with his principals and assistant principals twice a month.  The school board members meet twice a month as well.  School board members and the assistant superintendent have been participants on the School Improvement Committee.  This committee was formed to assist the high school through the transformational process, mandated by years of low test scores.  The indicators identified in our School Improvement Grant are based on improving student achievement and include 21st century learning expectations.  Based on the Endicott Survey, 71% of the staff feels that the school board, superintendent, and principal are collaborative as H-DHS strives to meet the 21st century learning expectations set forth for our students.  


12. The school board and superintendent provide the principal with sufficient decision-making authority to lead the school.   The principal at H-DHS has sufficient decision-making authority to lead the school.  His job description provides for that authority, stating that it is the goal of the principal to be responsible for the internal organizational structure of the school, the programs of the school, and the governance of the student body.  The principal informs the school board about school initiatives, and, when necessary, gets their approval.  According to the Endicott Survey, 94% of staff and 77% of parents feel the principal has sufficient authority when it comes to decision-making.

Support Standard

School Culture and Leadership
Executive Summary


With the hiring of a new principal and assistant principal, and the renewed determination of the faculty, Hillsboro-Deering High School has transformed itself into a source of pride for students, staff, and the community.  With the help of a consultant, John Pierce, the leadership team worked with the faculty to initiate positive change in the cultural and academic mindset of the teachers, students, parents, and the community.  Through this work, teachers and administration focused on making H-DHS a safe, positive, and respectful place for learning.  Shared leadership is now the norm at Hillsboro-Deering High School, and the administration regularly seeks input from many constituency groups.


Each student is enrolled in multiple heterogeneously grouped courses, over multiple core disciplines.  The advisory program, while constantly evolving, has provided students the opportunity to partner with adults, receiving guidance and support towards meeting their academic and 21st century learning expectations.  


The teacher evaluation system used at the high school was developed collaboratively between a group of teachers and the principal, with the guidance of The Danielson Group.  That evaluation system provides immediate feedback between evaluator and faculty member on a variety of professional practices covered in the four Danielson domains of effective teaching.  The evaluation system also provides many opportunities for communication between the administration and faculty, working together to improve the quality of education provided at H-DHS.


The superintendent, while visible in the schools and at evening events, allows the principal to run the school without interference.  The principal has sufficient decision-making authority and he has exhibited that in the daily operations of the school and in long-range planning.  Through bi-monthly meetings, and through non-scheduled times, the superintendent meets with all building administrators to provide guidance, but the autonomy of the building principal is not in question.  

Based on the Rating Guide for the Standard on School Culture and Leadership, Hillsboro-Deering High School judges its adherence to the Standard as ACCEPTABLE.  

Strengths: 

· H-DHS has a strong building administration. 

· The administration believes in shared leadership. 

· The student class sizes allow for personalization. 

· The school has improved its school culture. 

· The school’s leadership is student-centered. 

· The administration encourages faculty to explore ideas and be creative within the classroom. 

· The professional evaluation process was developed collaboratively. 

· The professional relationship between the superintendent and building administration is positive. 
· There are leadership opportunities are available. 

Needs: 

· Even though opportunities exist, the school needs to increase parent and community involvement. 

· H-DHS needs to integrate its newly identified 21st century learning expectations into all facets of the school. 

· H-DHS needs to integrate the Core Values identified by the community into all facets of the school. 

· H-DHS needs to integrate the concept of high expectations into the school culture and truly make it high expectations for all. 

Support Standard

School Culture and Leadership
Addendum


The School Culture and Leadership report was accepted for vote by the faculty on May 7, 2014.  Since that time, H-DHS has made changes in the following areas:

· There is a formal, ongoing program through which each student has an adult in the school, in addition to the school counselor, who knows the student well and assists the student in achieving the school’s 21st century learning expectations. 

· The school board, superintendent, and principal are collaborative, reflective, and constructive in achieving the school’s 21st century learning expectations. 

· The principal, working with other building leaders, provides instructional leadership that is rooted in the school’s core values, beliefs, and learning expectations. 


Each of the three weaknesses above were identified as such because, at the time of the report, the school had not determined the core values or which 21st learning expectations to focus on.  Subsequent to the report being completed and the executive summary being approved by the faculty, Hillsboro-Deering High School has adopted its core values and 21st learning expectations.  Since adoption, the administration purchased posters to place around the hallways and in all classrooms, emblazoned with the Core Values Statement.  This statement is also now on our school letterhead and our website for all visitors to see.  


Our PREP program, an RtI model, encourages faculty to work with students over a four year period in various aspects of their education.  This could include assisting in the management of grades, and scheduling academic interventions when necessary, or planning for enrichment opportunities.


While still new to the school community, the core values and 21st century learning expectations were established through a process that included stakeholders from all aspects of the school community.  School leaders, including the superintendent and the school board, work together to provide the faculty and staff with the support needed to fully implement these values and expectations.  
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Support Standard

School Resources for Learning
Narrative


1. Hillsboro-Deering High School (H-DHS) has timely, coordinated, and directed intervention strategies for all students, including students with educational disabilities and students at-risk that support each student’s achievement of the school’s 21st century learning expectations.  Although the school’s 21st century learning expectations are new, the programs and intervention strategies that support students at H-DHS have been in place and improved since the last site visit. 


In the 2013-2014 school year, H-DHS revitalized its former advisory program with the implementation of a school-wide Response to Intervention model program called PREP, which stands for Plan Reinforce Enrich Prepare. The primary objective of PREP is to provide interventions, supports, and enrichment for students within the school day. The PREP block meets for 42 minutes most school days. Students meet with their advisor the first day of the week and review current academic progress and schedule targeted support opportunities to improve or enrich their academics for the remainder of that school week. All students benefit from having an additional adult in the building, besides their school counselor, assisting them in making informed academic decisions. Beyond the PREP program, all students are eligible to receive tutoring after school in the Academic Support Center (ASC) on Mondays, Tuesdays, Thursdays, and Fridays. The ASC is held in the Media Center and is staffed by a highly qualified teacher. Students can utilize this support on their own or can be referred there by a teacher.   


First year students benefit from supports developed by the H-DHS 9th grade team of teachers and support staff. The 9th grade team meets several times each month to develop and maintain clear and consistent expectations, both academic and behavioral. The team, which consists of teachers, special education case managers, para-professionals, and school counselors, works collaboratively, utilizing tier one intervention strategies to promote student success across the curriculum. The team will discuss both trending concerns across the 9th grade population, as well as individual student concerns, and develop plans of action to ensure students are receiving appropriate supports. Individual students that fail to thrive after several intervention strategies have been implemented are referred to the school’s Core Team. The Core Team is comprised of the school counselors, administrators, school psychologist, school nurse, and the district’s Families in Transition/Truancy coordinator.  The Core Team takes referrals from any staff member with concerns about an individual student and makes recommendations back to the referring teacher and/or conducts targeted interventions to ensure that all students have the supports necessary to be academically successful.  The collaborative nature of the support services staff at H-DHS is evident in the Endicott Survey’s findings that 79% of the school's staff agree or strongly agree that support services collaborate with all staff to assist students, which was 12% higher than the aggregate data. 


School Counselors assist in coordinating credit recovery options for any students who failed a core course throughout their high school careers. H-DHS uses a computer-based credit recovery system called Nova Net, which allows students to earn back credit for previously failed courses as they continue on with their academic program. Students can either use the Summer School program or schedule a block during their academic day in the Online Learning Lab to recover credits. School counselors also work with at-risk students to develop Alternative Learning Plans to earn credit or complete high school outside of the traditional classroom setting. Alternative Learning Plans can include online learning options, Extended Learning Opportunities, credit recovery options, or completion through other means. Students at H-DHS who have not necessarily found success in the traditional classroom setting have completed their high school experience through successful completion of the GED/HiSET or through adult diploma programs offered in other school districts. Alternative Learning Plans ensure that every student has the opportunity to achieve academic success in a personalized way.  Extended Learning Opportunities are used to assist any student (at-risk or otherwise) to extend the opportunity to earn credit through unique experiential learning opportunities. 


The district employs an individual who serves as a part-time Homeless Liaison and a part-time Truancy Officer. This individual assists families that are homeless or are at risk of becoming homeless (as defined by the McKinney-Vento Homeless Assistance Act) to find assistance within the community to support their student’s ability to be successful at the high school. This individual also works to identify students that may be considered truant and works with those families to improve the student’s ability to get to school on a more consistent basis.  


Students that are in need of mental health counseling but are unable to access it due to family transportation issues are able to utilize services in place at the high school. The School Counseling Center at H-DHS partners with Brookside Counseling Services to provide space for an outside mental health clinician to see clients at the school during the school day. Families are able to enroll with this provider and use time during the school day to receive ongoing mental health supports. This program is tremendously successful in facilitating necessary supports to a population that may have otherwise gone unserved.


Students with disabilities or who are learning English for the first time are able to access additional supports through the school’s Special Education, 504 Process, and/or the district’s English for Speakers of Other Languages program.  Students whose disabilities prevent them from meeting the district or state curriculum requirements may be served through H-DHS’s Life Skills Program. The purpose of this program is to ensure that students with specific disabilities are taught the skills necessary to be included, to become as independent as possible, and to actively participate in the school community and community at large. Students who are at-risk or determined eligible through the Special Education referral process may also find support through the Alternative Program at H-DHS. The H-DHS Alternative Program is an educational setting that serves high school students who have not demonstrated academic progress due to social and/or behavioral challenges that cannot be addressed in the regular classroom setting. 


Meeting the needs of all students through personalization and targeted supports is highly valued at Hillsboro-Deering High School. School staff work collaboratively and creatively to ensure that all students are receiving the assistance they need to be academically successful. Although only 46% of our students reported feeling that their school meets the needs of all students (which was still 5 percentage points higher than the aggregate data), 68% of parents of H-DHS students agreed that the school has intervention strategies to support all students, which was 12 percentage points higher than the aggregate data. H-DHS continues to work to implement strategies and create supports to ensure all students are able to demonstrate academic success. 


The high school provides many opportunities for students to earn college credits while enrolled in high school. The business, technology and art departments offer college dual enrollment courses through both the Project Lead the Way and Project Running Start programs. Students who successfully pass their courses and pay the reduced college tuition fee are eligible for three to four college credits per course.  The high school also offers several Advanced Placement (AP) courses and hosts the AP examination each school year. Students are able to earn college credits through successful completion of their AP Exam. Any student is eligible to take an AP exam, regardless of their participation in a designated AP course. Students are also encouraged to take courses through the Virtual Learning Academy Charter School’s eStart program. The eStart program allows high school students to pay a reduced fee and enroll in college courses through the Community College System of New Hampshire and earn both high school and college credit. Finally, H-DHS seniors have the opportunity to enroll in up to two college courses at New England College in Henniker, NH. Juniors work with their school counselor to plan their schedules in order to take part in this opportunity in their senior year.


2. Hillsboro-Deering High School provides information to families, especially those most in need, about available student supports services.  The Endicott Survey showed that 75% of parents surveyed agreed or strongly agreed that the school provides information to families in need about support services available at the school.  H-DHS uses a multitude of different delivery methods to communicate information regarding support services available to students and their families. The school administration holds monthly Parent Forums to relay information directly to families. Information regarding student support services is contained in the school’s Program of Studies, School Agenda Book, and Student Handbook, which are distributed at the beginning of every school year. Letters and newsletters are sent home throughout the year to families, informing them of ongoing opportunities here at the high school. These letters have included information regarding the school's partnership with Brookside Counseling Services, the availability of tutoring through the Academic Support Center, and other supports that are available to all students at the high school. The administration uses a service called ConnectEd to email and/or call the homes of every student to relay important information. The administration also communicates information through the school’s website and through local newspapers. 


The School Counseling Center maintains a website with current information pertinent to a wide range of topics useful to students and their families. The Counseling Center also sends home hard copies of a Counseling Newsletter several times throughout the year with important dates and information. School Counselors collaborate with teachers, support staff, and administrators to identify students that are in the greatest need and ensure information regarding support services is delivered to those families via email, phone calls, or parent teacher meetings. The Counseling Center also uses social media in the form of the H-DHS Counseling Facebook page to deliver information to students, families, and community members. The homeless liaison/truancy coordinator uses data to determine which students are at risk of becoming homeless or who may be at-risk of becoming truant. Once identified, the coordinator can provide information to these families regarding community and school supports available to them. 

 
The Health Office provides information to families regarding a wide range of issues throughout the year. Using letters, emails, individual phone calls, and the Health webpage on the school’s website, the school nurse is able to communicate information directly to families. For example, the Health Office has sent home information regarding the signs and symptoms of the flu, as well as organized flu clinics, where students and staff were able to get their yearly flu shot. The school nurse has also utilized the ConnectEd system to send home information regarding school-wide health issues like the Norovirus. 


The media specialist utilizes the school’s Library/ Media Center webpage to deliver information to students, families, and the community regarding services available through the Media Center. The media specialist also uses staff-wide emailing to provide information to members of the school faculty and staff. 


Student Support Service professionals for students with educational disabilities use many different forms of communication to relay information to students and families. Families are provided a Family Guide to Special Education at every meeting that takes place at the high school. Case Managers who oversee the needs of students with educational disabilities email and/or call the homes of each student in their case load to ensure information between the school and home is consistent and timely. The district’s Student Support Services Department and high school’s Special Education Department  maintain webpages that provide information on services for students in need, as well as information on the Special Education referral process. 


3. Support services staff use technology to deliver an effective range of coordinated services for each student. As a whole school community, H-DHS has significantly increased its use of technology in the past several years. All H-DHS support service staff have their own computers assigned to them to use for school-related business.  Two designated computer labs containing 34 computers, laptop carts with 32 computers, two iPad carts containing 40 iPads, and the Media Center with 13 computers are available within the school and are are used to deliver services to students. Software and assistive technologies are readily available to staff to assist in the implementation of curriculum and as components of support strategies used to promote student success. The Media Center, computer labs, and cafeteria can be signed out for use by support staff to meet with students, and all are equipped with projectors for presentations. These meeting spaces have also been used to host community-wide forums and guest speakers for students and their families.  


The high school’s information management system, Web2School, has grown to include a parent portal that allows families to review student assignments and grades. This allows families to monitor the progress of work being completed by their children and also ensures timely interventions can be put into place to support all students. School staff can communicate with students and their parents through Web2School via email. 


The School Counseling Department utilizes a software program called Naviance to deliver school counseling curriculum and supports. Students use Naviance to learn more about their strengths and areas of interest. Once students have developed a sense of who they are as learners, they are able to take a series of career assessments. These assessments include a personality inventory and a career interest profiler that link students to future career opportunities that match their skills and interests. Naviance also provides information on what level of educational preparedness they will need to meet the requirements for their chosen career paths. Students can use this information to shape their academic decisions in high school as they plan their schedules with counselor support each year. Counselors collaborate with teaching staff to dovetail counseling standards into selected courses to ensure students have access to the school counseling curriculum throughout their high school careers. Counselors and students also use college search tools through the College Board, as well as through College Confidential’s SuperMatch to help students find the right colleges to apply to. These tools allow students to compare admissions rates and requirements, cost of attendance, and a variety of other factors that go into choosing the best school for each student. 


The School Counseling Department’s website features information on and links to a variety of topic areas. The website contains information regarding post-secondary planning options, scholarships, Counseling Newsletters, course planning information, community service, and important information and timelines for each class. The School Counseling webpage also links students and their families to helpful websites in the areas of academic support, college planning, and financial aid. Beyond the School Counseling Department’s website, counselors maintain a Counseling Facebook page. The Facebook page serves as a communication device between the school counselors and the community. 


H-DHS’s Special Education Department also utilizes technology to deliver an effective range of coordinated services to students. Case Managers use a web-based system called the New Hampshire Special Education Information System (NHSEIS) to create, amend, and track progress of Individual Education Plans for students with educational disabilities. Academic and Vocational assessments are completed and scored using computers, tablets, and software programs. The Special Education department also uses technology to assist in student learning. Text-to-speech and speech-to-text software are used to support students that may have difficulties reading and writing. Some students, due to medically excused absences, have had instruction in the classroom recorded with a video camera and emailed to them so that they are able to keep up with lecture based instruction. 


The district’s speech pathologist and occupational therapist, who works with students at the high school and consult with high school staff to support students with various educational needs, uses several different technologies to deliver effective services. Currently, the high school is using four environment amplification systems for students with hearing, attention, and processing needs.  The school also uses iWordQ(a speech-to-text software), Kurzweil 3000 (an assistive technology that provides a reading, writing, and study platform for students with educational and physical disabilities), and other devices that allow fuller integration for students with educational and physical disabilities into classrooms.  


4. School counseling services have an adequate number of certified/licensed personnel and support staff who deliver a written, developmental program and meet regularly with students to provide personal, academic, career, and college counseling.   School counselors support the high school’s Core Values and Beliefs by delivering instruction and support services in three areas: academic, career, and personal/social. Following the American School Counselor Association’s (ASCA) National Model, school counselors at H-DHS are advocates for students and attend to situations within the high school that may frustrate a student’s academic progress and/or feeling of well-being. The school counselors work cooperatively with students, staff, and parents to help facilitate the success of all students. Two school counselors serve the approximately 420 students at Hillsboro-Deering High School. Each counselor has a caseload, grades 9-12, of about 210 students. Both school counselors are members of ASCA and the New Hampshire Association of School Counselors. 


Although only 14% of the students who completed the Endicott Survey reported meeting with their school counselor regularly, counselors do, in fact, meet with students in their caseload quite frequently. A conscientious approach to delivery of services necessitates a classroom or large audience presentation model to be used to deliver counseling programing in a student’s freshman and sophomore year, whereas individual and small group delivery methods are used throughout a student’s junior and senior year. This provides every student individualized attention when they are creating personalized post-secondary plans and may explain why students may feel that do not meet regularly with their school counselor. Both parents (42%) and staff (87%) reported feeling that students met regularly with their school counselor, which is an increase compared with the aggregate data at 37% and 61% respectively. All students meet with their counselor at least twice a year and many meet more frequently as needed to address specific concerns. 


A Comprehensive 9-12 School Counseling Program was developed in 2008-2009 school year and has been continually updated and recently aligned with the school’s Core Values and Beliefs about learners. H-DHS’s school counseling curriculum is developmentally aligned to provide students with targeted supports throughout their high school careers. Counselors work with students in grade 9 on establishing a firm foundation and beginning to learn more about who they are as learners. Beginning at the end of their 8th grade year and throughout their 9th grade year, counselors meet with students to develop short and long term goals, and schedule courses appropriate for their academic needs and interests, and counselors begin to work with students on understanding themselves as learners through interest and learning style inventories. In 10th grade, students begin to expand their understanding about how their academic performance impacts their post-secondary plans and opportunities. Counselors meet to discuss appropriate courses and opportunities students can partake in, including standardized assessments like the PSAT.  Counselors also collaborate with English 10 teachers to support the Career Project that takes place in every student’s sophomore year. Starting in a student’s junior year, counseling supports become more individualized to meet each student’s post-secondary goals.  Counselors meet with students to go over the appropriate assessments need for college admissions as well as the importance of identifying potential schools of interest. Counselors oversee the coordination and administration of the PSAT, ASVAB, SAT, and AP Exams. Counselors work with seniors in finalizing plans, applying to schools and scholarship opportunities, as well as motivating students to maintain a high level of academic performance throughout their final year of high school.


School counselors assist with creating individual academic and behavior plans. The school counselors also coordinate 504 plans in order to help provide accommodations to students with disabilities and contribute to planning meetings for students with Individual Education Plans. Counselors help to coordinate credit recovery programming as well as alternative learning opportunities for the school.  School counselors are involved in analyzing academic, attendance, and discipline data in order to identify students in need of intervention and additional supports. School counselors participate in various school committees such as the Scheduling Committee, the 9th grade team, and the Core Team. 


One part-time school psychologist is also available throughout the school week to meet student needs, especially the needs of those students identified with educational disabilities. The school psychologist’s activities overlap with the school counselor activities, but there are also some clear differences. In terms of overlap, school psychologists assist with crisis response, screening students who have made suicidal or homicidal gestures or statements, working with students individually or in groups to deliver social-emotional skills instruction or school-focused counseling, consulting with staff and parents, and referring students and families to other community agencies. Activities that do not overlap with school counselors include evaluation and assessment for special education eligibility, assessment to inform intervention, and designing academic environments, interventions, and programs for children at risk of school failure. The school psychologist tends to work with students who require more intensive support or who require specialized supports. The school psychologist works with the Core Team to help develop tier 3 interventions. The school psychologist assists with the assessment and evaluation of students with educational disabilities, as well as assisting with Functional Behavior Assessments for students with behavior problems.


School counselors and the School Psychologist make themselves available to students who are in immediate distress and follow-up with students after a crisis or concern has been immediately addressed. School counselors and the school psychologist also work with some students on a more regular basis in order to teach specific personal / social skills, assist students with problem-solving and conflict resolution, and prevent crisis from occurring. Student concerns include stress, self-esteem, adjustment to school or family situations, crisis, grief, social/interpersonal problems, and classroom behavior issues. School counselors and the school psychologist follow a detailed protocol to screen student safety if a student has made a gesture of self-harm or has expressed suicidal thoughts. 


One secretary serves as a support staff member to the School Counseling Center. The Counseling Secretary assists the school counselors in delivering the school counseling program. The Counseling Secretary schedules appointments for students and parents to meet with their counselor. The secretary maintains and disseminates information, including transcripts to the appropriate institutions and individuals upon request. The secretary also schedules college admissions and military recruiters to visit the high school. 


School counseling service personnel are also involved in the referral to community and area mental health agencies and social service providers. School counselors and the school psychologists make referrals to outside mental health and other community agencies for students and families in need. School counselors also consult and collaborate with these outside agencies in order to help deliver appropriate school services. School counselors have referred students and their families to Brookside Counseling Services, Riverbend Community Mental Health, Concord Hospital Family Health Center, Office of Youth Services, Project Genesis Teen Center, Monadnock Family Services, West Central Behavioral Health ( for Washington students), Department of Children, Youth, and Families, Greater Henniker Counseling Associates, and Child and Family Services: Transitional Living Program, among other agencies. Students have been referred to these agencies for a plethora of issues, including grief counseling, issues related to homelessness, severe depression/anxiety, and substance abuse.

A collaborative partnership exists between H-DHS’s Counseling Center and Brookside Counseling Services, which allows students to see their outside mental health counselor during their school day. School counselors meet regularly with the counselor from Brookside Counseling in order to provide targeted interventions to assist in the academic success of all students. As with all educators, school counselors and the school psychologist are also mandated reporters of child neglect and abuse. 


School counseling services use ongoing, relevant assessment data, including feedback from the school community, to improve services and ensure each student achieves the school’s 21st century learning expectations. Though school counseling service personnel use ongoing and relevant data to improve services and identify areas of need, an area of growth exists in the solicitation of feedback from the school community to inform counseling practices. The school counseling center has begun to use social media in the form of a Counseling Facebook page to communicate information to students, families and the community, as well as to provide a forum for feedback from the community to the counselors. The school counseling department has begun work on identifying alternative ways of gathering input from stakeholders throughout the community. 


School counselors use a wide range of data to inform their practice and adjust targeted intervention strategies to ensure students meet the school’s 21st century learning expectations. Counselors use information collected through the Youth Risk Behavior Survey, discipline, and health records collected through the school’s administration and health offices to respond to the social/personal needs of the student body. School counselors use academic data from the Northwest Evaluation Association’s Measured Annual Progress (NWEA: MAP) assessment, New England Common Assessment Program (NECAP), and gradebooks stored in Web2School to make informed decisions in regards to student placement in courses and academic interventions that may be needed to support students. Longitudinal and trending data is analyzed using Cohort reports, post-secondary admission rates, and graduation/dropout rates to validate program success or to identify areas of need systemically. An example of a change made to the school counseling program that was made in response to data analysis was the frontloading and increased frequency of individual student meetings with seniors to improve completion of college applications and acceptance rates. 


A second example of data used to inform practice comes in the form of student Alternative Learning Plans (ALP). In the 2007-2008 school year, Hillsboro-Deering High School had the second highest dropout rate in the state of New Hampshire. Counselors working in conjunction with the New Hampshire Department of Education began to create and monitor students on ALPs. Students at risk of dropping out meet with their counselor to develop a plan to complete high school through alternative means. Plans have included Extended Learning Opportunities, enrollment in Adult Diploma Programs, or completion through the GED/HiSet. In the 2012-2013 school year, every student that did not earn a high school diploma through Hillsboro-Deering High School had earned their GED, essentially eliminating non-completers. The school counseling service personnel will continue to use data to inform practice and will work to continue to widen the net of input collected from stakeholders within the community. 


5. The school’s health services have an adequate number of certified/licensed personnel and support staff who provide preventative health services and direct intervention services. Hillsboro-Deering High School is staffed by one full time school nurse to meet the needs of the student body and staff. The high school nurse also serves as the district nurse for SAU 34. The district nurse develops and implements program policies and procedures related to health. The district nurse also oversees and coordinates the comprehensive health services program and delivery of services across the district. The district nurse plans, organizes, monitors, and directs the Health Services program for the district, assesses program effectiveness and compliance with all relevant laws, ensures effective and efficient program functioning, and works closely with the school nurses in each school to ensure appropriate delivery of services. The district nurse, in conjunction with the other school nurses in the district, contributes to the healthy environment of wellness throughout the district and ensures that students are healthy and prepared to participate actively in learning activities. The district nurse establishes and maintains an effective system for immunization records, administering medications to students, and overseeing that the district complies with state regulations and all provisions concerning health matters.  The school nurse functions in accordance with the New Hampshire Nurse Practice Act, the Code of Ethics for Registered Nurses, and the school district’s policies and procedures, and is a member of the National Association of School Nurses and NH Association of School Nurses (national and local) agencies. 


The school nurse at H-DHS provides both preventative health services and direct intervention services. The school nurse provides preventative health services in a variety of ways, including vision and hearing screenings for students and seasonal flu clinics for both students and staff. According to the Endicott Survey, 81% of parents agree that the school nurse provides preventive health services and interventions, which is 26% higher when compared to the aggregate data. The school nurse is engaged in ongoing outreach work with local health providers to ensure a wide range of preventative health services are available to all students. The school nurse refers students to local health providers based on student need and health-related screenings. The Hillsboro-Deering Family Health Center provides primary and preventive care services; Concord Hospital Medical Group Teen Care Clinic provides confidential family planning services, testing and treatment for sexually transmitted infections, and mental health and substance abuse counseling. Concord Hospital collaborates with H-DHS to provide free Impact testing to athletes to aid in the diagnosis and treatment of sports related concussions. Convenient MD provides sports physicals and immunizations to students for free or at a greatly reduced cost. The River Center provides early home support for pregnant teens and new moms and their babies.  Child and Family Services provide home visits to support new moms and their babies.  The Lions Club offers students and families financial help with obtaining eyeglasses or hearing aids.  Saving People’s Smiles, in conjunction with the Ronald McDonald Foundation, provides free dental care to students without a current dentist. The State of NH Department of Health and Human Services Immunization Program works with the school nurse to ensure that each student is compliant with the state mandated immunizations. 


Along with outreach to community health providers, the school nurse trains school staff in a multitude of health related areas, including epi-pen training, blood-borne pathogens, signs and symptoms of common health issues at school, and provides opportunities to become CPR, First Aid, and AED certified. The school nurse also has an established relationship with a local college, the New Hampshire Technical Institute, where student nurses are mentored during an internship at the school. Direct intervention services include first aid and emergency care for various types of traumatic wounds, injuries and/or illnesses. The school nurse serves as a member of the high school’s Core Team and is a member of the science/health/physical education department. The school nurse sits on the Emergency Response team for the district and helps to plan the district’s response to emergency and disaster situations. The school nurse is an active member of the district’s Wellness Committee, promoting proper nutrition and developmentally appropriate physical activity, while promoting a healthy lifestyle to students and staff. 


The school nurse serves as a liaison between the school and relevant community services and/or agencies to facilitate services that are identified during individual health assessments and school referral processes. Students are referred by the Special Education department to the health office to be screened for hearing and vision functioning as part of the process of evaluation for IEPs, as well as on an as needed basis. The school nurse works collaboratively with staff to make referrals for evaluation for services on an as needed basis.   


The school nurse uses ongoing, relevant assessment data to improve services. The health office utilizes a fully integrated electronic health documentation system (EHR) called SNAP Health Center. This technology assists the school nurse in documenting and conducting ongoing student health assessments. This program allows the school nurse to monitor student visits, distribution of medications, and maintain accurate records, including immunization compliance. The SNAP program assists the school nurse in collecting and analyzing data used to target support for the school community. The data collected has been utilized to create immunization clinics, dental clinics, nutrition programs, and health and wellness programs. 


In response to student surveys questioning the need for additional health and wellness programming and workshops, the school nurse, in conjunction with the guidance department and health teachers, is in the process of developing an interactive program called Wellness Wednesdays. Wellness Wednesdays will be a series of education programs targeting a wide range of health-related topics.


6. Currently, Hillsboro-Deering High School’s library/media services have an adequate number of certified/licensed personnel. Historically, there is one full-time library media specialist who oversees the Media Center at the high school. In the 2013-2014 school year, the H-DHS media specialist resigned half-way through the year. The position has been temporarily filled with a highly qualified teacher serving as a long-term substitute. The full-time position for a certified media specialist has been posted, and the hiring process remains ongoing. 


The library media specialist is a member of the English Department and works alongside all staff to ensure integration of media and technology within and across the curriculum. The library media specialist demonstrates current, accurate, and comprehensive knowledge that is appropriate for curriculum development, implementation, and accessing materials/sources for specific grade levels. The library media specialist attends all faculty meetings and is active in the shared leadership model at the high school. 


Historically, there has also been a full-time support staff member assigned to the Media Center to support the center’s day to day operation. This staff member supports the media specialist in every aspect of their role and ensures that the media specialist is able to fulfill his or her obligations to students, staff, and community members. This position has been eliminated in the 2014-15 school year. 


The library/media services are integrated into curriculum and instructional practices at H-DHS. The library media specialist is integrated into the school’s curriculum and instructional practices through ongoing support of the school’s NWEA testing in the ninth and tenth grade years. The library media specialist coordinates the assessment of all ninth and tenth grade students and helps to interpret assessment scores in the areas of language usage and reading. With this information, the library media specialist can guide teachers toward appropriate texts for a variety of reading levels. Beyond assessment interpretation, the library media specialist works with teachers to reserve materials for individual courses and units. The library media specialist assists in co-teaching units related to research and valid sourcing, as well as citing information. The Endicott Survey showed that 83% of students and 75% of parents felt that the library staff was willing to help them find information. 


According to the Endicott Survey, 22% of students reported that they use the library often during class. This number may not accurately reflect the true amount of integration within the school, as resources used frequently come in the form of mobile technology that is coordinated through the Media Center. Students may not realize they are accessing Media Center resources/supports while remaining within their classrooms. 


The Media Center’s print and electronic collection, as well as its technology resources, supports all areas of the school’s curriculum. The Media Center currently has 9,514 items in its print collection and has 40 magazine subscriptions. In the 2012-2013 school year, students signed out 1,418 items from the printed collection. Beyond the 27 computers available in the Media Center students and staff have access to 32 laptops, 40 iPads, digital cameras, projectors, screens, document cameras, Green Screen technology and a vast archive of audio, video, and e-book collections. The Media Center’s print collection includes selections at a variety of reading levels and formats, including graphic novels, fiction, non-fiction, and reference material.  The media specialist also maintains a page on the high school website that supports staff and students in a multitude of ways. Students and staff can use the webpage to find primary source data, access study help and writing tools, and create presentations through several different websites.  The Endicott survey showed that 82% of students, 77% of staff, and 75% of parents agreed that the library provides a wide range of materials and technology.


Students, faculty and support staff members have regular and frequent access to the Media Center before, during and after school. The Media Center is open 7:00 am to 2:45 pm, with extended hours until 4:00 pm on Monday, Tuesday, Thursday, and Friday. Most Wednesdays the Media center closes at 2:30 pm for faculty or other staff meetings. The Media Center can be booked through the district's scheduling software for after hours or weekend use as needed. The Media Center is utilized as a meeting space and has hosted events ranging from parent forums to college overview nights. Currently the high school Media Center participates in an inter-library loan program with the other district libraries and the town library. This collaborative exchange allows students to access materials from the other libraries in town, as well as allowing community members to access materials contained within the district’s collection.  This has considerably expanded the access to resources for both students and staff. 


In order to be responsive to student and staff interests, students and staff are continually encouraged to submit requests for additional resources and are routinely surveyed to synthesize purchasing requests for all areas of the library. The school staff is routinely emailed to collect requests for purchases. Currently, the Media Center hosts 27 computers where students can work on Nova Net credit recovery, Virtual Learning Academy Charter School coursework, and other independent academic and non-academic pursuits. Students have access to audio/video production equipment and instruction on that equipment to use for coursework. The library media specialist holds frequent training sessions for all members of the school community in a variety of areas, including using new technology as a tool for implementing curriculum. 

 
7. The support services for students with educational disabilities, including special education, Section 504 of the ADA, and English language learners, have an adequate number of certified/licensed personnel and support staff. At the high school there are seven certified special education teachers (one of which is assigned to the Life Skills Program), a part-time special education support staff member, seven special education paraprofessional staff, an occupational and academic support specialist,  and a part-time Special Education Coordinator/ Building Administrator. In the 2014-2015 school year, one certified special education teacher position will be eliminated because the position had been grant-funded. The high school also has an Alternative Program that is staffed by three highly qualified teachers, a part-time office paraprofessional, and a program administrator. At the district level, there is access to an English language learner specialist, an occupational therapist, a speech and language pathologist, a physical therapist (as needed) , a part-time administrator who serves as a court liaison,  and the Assistant Superintendent, who oversees the personnel in the areas of special education, Section 504 of the ADA, counseling and health services in conjunction with building principal, and English language learners.  According to the Endicott Survey, 70% of parents and 75% of staff reported that they believed Hillsboro-Deering High School had adequate support services personnel, which was a 24% and 11% increase over the aggregate data respectively. 


The Alternative Program’s teachers and the special education teachers at the high school’s main campus are dispersed among the different departments within the high school. All special education teachers receive the same professional development opportunities as regular education teachers and work toward implementing the school’s 21st century learning expectations.  Both the Special Education Coordinator and Alternative Program Administrator serve on the CORE team and assist with intervention planning for all students identified as being at risk. Case managers with ninth grade students and a special education paraprofessional serve as members on the ninth grade team and work to ensure that students with educational disabilities transition successfully to the high school.  


The special education department and its professional staff ensure compliance with federal and state mandates as well as district policies and procedures to assure that all students have access to and progress in the general education curriculum.  Special education teachers serve as case managers for approximately 10-15 students with educational disabilities and coordinate and monitor the special education process for their assigned students. Special education teachers communicate, consult, and collaborate regularly and effectively with students, co-workers, parents/guardians and community-based support professionals. Communication may be, but is not limited to, student needs, classroom accommodations, and curriculum modifications. According to the Endicott Survey, 79% of school staff agreed that support staff services collaborate with all staff to assist students, which was a 12% increase over the aggregate data. Having been assigned within departments, special education teachers support classroom instruction through a co-teach model/ consultation and collaboration. 


Special education teachers complete academic testing for initial, tri-annual evaluations, and form frequently as the team may deem appropriate. They assist other professional staff in identifying educational disabilities, in the development of planned remediation, and in the evaluation of student progress. Special Education teachers provide direct services as needed, plan lessons that employ a variety of instructional techniques, and create an environment that is conducive to learning and appropriate to the maturity, needs, and interests of the students.


Hillsboro-Deering High School, in conjunction with SAU 34, has adopted an inclusive philosophy for all students with disabilities corresponding to the belief that all students can and will learn, especially if those around them believe that to be true. All students will be included to the maximum extent appropriate for each student and each classroom in an effort to provide them with the skills necessary to enjoy full membership in the school community and the community at large. Course offerings at the high school are open to all students, and most classes are heterogeneously grouped. The exception to this is the high school’s Life Skills Program.  As mentioned before, the Life Skills Program serves the needs of students with the most severe cognitive disabilities and ensures that these students are taught the skills necessary to be included, to become as independent as possible, and to actively participate in the school community and community at large. The Life Skills program is staffed by a special education teacher and two paraprofessional staff members. The program’s curriculum is designed to teach independent living, financial management, and career and occupational skills. Many students in the program also take elective courses within the general student population. 


In the past few years, steps have been taken to ensure that students identified at risk of failure, in need of support services, and/or identified with educational disabilities are afforded the opportunity to learn in the least restrictive setting. Courses in the mathematics and English department have been created to support this. Everyday math has been implemented in Pre-Algebra, Algebra, and Geometry. These courses are designed to cover course content in a slower pace and with additional supports. The Pre-Algebra courses are co-taught with a special educator and highly qualified mathematics teacher. In English, there is a Reading and Writing Support course that is designed to support students in grades 9-12 with their language usage, writing, and reading. The Reading and Writing Support course is taught by a highly qualified English teacher with the support of special education staff. 


As mentioned previously, the Alternative Program is an educational setting that is designed to serve high school students who have not demonstrated academic progress due to social/emotional and/or behavioral challenges that cannot be addressed in the regular classroom setting. Students may be identified with educational disabilities or qualify for the program as a student at risk. The Alternative Program is capped at a 24 student maximum, as this allows for smaller class sizes and a decreased student to teacher ratio. Students attending the program have a different daily and weekly schedule that allows for shorter classes and increased hands-on and experiential learning opportunities. Although the Alternative Program is located off campus, students are able and encouraged, when possible, to access courses in the high school’s main building. The district plans to relocate the Alternative Program back on the main Hillsboro-Deering campus in the near future.  


The use of data within support services is vital in shaping the supports and interventions implemented to help ensure student success. Most students with educational disabilities are progress monitored frequently throughout the school year to assess benchmarks and progress toward IEP goals. Special educators use AIMS web, a program used to measure each student’s personal progress in the areas of mathematics and literacy, if applicable to student-related educational goals. This data allows special educators the ability to ensure students are accessing and progressing in the school’s 21st century learning expectations. Most students identified with educational disabilities are assessed three times a year with the NWEA MAP assessment. This assessment also tracks student growth in the areas of language usage, reading, and mathematics. Additionally, students with educational disabilities are assessed individually through informal measures, such as observation, report card grades, and teacher/parent input.   

Support Standard

School Resources for Learning
Executive Summary

Hillsboro-Deering High School has timely, coordinated, and directive intervention strategies for all students; provides sufficient counseling, health, and information services personnel; informs families, especially those most in need, about available student support services; provides a comprehensive range of counseling services to students; provides a full range of comprehensive health services to students; and provides a wide range of materials, technologies, and other information services in support of the school's curriculum.  

Counselors deliver a written, developmental program; meet regularly with students to provide personal, academic, career, and college counseling; engage in individual and group meetings with all students; and deliver collaborative outreach and referral to community and mental health agencies and social service providers.  The school nurse provides preventative health services and direct intervention services, uses an appropriate referral process, and conducts ongoing student health assessments.

Library/media services have been increasingly more integrated into the curriculum. The library and media services provide and maintain the technology and resources used throughout the school’s curricula. 

Special education teachers, paraprofessional staff, and other specialized personnel provide support services to assist students in achieving the school 21st century learning expectations.   

Therefore, the School Resources for Learning committee agrees that Hillsboro-Deering High School meets this Standard at the ACCEPTABLE level.

Strengths:

· There is adequate staff, technology, and programming to support all students.

· The professional staff works collaboratively.

· The school’s health services provides outreach to community agencies.

· Communication between special education teachers and parents of students with educational disabilities is frequent and consistent.

· Special education teachers collaborate with and are accessible to general education teachers.

Needs:

· The school needs to integrate 21st century learning expectations in all resource areas. 

· H-DHS needs to solicit and use feedback from the school community to improve services throughout all resource areas.

· The school needs to develop a more integrated process for collaboration between the school counselors and the special education teachers. 

· The school needs to develop a program for students with autism spectrum disorders to ensure their needs are being addressed. 

· H-DHS needs to further integrate the media specialist into school curriculum.  

Support Standard

School Resources for Learning
Addendum

The School Resources for Learning report was accepted for vote by the faculty on May 28, 2014.  Since that time, H-DHS has made changes in the following areas:

· In the 2014-2015 school year, the H-DHS library media specialist position was filled. H-DHS has hired a full-time media specialist who is certified in library/media.  

·  Technology resources in the media center currently are as follows:

· 28 computers

· 29 laptops

· 38 iPads

· 12 Kindles

· The media center is accessible most afternoons after school until 3:30 or by appointment. 

· The media specialist has continued to integrate into course curriculum through collaborating with staff to deliver lessons on media literacy, technology integration, and 21st century skills. The media specialist has introduced online media guides to support classroom research, has facilitated use of wiki-space for student collaboration, and has demonstrated various ways of implementing technology in the classroom. 

· In the 2014-2015 school year, Wellness Wednesdays became a Wellness Fair, where students were able to meet with a cross-section of individuals from outside agencies promoting positive lifestyle choice for youth.  

Evidence for these changes is located in our evidence bin for this indicator.

Support Standard

School Resources for Learning
Committee Members

Michael Boucher, Committee Chair

Chris Bergeron, Media Center Specialist

Steve Cousens, English teacher

Jed Dubreuil, French teacher

Dennise Hayes, Special Education teacher

Regina Jensen, School Nurse

HeatherAnn Labier, School Nurse

Phil Daley, Parent

Karen Pellicano, Parent

Patty Parenteau, Community member

Dylan Beard, Student

Erin Delacy, Student

Sam Dick, Student

Seth Johnson, Student

Emma Moore, Student


[image: image6.png]





Support Standard

Community Resources for Learning
Narrative


1. The community and governing board for Hillsboro-Deering provide dependable funding for a wide range of programs, services, staffing, professional development, curriculum development, materials, equipment, and technology support.   According to the Endicott Survey administered in the fall of 2013 to staff, parents, and students, 71% of the staff agree that they have input into the development of the school budget, which exceeds the aggregate agreement of only 23%.  Staff agreed that the community and governing board dependably fund programs (40%), staffing (39%), supplies (46%), and technology support (69%), compared to the aggregate at 38% for programs, 36% for staffing, 38% for supplies, and only 51% for technology support.

The 2014-2015 Hillsboro-Deering Cooperative School District Proposed Budget was approved with no changes at $19.9 million.  The Hillsboro-Deering High School (H-DHS) 2014 budget was well-supported by the community.  Improvements made to school culture, work on an effective communication system, increased instructional rigor, and the benefits of the School Improvement Grant (SIG), have initiated positive change.  Professional development, curriculum revision, materials, equipment and technology support are funded in the budget.  The amounts for supplies, books, equipment and professional development for H-DHS for the last three years are listed in the table below:

	
	FY 11-12 Actual
	FY 12-13 Actual
	FY 13-14 Budget
	FY 14-15 Budget

	Supplies
	$52,296
	$47,330
	$55,600
	$57,050

	Books
	$38,391
	$86,143
	$35,675
	$63,259

	Equipment
	$77,700
	$78,096
	$33,075
	$43,726

	Professional Development/Curriculum Revision*
	$37,073
	$35,462
	$65,160
	$65,260


*(HS estimated at 40% of total budget resulting in these amounts)


Due to the School Improvement Grant (SIG) funding, there have been no noted inadequacies in funding of school programs, instructional materials, supplies, technology support, or services to students from 2011-2014.  The SIG funding has supplemented the budget, but is ending.


There are set budgets for special education programs.  The budget for the Life Skills Program has been consistently funded over the last four years, and enrollment has increased during that period.  Grant money has been successfully obtained to support student learning.  Through the 2013-2014 school year, there has been one position funded by SIG money.  


In addition to taxpayer funding, the Duncan-Jenkins Trust funds a number of opportunities for H-DHS staff and students.  The Duncan-Jenkins Trust was created and endowed in 2001 by the last will and testament of Sarah E. Jenkins of East Washington, New Hampshire. The purpose of the trust is to benefit the schools, staff and graduates of Washington and Hillsboro-Deering School Districts by adding enrichment above and beyond what taxpayers are expected to finance.  The will states: "It is not my intention to . . . fund programs that would be otherwise funded from taxpayer dollars."  The Duncan-Jenkins Trust, which has approximately $7 million in assets, has funded the following staff and student requests:  

· 2011  $58,225 student enrichment, $144,803 teacher enrichment
· 2012  $89,000 student enrichment, $112,160 teacher enrichment
· 2013  $64,400 student enrichment, $119,500 teacher enrichment

2. H-DHS effectively develops, plans, and adequately funds programs to ensure the maintenance and repair of the building and school plant, to properly maintain, catalogue, and replace equipment, and provides a high level of school cleanliness.  According to the Endicott survey, 98% of staff agreed that the building is clean and well-maintained, compared to the aggregate, which was 67%.  Addressing the same question, parents of Hillsboro-Deering High School students agreed at 97% compared to 80% of the aggregate agreement.  Students agreed at 77% compared to a 56% aggregate agreement.

For the same survey, 77% of staff agreed that needed repairs are completed in a timely manner and 77% of parents agree that the school develops a plan to maintain and repair facilities and equipment, compared to only 52% and 59% of the aggregate, respectively.  Sixty-nine percent of students agree that furniture and equipment in classrooms are in good condition, and 76% of students agree that science labs and computers are in good working condition, compared to the aggregate's agreement at 51% and 68%, respectively.


These facility programs are effectively managed and coordinated by the full-time Facilities Director employed by the school district.  The work order management software School Dude is used to schedule reactive and preventative maintenance and track inventory usage.  This system is also used by the Technology Director for technology requests, maintenance, and inventory tracking.

The facilities director meets weekly, and as needed, with the building administration.  In addition, the Joint Loss Management Committee (JLMC) meets quarterly to address safety issues district-wide.  A walk-though of the high school was completed by the JLMC in spring 2014.


The school district employs three full time maintenance personnel.  For the time period of January 1, 2013 through February 12, 2014, there were 159 high school maintenance requests completed on School Dude, which included 50 general maintenance requests, such as monthly checks on the emergency generator and other items.  Also included were 19 health and safety inspections of fire extinguishers, eyewash stations, and safety showers, as well as 18 heating ventilation and air conditioning (HVAC) issues.  Also addressed were concerns about furniture; keys in locks; lighting; alarms; mechanical, glass windows, and ceiling repairs; as well as pest control.  Work orders are completed in a timely fashion.  In most cases, completion is within one day to a few days or a week for larger issues. 


Custodial coverage in H-DHS begins at 6:00 am with one day porter.  The duties include sweeping the entrances, maintaining bathroom cleanliness, cleaning up after lunches, and other issues as they occur.  Beginning at 3:00 pm, the second shift takes over, with two custodians working until 11:00 pm.  They empty trash from classrooms, vacuum carpets and mop floors, and clean and disinfect the bathrooms, as well as clean up after events.


H-DHS has also been updated with a new entry door system.  The Office of Homeland Security handout (NIPP 2013) includes recommendations to assess and analyze risks.  The handout recommends implementation of the following risk management activities:

· Employing security protection systems to detect or delay an attack or intrusion; and

· Reducing vulnerabilities by building security and resilience into the design and operation of assets, systems, and networks.

The new security door lock system was installed in 2013 to address these recommendations.


3. The community funds and the school implements a long-range plan that addresses programs and services, enrollment changes and staffing needs, facility needs, technology, and capital improvements.  According to the Endicott survey, 71% of students agree that the school has a sufficient number of computers for students, and 78% of students agree that the computers are available before, during, and after school.  The aggregate agreement was only 63% and 67% respectively.  Forty-four percent (44%) of staff agree that the school has long-range plans for facilities and services.

Principal Jim O’Rourke has submitted a draft of a five year plan for H-DHS as of March 2014, which is currently being reviewed by faculty.  It includes such elements as the following for year one: 


By the end of 2014-2015,
· 100% of all sophomores and juniors to participate in the PSAT

· 50% of students on track to be college and career ready by the end of their sophomore year based on PSAT results

· Reaccredited with minimal recommendations from the New England Association of Schools & Colleges (NEAS&C)

· 100% Grade Reform

· Competency-based report card full implementation (2015-2016)

· Extended Learning Opportunities (ELO) open to all students

· Freshmen Orientation Program (Summer)


H-DHS is in the third year of the School Improvement Grant (SIG) Program.  This detailed plan with funding has been in place since 2011; however, the school is developing a plan to transition from the SIG to regular budget funding, which needs to be completed as the SIG grant ends.


Another example that demonstrates long-term planning includes a three-year Special Education budget plan that is based on the number of students and their educational disabilities.  Information is taken from the state web-based program, New Hampshire Special Education Information System (NHSEIS), and in district network folders for each student from pre-school through 12th grade.  Data are entered and maintained by the special education staff, which includes special educators, related service providers, special education office staff and special education coordinators.  Data is collected to proactively plan for students with educational disabilities transitioning from grade to grade and from school to school and their anticipated needs.


Another example of planning is the K-12 Comprehensive Counseling Program in alignment with the American School Counseling Association national model and the NH Department of Education state standards (career framework).  The purpose of this plan is to present and propose a 9-12 comprehensive counseling program, to serve as a reference for SAU 34 staff members and families, to define the roles of school counselors, to identify areas of program needs,  as well as to develop goals and recommendations.  Three important characteristics of this plan are 

· The program is described in language focused on student competencies and action and knowledge, rather than the services to be provided;

· The school counselor roles are 100% guidance program focused; and

· The counselors have clearly defined and mutually understood relationships with teachers, administrators and other staff members.


The Facilities Director has a five-year Capital Maintenance Plan.  Some of the items completed included re-keying doors, electronic card security, and roof repairs.


The Technology Department is working on and updating a district wide three- year Technology Plan that is in the process of approval as of April 2014.  The plan will update the prior three year plan that was in effect from 2010 to 2013.  The vision statement in the plan is “to create a world class learning system where students are empowered to develop their unique talents and interests and are prepared to function as responsible citizens in a 21st century global society.”  Goals  in the areas of hardware and technology tools, connectivity, Information and Communication Technology (ICT) literacy, as well as professional development, are included in the plan.


4. Faculty and building administrators are actively involved in the development and implementation of the budget.    According to the Endicott Survey, 71% of the staff agree that they have input into the development of the school budget, which exceeds the aggregate agreement of only 23%.  

According to Jim O’Rourke, principal of H-DHS, the budget process is as follows:

· Budgeting begins in early October of each school year, with the principal and leadership team discussing the process and the timeline for budget completion.

· Team leaders collaborate with departments to prioritize needs and wishes to enrich and strengthen student learning.

· Team leaders develop purchase orders based on department and individual needs and wishes.

· The principal’s secretary organizes and develops the budget book and inputs the budget into the software program “Budget Sense.”

· The principal reviews the budget financials, and makes adjustments or cuts prior to turning over the budget to the superintendent and business administrator.

· If adjustments or cuts are needed, the principal will discuss cuts or adjustments with the appropriate team leader or teacher.

· Once the budget is turned over to the superintendent and business administrator, the principal maintains conversation with SAU administration.

· At this point, the superintendent approves the budget and the district budget books are assembled and distributed to the school board and district administrative team.


5. The school site and plant support the delivery of high quality school programs and services.   According to the Endicott Survey, 80% of students, 79% of staff, and 83% of parents agree that the school’s facility adequately supports programs and services.  The number in agreement is greater than the aggregate at 69% of students, 52% of staff, and 75% of parents.

The school is currently at approximately 87% classroom occupancy.  Most teaching staff do not need to move to other rooms during the school day.  This allows for effective planning time and set up for instruction.  Special Education co-teachers for English, social studies, math, and science are located in rooms with their co-teacher to facilitate meeting the needs of each student.


All classrooms have wireless and wired computer access.  Most rooms are equipped with projectors and Mimeo interactive white boards to allow use of technology.  Staff members have laptop computers and have access to wireless as well as wired connections throughout the building.  Departments are mainly located together to enable collaboration.  Computers are available in several lab locations, as well as in three mobile carts to support the delivery of educational services.  Recently two iPad carts have been added and are available for students use.  Many staff members also have use of iPads.   All doors have working locks with keys to use in the event of a lockdown, and the window shades have been repaired or replaced for the same reason.


The physical space at the high school allows the counselors to implement their guidance curriculum and programming.  The H-DHS School Counseling Center is located in the central offices within the school building.  This space provides confidentiality and privacy for students and families seeking support.  The Counseling Center has four private offices and a desk where the School Counseling secretary is located.  In the four private offices, there are two school counselors, a part-time school psychologist, and the Homeless Liaison/Truancy Coordinator.  Having all these student support specialists in one location helps to ensure collaborative and holistic supports are provided to students and their families.  Sound machines are used in the School Counseling Center to ensure confidentiality, and all confidential materials are kept locked in counselor offices.  The school counselors utilize the media center and gym for large scale assessments; they utilize the conference room for meetings during and after school.  


The school facility is adequate for providing health services.  The size of the space for the health office is adequate to meet the needs, although the set-up is not ideal for maintaining confidentiality when more than one or two students are in the office.  The office itself is down a long narrow hallway and EMS has had trouble getting a stretcher into the room due to the narrow hallways and tight quarters.  The health office has its own bathroom with a sink, and a second sink is in the back room.  Students use this back room to rest when necessary.  The health office is located near guidance, which is helpful at times when collaboration is necessary. 


The school facility is currently meeting the needs of the mathematics program.  There is plenty of space and desks for the students.  In three of the five mathematics rooms, there are computer labs for student use.  


The school facility is currently meeting the needs of the social studies program.  There are adequate sized rooms for the teaching of every course.  Four rooms are exclusively devoted to department use, and one is shared with English, which facilitates cross-curricular work.  


The school facility is also currently meeting the needs of the English program.  There are adequate sized rooms for teaching of every course.  Four adjacent rooms are exclusively used for English, and one is shared with social studies, which facilitates cross-curricular work.  All English classrooms have one to two bookshelves for teacher use of classroom library storage.  Two English classrooms have a mini-lab of eight computers.


The school facility is currently meeting most of the needs of the science program.  There are four science rooms which include enough space for instruction and laboratory experiments, as well as storage space.  There are ample supplies and equipment, as well as probe ware that was acquired through school funding and through grants.  All rooms have fire extinguishers and fire blankets.  Three of the four classrooms are air conditioned and have a gas outlets, safety showers, and eyewashes.  Safety equipment is checked monthly by the facilities department.  One room is fully outfitted to use volatile chemicals with a fume hood.  The fourth science classroom, which was converted to science in 2012, has a portable eyewash, and the permanent shower/eyewash station has not yet been installed.  This converted classroom has two sinks and counters, but no gas or dedicated lab stations.  There is a plan to install the shower/eyewash station, as well as installing a fume hood in this classroom, but this has not been completed as of spring of 2014.  


The present H-DHS facility is currently mostly meeting the needs of the business program at H-DHS.  Two air conditioned classrooms are currently in use and have computer workstations and printers.  The Hillcat Corner, the school store, is less than adequate with respect to size and location to facilitate co-curricular teaching activities.  Storage space is limited.


The food service facility at H-DHS is almost wholly comprised of capital equipment purchases form the original building design in 1982.  The nature of food service has changed significantly since the Healthy Hunger Free Kids Act of 2010.  The space and set up of the servicing line is limited, which limits a variety of food choices to students. As of October 31, 2013, H-DHS has 419 enrolled students, with 140 receiving free meal benefits, and 50 receiving a reduced priced meal ($0.30 for breakfast and $0.40 for lunch), both of which are provided by the H-DHS food service. 


During the summer of 2013, the Life Skills Program classroom was renovated.  A wall was removed to accommodate increased student enrollment.  An office was removed to allow for that space to be used.  Electrical was also installed to accommodate an installed Smartboard.  


The present H-DHS facility impacts physical education in a positive manner, allowing all classes, both inside and outside, to be accommodated appropriately.  The gymnasium is a large, clean, positive space, filled with properly working equipment, school colors, and plenty of school pride.  There is a weight room that has been freshly painted, filled with custom equipment in school colors that accommodate all physical education classes and athletic teams.  The locker rooms are a little outdated, but serve their purpose for students and athletes.  The athletic fields on campus are plentiful and maintained well by the grounds crew, allowing physical education every opportunity to hold classes outside, when the weather allows.


The school facilities adequately meet the needs of the unified arts program.  The classrooms have ample space to allow students room to spread out their materials and be creative.  Large classrooms help teachers manage the students with success, which allow for differentiated instruction and dynamic grouping of students.  All materials are properly stored in closets and cabinets, which allow for easy access to materials.  There is a flammable storage cabinet for chemicals and aerosols, which meets safety code requirements.  The maintenance department has updated the ventilation system and GFI outlets so that they meet safety codes.  


There is adequate space for the world language program, which is held in the modular classrooms.


The school facilities adequately meet the needs of the music program.  The classroom has a large, open, multi-space area with two “practice room” closets, one instrument closet space, and one office space.  It is currently filled to capacity when the entire chorus of over 70 is in the classroom.  With a band of 45, the fit is adequate, but with instruments and percussion set up, it is rather tight.  Because the music classroom is simply one large multi-purpose space, any implementation of a music technology lab or additional staff/classes would be challenging.  For every performance, all percussion equipment and choral risers must be taken to the middle school to use the stage there.  
6. The school maintains up-to-date documentation that the physical plant and facilities meet all applicable federal and state laws and are in compliance with fire, health, and safety regulations.  Fire, evacuation and lockdown drills have been completed on a regular basis.  All staff members are trained and regularly practice these drills and are given feedback following each drill.  All classroom doors are equipped with working locks, and all staff members have keys to use in the case of a lockdown.  Shades have been updated to cover windows in case of a lockdown as well.


Hillsboro-Deering High School has an H-DHS District Emergency Management Guide which includes:

· H-DHS Specific Fire Drill and Evacuation Procedures (The schedule that was completed in 2012-2013 conformed to the local and state requirements.)

· H-DHS District wide radio frequencies


The District-wide Emergency Management Team is in place and the assistant principal is a member.  The safety equipment inspections indicate that the only item of need in 2012 was replacing an art cabinet for flammable liquids.  To date, that issue has been resolved and an appropriate cabinet has been installed.  Based on the certificates provided, all equipment, including the lift (elevator), boilers, and pressures vessels are in proper working order.  


A walk-through was completed in March 2014 by the JLMC and a fire safety inspection was also completed, and no violations were found.  Material Safety Data Sheets (MSDS) are up to date and available on site. 


7. The vast majority of professional staff at H-DHS actively engage parents and families as partners in each student’s education and reach out specifically to those families who have been less connected with the school.    According to the Endicott Survey, 85% of staff agreed that they actively engage parents and families as partners and 0% disagreed.  The aggregate agreement was lower at 69%.  Addressing the same question, 68% of parents of Hillsboro-Deering High School students agreed, compared to an aggregate score of only 59%.

Hillsboro-Deering High School is committed to serving families in transition and employs a Homeless Liaison and Truancy Officer, who reaches out specifically to those families in need.  This full-time employee works for the school district and provides the following services for homeless children/families:

· Enrolling in school and accessing school services

· Obtaining school and medical records

· Educating students, guardians and school personnel of the rights of homeless children

· Coordinating transportation services when necessary

· Applying for housing, welfare assistance, food stamps, and medical insurances

· Referrals to resources, such as food, clothing, medical and mental health care

· Providing access to school and extra-curricular activities

· Providing access to tutoring and other academic assistance as needed


It is the duty of the Truancy Officer to enforce New Hampshire State Laws relating to school attendance and to ensure compliance with Hillsboro-Deering School Board Policy.  As a Truancy Officer, specific duties include:

· Working with students, parents and guardians to address issues that may affect regular school attendance

· Assessing the needs of students/families and helping them identify barriers that have a negative impact on attendance and academic success

· Acting as a liaison between family and school to establish cooperative and innovative approaches to removing obstacles and increasing student attendance and achievement

· Working with attendance personnel to monitor student attendance.  An attendance threshold report is generated weekly and letters are sent to the parents/guardians of students who have reached either three, five or seven unexcused absences.

· In the event that a parent/guardian of an habitually truant student is unable to be reached or refuses to meet with either the truancy officer, or a building administrator, the truancy Officer may deem it necessary to inform the Division of Children Youth and Families of a concern for educational neglect.


In the 2011-2012 school year, support and services were provided to 66 homeless students from 46 families.  Thirty-one of these students attended H-DHS.  In the 2012-2013 school year, support and services were provided to 58 homeless students from 41 families.  Twenty-four of these students attended H-DHS.  Currently in 2013-2014, support and services were provided to 42 homeless students from 28 families.  Twelve of these students attend H-DHS.


Special educators at H-DHS, in the role of case managers in 2012-2013 school year, made a total of 195 phone calls and sent a total of 831 emails to parents or guardians in an outreach capacity.


Classroom teachers use a variety of methods to contact parent/guardians on a regular basis.  Results of an individual self-reported classroom teacher survey done in February 2014 resulted in the following:

· Ninety four (94%) of the 32 classroom teachers report that they make contact with parents or guardians often (72%) or very often (22%).  Six percent (6%) reported seldom, and (0%) reported none.

· The average number of monthly emails was reported to be: 0 (3%), 1-5 (13%), 6-10 (56%), 11-15 (6%) and greater than or equal to 16 (22%).

· The average number of monthly phone calls was reported to be: 0 (16%), 1-5 (78%), and 6-10 (6%).

· All classroom teachers report that they use some form of contact on a monthly basis.  

· Thirty-four percent of the classroom teachers have a school Facebook page that include the following: class subject (23%), class advisor (46%), sports (15%), or club advisor (23%).  Some teachers had more than one Facebook page.

· Additional methods of contacting parents include: Edmodo (13%), personal contact (58%), and "other," which included texting, face-to-face meetings, US mail for some special educators, and the online art gallery).


For the last three years (2011- present), H-DHS has had a very active freshmen team of teachers who specifically work with incoming freshmen students.  Letters are sent out to parents before school begins in the fall to welcome students and provide parents with the opportunity to meet teachers and assist in each student’s transition to the high school.  In addition to contact information for the freshmen teachers, the letter gives “Helpful Habits,” information on how to use the on-line gradebook (Web2School), use of an on-line classroom/tutorial (Study Island), recommended supplies, homework philosophy, and other useful information.  A set of common expectations, including study skills, as well as class conduct and responsibility, is used by the team to ensure consistency and reinforcement.  Working together, the teachers are in a position to identify students who may be struggling, and have a system for coordination of emails to parents.  A Freshmen Facebook page has been used over the past two years that continues into the following class years.  This year there are three Facebook pages for the freshman Class of 2017, one that currently includes approximately 100 members.  


The school has created a series of Parent Advisory meetings to provide an opportunity for parents to meet with the high school leadership team to engage in collaborative conversations about H-DHS and improvement initiatives.  These meetings take place on the fourth Monday of most months during the school year in the high school media center.  At the first meeting (September 23, 2013) of the Parent Advisory group, parents and community members were encouraged to join NEAS&C committees.  


Hillsboro-Deering High School holds parent-teacher conferences in the fall and spring of each year.  Conferences begin at 1:00 pm with the last conference beginning at 6:00 pm.  These conferences enable parents to discuss academic progress with teachers, and also allow the school to provide information on various school programs. In the fall of 2013, approximately 90 conferences were held.  In the spring of 2014, approximately 65 conferences were held.


In June 2013, H-DHS held a Student Showcase.  This event provided a chance for the community to meet students and staff and see a wide variety of work on display.  There were exhibits of classroom work, as well as presentations by a number of clubs.  Refreshments were provided, and the evening was open to the general public.  The event was positive, with 56 visitors (including parents, community members, grandparents, staff and students), and more of these events are in the planning stages.  A seven question survey was given to participants that asked about student involvement, information, and explanations presented by the students, and indications of future participation.  The average score on all questions was a 4.7 on a scale of 1-5. 


The school community especially reaches out, not only with letters of invitation to parents for these school events, but also with the ConnectEd system (a phone and email contact system also used for school alerts and general information) as an additional outreach tool.



8. Hillsboro-Deering High School extensively develops productive parent, community, business, and higher education partnerships that support student learning. According to the Endicott Survey, 73% of staff agreed that the school has effective partnerships with parents and community.  This was better than the aggregate score of 65%.  Addressing the same question, parents of Hillsboro-Deering High School students agreed at 67%.

The Endicott Survey administered two questions to the students.  The first one asked whether their parents have the opportunity to meet school staff.  Eighty-six (86) percent agreed and only 3% disagreed, compared to the aggregate agreement score of 78% with a disagreement score of 8%.  The second question asked if the students’ parents participate in school programs.  On this query, 26% agreed and 44% disagreed.  


There are a number of opportunities for internships at H-DHS.  Data for the Internship course offered at Hillsboro-Deering High School for the last three years shows that in the 2011-2012 school year, eight students were placed in internships within the community, school campus, and surrounding towns;  during the 2012-2013 school year, 15 students were placed within community and school-based internships and businesses in surrounding towns; and currently, in the 2013-2014 school year, 15 of the students enrolled in internships within the community, school campus, and in towns throughout the state. Internship data provided by the Alternative Program shows that there is one student placed at nearby New England College (NEC).


Internship data has been provided from the Life Skills Program that show supervised internship placements within the community, school campus, and area towns from 2010 to the present.  In 2010-2011, six students were placed in internships.  In 2011-2012, eight students were placed in internships and job shadowing experiences in the community, school campus, and area towns.  In 2012-2013, eight students were placed in internship and job shadowing experiences in the community, school campus, and surrounding towns.  Currently, during the 2013-2014 school year, nine students are placed in school based internships, and one student is enrolled in a full-time internship program at Project Search at Concord Hospital.  


H-DHS students in the Alternative Program participated in both on and off campus work experience opportunities.  In 2012-2013, there were 10 different programs.  The vocational areas included the culinary arts, carpentry, transportation/mechanical education, art, health science, and landscaping.  Some of the businesses included the Hillsboro Fire Department, German John's Bakery, Outspokin, King Arthur Flour, Tooky Mills Pub, and Job Corps.


The music department hosts a variety of events each year that include, but are not limited to, three major concert performances.  In addition to these, there are performances at community events, festivals and parades annually.  The performances are held in the H-DMS (Hillsboro-Deering Middle School) auditorium, and during most performances the audience is full, with the total capacity at approximately 300.  Most participants are parents, but many community members also attend.  One example of a community concert was the Rutter Requiem concert in April 2013, in which students collaborated with the Deering Church Choir and performed at a local church to a standing room only performance of over 200 attendees.  This concert included a slide show and statistics on suicide throughout the performance. The performance raised hundreds of dollars for the Out of the Darkness suicide prevention program.


H-DHS has a community service requirement for graduation.  Each student is required to perform sixty hours of community service.  Forms are provided for students to record the number of hours of service, and the supervisor of the community service validates the service.  Community services performed include working as office assistants at H-DHS, conducting fundraisers (such as for breast cancer research, the March of Dimes, or Cystic Fibrosis), or volunteering at church and community events. From 2011to the fall of 2013, students performed 24,572 hours of community service.


The H-DHS National Honor Society (NHS) sponsored eight community outreach events during the 2011-2013 school years.  In 2011-2012, thirty-two students participated, and in 2012-2013, thirty-three students participated.  These events included children’s activities, civic assemblies, food and blood drives, and charity fundraisers.  In 2011-2013, NHS students performed 1,755 hours of community service.


H-DHS has an Alternative Program that also reaches out to the parents of students in a number of ways.  To set up parent teacher conferences, the office paraprofessional attempts to connect with each of the parents individually to make sure they are given a time slot which works for them.  The director of the program uses ConnectEd to contact parents to provide reminders of trips or events that are taking place to be sure that permission slips come back, that students are dressed properly, that participation is high, and to reinforce the concepts of how learning occurs at the program.  Phone call and texting logs are kept.  During this school year (2013-2014), many parents prefer to receive a text at times in order to save their talk minutes.  In one nine-twelve day period, as a result of phone calls and texting, contact was made by the director to parents of thirteen of the eighteen students in the program.

Support Standard

Community Resources for Learning
Executive Summary


Hillsboro-Deering High School has a dependable level of funding from a variety of sources, which supports a wide-range of school programs and services, personnel, technology, and instructional materials and supplies. 


The building and the grounds are well-maintained and the building is clean and safe.  The H-DHS administration works hand in hand with the Facilities Director, who supervises and supports maintenance and custodial staff.  Preventative maintenance and repairs are made in a timely manner, using software to track them.  


At H-DHS, there is ongoing planning that addresses programs, services, and technology.  Specific plans in areas of Technology, Special Education, Counseling, and Food Services are updated regularly.  A draft five-year overall plan for H-DHS has been created by the principal and is being reviewed by faculty.


The school district’s budgetary process appropriately includes teachers, team leaders, and the building administration throughout all phases of the process.  The building principal has a significant role in the budgetary process, as do team leaders.  The opportunities to explain the high school’s budget at informational meetings have been useful in obtaining support for the H-DHS budget.  


The Facilities Director keeps all documentation related to federal, state, and local regulations.  Any health and safety issues that occur are addressed in a timely manner.  Safety inspections and safety drills, including evacuation and lockdown drills, are done, and feedback is used for continuous improvement.  


The H-DHS staff members are in contact with parents and guardians on a regular basis and reach out, using many different mediums to keep families involved in each student’s education.  The Homeless Liaison/Truancy Coordinator specifically reaches out to families less connected with the school. 


The high level of support from local businesses, service, and community organizations, and institutions of higher education have had a positive influence on the school and the programs it can offer.  Students have many opportunities to learn beyond the school campus through internships and the community service requirement.  The availability of course offerings for students at both the local community college and four-year college provide exceptional learning opportunities. 


Based on the Rating Guide, the Community Resources for Learning Committee judges its adherence to the Standard as ACCEPTABLE.

Strengths:

· Budget items are funded through a wide variety of sources, including grants.  

· Teachers, team leaders, and administrators all have input and involvement in the budgetary process.

· H-DHS has a facility that is safe, clean, and very well-maintained.

· School safety is a priority, as is clear with the administration’s effort and involvement in the Joint Loss Management and Emergency Management Committees.

· H-DHS provides Open House nights, parent-teacher conferences, and progress reports on a regular basis.

· H-DHS staff members use a variety of methods to stay in contact and reach out to families.

· H-DHS faculty members have access to the school district’s Homeless Liaison/Truancy Officer, who reaches out specifically to those families in need.

· Currently, there are many partnerships with the community that support student learning. 

· H-DHS has access to a unique source of funds (the Duncan-Jenkins Trust) created by Sally Jenkins for student and teacher enrichment opportunities.

Needs:

· H-DHS needs to continue to fund technology and include funding sources to ensure replacement and/or repair of equipment that has been grant-funded.
· H-DHS needs to continue and increase partnerships, collaboration, and communication with the community.

· H-DHS needs to maintain and expand technology training and access to Web2School.  This website has the potential to be more user-friendly for parents and staff.

Support Standard

Community Resources for Learning
Addendum

The Community Resources for Learning report was accepted for vote by the faculty on June 11, 2014.  Since that time, H-DHS has made changes in the following areas:

· H-DHS needs to maintain and expand technology training and access to Web2School.  This website has the potential to be more user-friendly for parents and staff.

· There are frequent updates to both the staff and parent portals in Web2School.  The leadership team is in frequent contact with Web2School regarding necessary changes. All students have received their own portal login passwords and are encouraged, by their advisors, to check their grades frequently. The administration is communicating Web2School updates to staff regularly and is providing training opportunities for all staff.

· H-DHS needs to continue and increase partnerships, collaboration, and communication with the community.

· HDHS and Osram-Sylvania have re-established a working relationship, and it has already resulted in positive opportunities for both students and staff.  

Evidence for these changes is located in our evidence bin for this indicator.
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